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Abstract:

This study investigated the adversity quotient level among senior high school teachers and its relationship
to their professional quality of life. A total of 112 respondents from Navotas City were obtained through
population sampling technique. The Adversity Quotient of the participants were analyzed through
Adversity Quotient Profile 10.0 by Dr. Paul Stoltz (2019) while their compassion satisfaction, burnout
and secondary traumatic stress level have been measured through Professional Quality of Life Scale
(ProQOL) Compassion Satisfaction and Compassion Fatigue (ProQOL) Version 5 (2009). Results reveal
that respondents have below average level of overall adversity quotient is (x=129), whereas control is
(x=36, SD=5.64); ownership is (x=34, SD=10.14); reach is (x=26, SD=7.54), and endurance is (x=33,
SD=7.15). In addition, results show respondents’ high level of compassion satisfaction (x=42, SD=5.01);
moderate level of burnout (x=25, SD=5.32), and moderate level of secondary traumatic stress (x=27,
SD=7.93). The hypothesis was tested by analyzing the relationship among their Adversity Quotient and
Professional Quality of Life by utilizing the Pearson Product Moment Correlation (r). It was also found
out that their adversity quotient has an insignificant relationship with their compassion satisfaction
(r=.091, p-value= .341), as well as with burnout (r=-.046, p-value= .628) and secondary traumatic stress
(r= -.035, p-value= .714). It could be gleaned that respondents identify adversities as unrelated to the
matters and situations that they are compassionately satisfied while their burnout and secondary traumatic
stress can be attributed to non-related incidents where they experience life setbacks.

Keywords: Adversity Quotient, Professional Quality of Life, Compassion Satisfaction, Secondary
Traumatic Stress, Burnout

Introduction:

Most teachers lament the lack of support of the government to their concerns and efforts to establish
quality education. Often, the focus of the system is the learners, disregarding the value of teachers and
their disposition to function effectively. Mental health awareness is an important issue for all educators
because they are the front liners in combatting the war against illiteracy. Furthermore, as they perform
their daily tasks to both teaching and non-teaching duties, they ignore their own life issues and unwanted
emotions just to make sure that the execution of learning competencies is not jeopardized.

The researcher herself is a senior high school teacher since 2016. With a span of three years, she observed
a lot of concerns that are not included in the job description of teachers. However, the cliché that teaching
is a noble job seems to apply to the extent that they can feel the agony as well. It was October 2019 when
a teacher from one of the integrated schools left a detailed suicide note to her family. Her suicide note
circulated on social media, shared by her colleagues, students, and family members in the hope to rescue
her from her sudden disappearance. The said teacher cited that depression due to financial problems and
family matters triggered her to do such action. Meanwhile, the case of depression in the teaching
workforce has been an alarming issue since 2018 when a new hired teacher in Leyte had committed suicide
due to depression. Apparently, the 2018 Department of Education-Leyte Assistant Schools Division
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Superintendent Edgar Tenasas, stated that the suicide incident is a wake-up call for public school teachers
to learn how to manage work pressures.

The congested load of senior high school is also a contributing factor to the poor mental health conditions
of educators. Based on DepEd-NCR Memorandum No. 105 s. 2015 dated May 29, 2015, entitled:
“Teaching Loads and Assignments of Public School Teachers,” public school teachers shall have six (6)
hours of actual classroom teaching and/or equivalent teaching-related activities and duties shall render the
remaining two (2) hours of work within or outside the school premises to comply with the eight-hour
workday by engaging in the following teaching-related activities and duties. Although, most of the
teachers in senior high school have six teaching loads with one preparation (one subject only) they have
numerous ancillary tasks that should have been performed by non-teaching personnel. With the lack of
non-working teaching personnel, teachers suffer as they try their best to do multiple roles often leading to
role confusion and role ambiguity. While some are in better condition of having only a single preparation,
most teachers have five to six teaching loads but have three preparations for three different subject matter.
On top of this are the lesson plans and numerous paperwork that they must comply with. In a school where
the researcher is currently has been employed until September 2020, it is a common scenario that teachers
share their sentiments with the huge workloads given to them in which they believe that no matter how
much dedication you put into work, it would never suffice to the tons of workload being entrusted to them.
As deadlines are everywhere and as much as they want to submit reports on time, they feel exhausted
trying to satisfy numerous demands of teaching. Eventually, teachers claim that it is not only their physical
body that feels tired but also their minds which are being unmotivated by the system. Even though they
exerted their utmost effort, they feel like there are still tons of works to be done. Sometimes, meetings are
also done after their eight hours of teaching. The Learning Action Cell (LAC) is an engagement activity
for teachers in the form of Focus Group Discussion (FGD) that requires teachers to hone their personal
and professional growth. Nevertheless, there are times that it becomes a liability to teachers because they
are already exhausted by the long day spent inside the classroom and in front of paperwork. To observe
this, they have to stay in school for more than eight hours. Besides, technology also invades their privacy
as group chats are being utilized to update reports. Some of them confided that after long hours, they feel
obligated to respond to group chat, a feature of Facebook messenger that enables people to communicate
in a group. Reports and updates in work are being sent at no particular time, giving them a feeling of being
haunted even in their dreams. It is a nightmare to handle more than one ancillary task because each task
is requiring multiple tasks to accomplish topping up their teaching loads. Because it is a common thing
for senior high school teachers to be assigned as a focal person to two or more ancillary tasks, these non-
teaching duties also call for meetings, seminar-workshops and club facilitating; which leave the teachers,
particularly the senior high school teachers to perform not only dual roles but multiple roles. As a matter
of fact, as of January 2020, one of the teachers in senior high school submitted his resignation letter
because of his poor health conditions triggered by the nonexistence of work-life balance.

Moreover, because of the academic demands of the K to 12 Curriculum, teachers are obliged to have a
graduate degree or at least earned graduate units. Some of them are juggling their personal, professional,
and academic aspects as there are classes during weekends while some must travel to universities along
within the Metro Manila areas right after their classes. Considering they are graduate students; academic
requirements are expected to be more critical and complex.

Looking at their demographics, there are senior high school teachers who are also single parents. They
look after three to five children who need a parent with quantity and quality of time to nurture them into
a better individual. Also, some teachers are single parents to children with special needs. One of them
shared that she is struggling because she gets no rest as she is teaching four classes while handling the
WINS Program, serving as a school clinician, and functioning as the subject coordinator simultaneously.
At home, she has three children with an absent father. One of them has special needs that require more
attention and care. Unfortunately, she spends more time in schoolwork rather than with her children. Her
efficiency as a productive employee appears to be a liability instead of an asset. She witnessed how some
employees embark on entrusting responsible people with bigger and more tasks compared to others who



whine in their duties. She confessed that her mental health suffers because she gets frustrated when she
cannot submit reports on time not because she is incompetent but because there are too many on her plates.
Like the rest of the senior high school teachers, they must prepare for another day as they are going to
teach new lessons and facilitate learning. Furthermore, senior high school subjects are changing every
semester. As some of them defined the system, it is a combination of tertiary and secondary levels. The
pedagogy of teaching, qualifications, and demands are aligned to the secondary level as senior high school
is still under the umbrella of the Department of Education and is the flagship of the latter. On the other
hand, as senior high school serves as a transition period of secondary to collegiate period, subjects offered
are elevated to more complexities emphasizing the importance of the specialization of the teacher and
his/her flexibility to teach other subjects that are part of the K to 12 Curriculum despite being not included
in their field of expertise.

Upon getting to work in their respective institutions, teachers encounter circumstances that do not only
test their adversity quotient but also triggers their compassion fatigue. Cases of homelessness are not a
peculiar scenario in public schools, mostly in Navotas City. Many of the students have no permanent
residency. They are living in slum areas which have a common picture of conflict and danger. Last
October 2019, a huge fire incident swept the hard-earned assets of some Navotefios leading to hundreds
of homeless families.

Though some of them struggle to earn money by being a working student as part time stevedores in
Navotas Fish Port, their academic standing is being at stake. Senior high school students are in the age
group of sixteen to twenty or even older because of the Balik Aral Program of the Department of
Education. Given their ages, it is common that it is expected of them to function as the main provider of
their family. When they cannot attend classes, they are named as students-at-risk who are subject to drop-
out and failing grades. Another duty of teachers is to intervene through home visitation and encourage
students to return to school. During focus group discussions, teachers who mapped out students-at risk
have brought miserable stories.

The aforementioned cases are the inspiration of the researcher for conceptualizing the research entitled,
“Adversity Quotient as Correlates to Professional Quality of Life among Teachers: Basis for a Proposed
Wellness Program.” Teachers, like any caring individuals, are prone to feel stress and other unwanted
emotions. They are exposed to different stressful situations that test their adversity quotient and affect
their quality of life. Burn-out is a contributing factor to vicarious stress or secondary traumatic stress. By
simply observing, listening, or any act of empathy that satisfies their compassion, teachers can be
negatively affected as a helper considering their current work situation. Studies reveal that adversity
quotient and compassion fatigue, as a component of professional quality of life are related. Negative
feelings like frustration, depression, despair, stress, and anxiety appear among people demonstrating
compassion fatigue and low levels of resiliency (Wagnild & Young, 1993; Wagnild & Young, 2009;
Stamm, 2002; Radey & Figley, 2007; Figley, 1995, as cited by Sarcia 2020). However, according to
Chopko and Schwartz, as cited by Sarcia (2020), individuals can strengthen their psychological fortitude
by mindfully growing stronger after exposure to hardships. Figley & Stamm, as cited by Sarcia (2020)
also added that job satisfaction in the form of compassion satisfaction can cause mental fortitude among
people in helping professions. In reference to this, respondents’ endurance to adversities may boost their
psychological fortitude, especially upon overcoming them. As they are exposed to various traumatic
situations, they develop coping mechanisms that enables them to bounce back and adapt to crucial
situations. A proposed wellness program that will benefit teachers who are well thought out as the most
important manpower of education shall be more helpful in highlighting not just the importance of a healthy
mental state but also of a healthy body through a holistic approach.

The researcher hopes that it is high time to develop and implement a workplace program that will benefit
teaching personnel to improve productivity for the institution and to contribute to the wellbeing of the
community and other stakeholders. The researcher started her teaching career in July 2012 and has been
one of the pioneers of the senior high school since its establishment last June 2016. Aware of the



challenges commonly encountered by senior high school teachers, the researcher is inspired to immerse
in the study of the dimensions of professional quality of life, and adversity quotient to come up with a
proposed wellness program specifically designed for them. Based on the observation of the teachers, there
are no existing mental health programs that accommodate the psychological needs and well-being of the
teachers. As they are often neglected by the system, teachers and their well-being are seemingly left aside,
therefore, the researcher hopes to initiate a program that shall be able to bridge the substantial gaps and
inconsistencies in the delivery of mental healthcare, specifically in the public education sector.

Methods

The researcher utilized correlational research design in this study to measure the respondents’ quality of
life and adversity quotient variables and determine their relationships. Correlational research design is
adopted by the researcher since the primary interest of the study is to determine non-causal relationships
amongst variables. More specifically, the correlational research design is a type of non-experimental study
in which relationships are assessed without manipulating independent variables or randomly assigning
participants to different conditions (Gravetter, 2017). Likewise, through this research design, the
researcher shall examine whether and to what degree a statistical relationship exists between the
aforementioned variables. Such a study is typically used to measure or describe existing conditions or
something that occurred in the past (Johnson, as cited by Gravetter, 2017). Furthermore, this study adheres
to correlational research by involving single group of people, specifically senior high school teachers who
will be quantitatively measured and eventually shall be studied on the existing relationship of the variables
examined to them by calculating a correlation coefficient, which measures two aspects of the relationship
between variables: the direction of the relationship and the strength of the relationship. Proper
interpretation of correlation coefficients will allow the researcher to conclude that the relationship has a
certain magnitude and direction. However, correlational research does not imply any causation between
the two variables.

In this study, the researcher employed population sampling technique where the target population
comprised the participants which consisted of 112 teachers in the senior high school level, based on the
records provided by the Schools Division Office-Personnel Unit of Navotas City. Total population
sampling is a type of purposive sampling where the whole population of interest (i.e., a group whose
members all share a given characteristic) is studied. It is most practical when the total population is of
manageable size, such as a well-defined subgroup of a larger population (Creswell, 2009). In addition,
total population sampling is also done when the target group is small and set apart by an unusual and well-
defined characteristic

The researcher used two instruments to gather pertinent data for the study. First is the Adversity Quotient
Profile 10.0 by Dr. Paul Stoltz (2019) The AQ Profile has been tested extensively and shows no age,
gender, or ethnicity bias. It is the most reliable existing instrument for measuring resilience. The items
used to assess adversity response patterns include the four CORE subscales (dimensions) Control,
Ownership, Reach, and Endurance, which together comprise and describe an individual’s AQ. Test-takers
complete a 14-item digital assessment that covers the subject’s perception of and response to a diverse
series of hypothetical adverse events. After a series of email exchange, Peak Learning granted the
researcher the permission to use the latest AQP®. They provided a link which the participants will click
upon taking the online test. Items are scored using interactive 10-point Likert scales. The AQP® elicits a
pattern of response based on the 14 items. Ten out of 14 items are scored. Total scores for each subscale
are determined by the sum of the scored items within that scale. Usually, it takes 7-10 minutes to complete
the AQP®. Second is the Professional Quality of Life Scale (ProQOL) measures the pleasure an individual
derive from being able to do his/her work well, feelings of hopelessness and difficulties in dealing with
work or in doing your job effectively, and work-related, secondary exposure to extremely stressful events.
ProQOL is the most commonly used measure of the negative and positive effects of helping others who
experience suffering and trauma. The ProQOL has sub-scales for compassion satisfaction, burnout and
compassion fatigue. Authors of this instrument are: 1.) Beth 48 Hudnall Stamm, Ph.D.; 2.) Craig Higson-
Smith; 3.) Amy C. Hudnall and; 4.) Henry E. Stamm, IV.



Because of the emerging concerns in mental health of the teachers in the research locale, the researcher
decided to have a study that will measure their compassion fatigue and adversity quotient. The researcher
started communicating with Peak Learning as early as October 2019. It was January 17, 2020, when
finally, through an email, Ms. Katie Martin, the representative of the institution sent a research agreement
form. Last February 12, 2020, upon their confirmation of receipt of the research agreement, Peak Learning
sent a unique URL, http://peaklearningtools.com/pela-tecson with brief instructions for the researcher’s
data gathering. It was on November 21, 2019, when the researcher wrote to the author of the Professional
Quiality of Life to express her intent to use the test. It was on the same day when they communicated with
her to express their permission to use the research instrument. Regarding the attempt to utilize the research
instruments to the research locale, the researcher with the permission of her research adviser wrote a
communication letter to the Officer-In-Charge Schools Division Superintendent of the Schools Division
Office of Navotas City. A positive reply was sent to her last January 26, 2020, indicating certain provisions
during the data gathering period. Despite of the struggles experienced by the researcher during the data
gathering, she successfully completed the testing period. During that time, COVID-19 Pandemic brought
crisis to many aspects and collecting data through face to face interaction is highly prohibited due to
precautionary health measures. To address this, researcher converted one among the two instruments,
ProQol, through google form and sent individually the link to each respondents’ Facebook Messenger.
Respondents showed eagerness to continuously participate in the study making it possible for the
researcher to complete her data gathering last April 3, 2020. She then continued to interpret them using
statistical analysis that are integral to each statement of the problem. The product of this study is to craft
a result-based proposed wellness program that will benefit not only the respondents but also other
stakeholders and allied groups.

For problems 1 and 2, descriptive statistics such as mean and standard deviation were computed to
determine adversity quotient and professional quality of life among the respondents. For problem 3,
inferential statistics, Pearson Product Moment Correlation (r) were computed to determine the relationship
between adversity quotient and professional quality of life. The following scale was utilized to determine
the degree of its relationship (Gravetter, 2017): Coefficient of Correlation Range Strength Index +1.00
Perfect relationship; £0.76 to £0.99 Very strong relationship; £0.51 to +£0.75 Strong relationship; £0.26
to £0.50 Moderate relationship; +0.11 to +0.25 Weak relationship; #0.01 to #0.10 Very weak
relationship; 0.00 No relationship.

Results
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Overall Adversity Quotient of the respondents is 129 (SD=18.93), reflecting below average remark.
Average scores in control dimension reveals that respondents can anticipate situations because they
possess the typical resilience, health, and tenacity, especially to adverse situations. Likewise, average
scores in endurance domain also reflect their ability to endure adversities and past difficulties, not too
long yet not too fast. They also possess average levels of hope, optimism, and willingness to persevere.
Because ownership measures the likelihood that someone will do anything to improve the situation,



regardless of their direct and recognized responsibilities, respondents below average scores in this domain
imply chances to focus or redirect the blame of unfortunate events to others more than solving the problem
within their reach, which scores also reveal that they have below average capacity of keeping things in
viewpoint and containing adversity. It may also possibly reflect an attitude of defensiveness, lack of trust
and low accountability. Thus, they are susceptible to feel burden, stress, energy, effort, and is said as
having a cumulative effect to other aspect and situation.

Despite of the inconvenience like congested classroom, overtime work without pay, and take-home
workloads, respondents still chose to teach because they believe that they can make a difference by being
a teacher, especially in the Philippines where education is considered by many as an equalizer of socio-
economic status. Most of them were also experienced teachers in junior high schools and higher education
institutions so they acknowledged their past difficulties as steppingstones to further endure teaching in
public senior high schools. However, their scores in reach and ownership depict common situations of
lack in accountability, poor problem-solving skills and vulnerability to burnout and stress. According to
the respondents, there is a scarcity of items in teaching promotion in their locale. For an instance, in some
schools’ division office, respondents shared that there are already available items in Master Teacher I,
111, and IV unlike in theirs where since 2016, only the position of Master Teacher | is the available highest
teaching item. This perception affects their choices to persevere in pursuing graduate studies. Unlike other
levels, senior high school requires teachers to have a full-pledged master’s degree on top of other
requirements that they must be documented and submitted during the hiring process. Their cumulative
and vicarious experiences also created a negative viewpoint towards their professional growth.

People perform and stay in a job because of their own motivation. According to Aamodt (2010, p. 328),
it is important that employees are motivated in their jobs. Ability and skill determine whether an employee
can perform the job, but it is motivation that determines whether the worker can fulfill it thoroughly.
Psychologists generally agree that increased worker motivation results in increased job performance.
Despite of the hardships the teachers experience, they shared that they are motivated to teach. Some are
because of the salary and security of tenure while some are because of their love for teaching and fulfilling
their passion. According to the Two-Factor Theory (n.d.) of Herzberg (1957), job satisfaction is not the
total opposite of job dissatisfaction. A study conducted by Nawaz & Yasin (2015, p. 55), indicated that
retaining quality employees is an ideal goal of every organization while lack of motivation is a major
cause of teachers’ turnover. His study reveals that employees are motivated by good compensation,
unbiased appraisals, positive behavior of students, presence of staff rooms, friendly environment,
availability of learning resources, small class size, less distance from the school, selecting upper class as
target market and autonomy given to schoolteachers. To address this, respondents find other ways to
satisfy themselves not just only with the motivators and hygiene, as element of job context. As caring
individuals, teachers have remarkable compassion satisfaction and with the new normal in education, their
resilience is tested alongside with their adversity quotient.

The new normal in education stretches the innate flexibility of teachers to adapt to the new norms set by
the infamous Corona Virus 2019, or COVID-19, a pandemic which devastates humanity after two
centuries and is continuously bringing damages not only in physical but also to other aspects, including
education. Because of this, the typical face to face learning interaction exhibited per school year was
converted into distant and blended learning. With the current situation, teachers are learning to become
more resilient. While some of them were dealing with the disadvantages of the situation as regards to the
preparation of the school year, there were some who tested positive in the virus. The shift has also
challenged. Filipino teachers who were rapidly trained to navigate online-based learning environment
which produced anxiety especially for those who has no adequate prior knowledge and skills in
technology. They were also the one who wrote, illustrated, validated, organized, consolidated, and
distributed printed modules for the whole school year. The paradigm shift in the new normal made some
of the teachers felt like they are being left behind (“Teachers’ paradigm shift in the new normal,” 2020).
From preparation of lesson plans to conducting the classes and the handing out of assignments, teachers
have to make sure that the quality of learning remains even with the absence of face-to-face interactions.



This top-up to the usual amount of adversities that teachers experienced before the pandemic. Respondents
continue to persevere by accepting the challenge of the new normal in education. Their respective division
office as well see to it that as much as learners’ welfare are being considered, teachers’ mental health is
also being prioritized. Anticipating that the situation could affect other areas of life, some of the
respondents shared their coping mechanisms such as setting boundaries, limited face to face interaction
with stakeholders, minimizing outputs and communicating effectively with school heads and other team
members.

Table 2 showcases the professional quality of life
among the respondents. Based on the data above, it
could be gleaned that respondents attained high

Table 2
Level of Professional Quality of Life Among the Respondents

STANDARD

DOMAINS MEAN DEVIATION LEVEL . . . .

. R scores in compassion satisfaction (x=42, SD=5.01)
Gpassion 42 5.01 High while burnout (x=25, SD=5.32) and secondary
Burnout 25 532 Moderate traumatic stress (x=27, SD=7.93) are both in
Tt Sires 27 7.93 Moderate moderate level. High level of respondents’
N compassion satisfaction reflects respondents’

satisfaction in relationship to their ability to be an
effective caregiver in their job as teachers.

Likewise, gaining a good deal of professional satisfaction from serving their learners as their clients and
their respective school administration. Teachers possess the evident power of grit and compassion.
Choosing a career that necessitates knowledge generativity on to others in varied and engaging methods,
while juggling the tremendous workload, exigency of the service and personal space reflects passion and
dedication (Compassion Fatigue and Teachers, n.d.). Research revealed that public school teachers prefer
teaching profession mostly because of intrinsic and altruistic reasons (Solomon as cited in Rogayan,
2018). Educators continue to teach simply because they wanted to make a difference in the lives of the
future generations (Nieto as cited in Lancia, 2016). Aside from this, Brierton, (2019) stated that a
compassionate and healthy student-teacher relationship has evolutionary and neuroscientific roots. She
emphasizes the importance of compassionate approach to a flourishing and thriving human connection,
relevant to emotional wellbeing. The environment where the respondents exist, nurture them to serve as
role models and automatically encourages them to act with prudence and empathy. One of the respondents
shared that her previous experiences as a student inspired her to be a better teacher by being compassionate
and understanding to her learners. Initially, she had the idea of getting revenge to her terror teachers’
children once she gets to be their teacher. However, being in the profession awakened her senses to be a
nurturing individual rather than abusing the certain power she possesses. She realized that her position
could make or break a child and she refrain from making poor judgements and unwise decisions. Since
then, she treats her students as her own child, and consider things for their welfare. She also shared the
rewarding feeling she gets whenever her students share how she contributed to their success and
wellbeing. One of the respondents also shared that there are times that he felt unsuccessful because in the
usual standard of man, his quality of life is too plain and simple to qualify to success. Yet, looking at the
achievements of his former students, he realized that as a teacher, his investments are not in vain; that he
has invested in a priceless manner that no bank nor any financial institution can handle nor measure his
invaluable contribution to the success of his students as they grow and thrive in life. He added that he may
be penniless but never worthless in the eyes of his learners, and that each school year, he becomes more
inspired to share his passion and touch the lives of his learners by spreading compassion, trust, and respect
among them.

Compassion is being demonstrated by respondents in more than one way. Most of them are foster parents
of the Project G.E.M or Gabay Edukasyon sa Mga Kabataang Wala sa Paaralan, the intervention in the
research setting on equitable access to quality education. It pursues to comprise teachers, non-teaching
personnel and community members in adopting and mentoring out-of-school youth with the end-goal of
bringing them back to school and eventually completing their basic education (Agustin, 2016). Another



way of respondents’ being caring professional are evident by being child-friendly educators. During the
annual recognition of stakeholders, their respective schools are often awarded as child-friendly schools.
According to some respondents, even though their salary is quite bigger than the private school teachers,
classroom necessities and other donations are taken out from their own pockets and that minimizes their
wages, compared to the private institutions where classroom needs are provided by schools. They also
buy food and other necessities of their learners who have insufficient to unavailable support from their
family. As an element of Compassion Fatigue (CF), burnout is associated with feelings of hopelessness
and difficulties in dealing with work or in doing a job effectively. Moderate level in this domain reveals
that respondents have average vulnerability to experience burnout. Their negative feelings may have a
continuing onset, but they do not usually endure to not prolong the agony. There are times that
respondents’ efforts seemingly make no difference or has a very high workload or a non-supportive work
environment. Teachers in the Philippines are experiencing high stress, high burnout, and low coping class
(Teachers Are Stressed, 2018). Usual complains of teachers in senior high school, especially those who
belong to small to medium-sized and stand-alone schools is the ancillary task that they are handling on
top of their workloads. Because of the limited manpower, they were obliged to handle more than one
ancillary task which demands them to work not just extra hours but over holidays and weekends as well.

There are times that they were tasked to represent contests and yet, the lack of funds compelled them to
shoulder the transportation allowance and other essentials to make the finest presentation. Though they
can be reimbursed, still it is subject to availability of funds and proper documentation. Some of the
necessary costings as well are not allowed by the Commission of Audit according to their respective
finance department, for an instance food allocation and program tokens. Now that the education system
is facing the challenge of the COVID-19 pandemic, various needs arise. The teachers themselves stated
that a good internet connectivity is a major issue in the delivery of their lessons (“Teachers’ paradigm
shift in the new normal,” 2020). However, their most important concern is the attainment of learning goals
when their learners are not equally privilege to such access.

According to the respondents, most of their learners has already existing financial problems so going to
school during the traditional face to face classes has been already challenging. They are also concern of
how learners shall be encouraged to learn and study amidst the pandemic and when laptop or cellular
phone becomes a necessity along with a stable internet connectivity. Some of them joined the “Piso Para
sa Laptop”, a social media advocacy of learners to afford technology for learning. Some of them also
called for donations of old cellular phones, while the rest bought new gadgets for donation. The second
component of Compassion Fatigue (CF) is secondary traumatic stress (STS). Respondents moderate level
of secondary traumatic stress reveal that they developed problems due to exposure to other’s trauma,
which can be considered as secondary exposure. The moderate level may be attributed to either teachers
are exposed as caring individuals, or they are not too exposed resulting to average chances that
traumatizing events emerge in their workplace.

Knowing that you are helping others can provide an emotional lift (Baicker, 2020). Teachers who are
drawn to the field of education tend to be empathetic to begin with, and are predisposed to compassion
satisfaction, yet being prone to it is a risk factor for Secondary Traumatic Stress. Those who work in areas
of high poverty or high trauma will typically experience a greater exposure to STS, but trauma exists
across all socioeconomic groups. According to the National Child Traumatic Stress Network (NCTSN),
risk appears to be greater among educators with previous or unresolved trauma exposure; female
educators; highly empathetic educators; new or inexperienced educators, with a lack of training; educators
working with unsupportive administrations, and; educators working in communities that have experienced
communal trauma, including high levels of poverty, high levels of crime, generational/historical trauma,
tragic events, and natural disasters. One of the respondents shared that one of the students she visited is
no longer interested to come to school because her new stepdad expressed his sexual desire to her making
her feel unsafe in their own home. Therefore, she decided to immediately marry his boyfriend and settle
with him so that she will be freed from her stepdad.



Another case is a student who suffered from sexual exploitation during her early childhood. One of her
classmates approached the guidance teacher because of the bizarre behavior her classmate is
demonstrating. The guidance teacher, later, discovered the sexual abuse done to the student when she was
younger and its perpetuating effect on her beliefs and actions. Shocked by the news she heard; the
guidance teacher was so inevitable to secondary traumatic stress that she cried overnight. Afraid that
confidentiality will be at stake, she did not share the burden with anyone and instead decided to be absent
for several days. Baicker (2020) further shared that despite schools making great steps implementing a
traumainformed approach to caring for learners, the emotional distress that educators experience when
working with traumatized students is still widely overlooked.

Table 3 presents the relationship of overall
Tuble 3 : ; ; ;
Riiafmnship of Overall Adversity Quotient and the Professional Quality of Life among adverSIty quouent and the prOfESSIOnaI quallty Of
ﬂg}f:::::ﬁi’m r p-value  Interpretation  Decision Conclusion Ilfe among the respondents Based on the data
Quality of presented, there is no significant relationship
IL-":)f:Ipassion 091 341 Positive very  Accept Ho Not between the respondents ’ OVGraH adverSity
Satisfaction weak senificant I qUOtient and compassion satisfaction (r=.091, p-
relationship o . ) .
Burnout -.046 628 Negative very  Accept Ho Not VaIU.?_ 34 1 )’ respondents OVCrall adVerSlty
weak significant - quotient and burnout (r= -.046, p-value= .628),
relationship N . .
Secondary -.035 714 Negative very ~ Accept Ho Not and respondents OVeraH adVCrSlty quOtlent and
rumate ek significant - secondary traumatic stress (r= -.035, p-value=
St 1] -
oo o100 e 075120 St ) 6515 7 G .714). Therefore, null hypothesis is accepted.
relationship); 20.26 10 £0.50 (Moderate refationshipy; =0.11 to £0.25 (Weak relationship): =0.01 to £0.10 (Very weak
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Having no significant relationship between adversity quotient and professional quality of life denotes that
the respondents’ science of human resilience has nothing to do with their professional quality of life.
Adversity Quotient is said to be the wear and tear factor, denoting the extent to which someone is worn
down or becomes stronger over time. It is noticeable that among the four domains of adversity quotient,
respondents were not able to get superseding scores. The below average Adversity Quotient of the
respondents signify their poor capacity to respond to life adversities. Before it was hard work and
intelligence that indicate success, until Paul Stoltz (1997), founder of Peak Learning realized the science
of human resilience. Adversity Quotient Response Profile is a scientific study quantifying adversity as a
construct to measure an individual’ respond to life, especially in those trying times. It is a measure of how
an individual respond and deal with everything, from daily hassles to the big adversities that they meet
through their lifespan. Based on its technical report, Adversity Quotient has four domains namely: 1.
Control; 2. Ownership; 3. Reach and; 4. Endurance.

High scores in control means that the individual can perceive and more likely influence what will happen
next while low scores reveal that the person has low tenacity and resilience to adverse situations. High
level in ownership suggests that an individual has high sense of accountability and responsibility to
improve the situation, regardless of their direct and recognized role. On the other hand, low scores reveal
that in difficult situations, the individual may exhibit negative attitude like blame, lack of concern and
irresponsibility. High scores in reach exhibits energy to perceive matters to minimize potential downside
and mitigate the severity of the situation. Low scores in this domain reflects inability to perceive possible
help to improve the situations that are within the individuals’ reach. Lastly, high scores in endurance
indicate hope and optimism as the individual show willingness to persevere. Low scores reveal less
tenacity to persevere in adverse situations. According to Howell (2016), well-being and resilience are
crucial in averting the onset of mental health problems as well as potentially minimizing the gravity of
existing mental health problems. Responses to adverse situations are usually subconscious (Weinger,
n.d.).

Some people may usually complain but can have higher than the average adversity quotient. Respondents
as the front liners in education usually gain first-hand experience of the classroom teaching and other
program implementation. Majority of them are millennials who express their sentiments of exhaustion,
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and dilemmas to promotion and teaching concerns. Being a teacher takes a lot of responsibilities not only
to their student but also to the parents of their students (The Role of Teachers in The Life of Filipino
Student, 2019). According to Rogayan (2018, p.56) young Filipino teachers teach to bring positive
change, prepare students for life, serve as an inspiration, promote values, transform lives, teach for
passion, set a higher bar of excellence in education, cure social problems, share knowledge and skills, and
enable others’ dreams. While anticipating the hardships in the field of education, respondents still pursue
teaching because they want to share their passion to learning and generate ideas to the next generation.
Another variable in this study is the Professional Quality of Life which has three subscales: 1. Compassion
Satisfaction; 2. Burnout and; 3. Secondary Traumatic Stress. Burnout and Secondary Traumatic Stress are
the two components of Compassion Fatigue that was first coined by Figley (1995). Data also reveals that
burnout and secondary traumatic stress has insignificant relationship with the respondent’s overall
adversity quotient. Citing the study of Sarcia (2020) about the relationship between professional quality
of life, coping mechanisms, and mental fortitude, there is no relationship between professional quality of
life (compassion satisfaction, burnout, and secondary traumatic stress) factors and resilience and hardiness
profiles amongst those that enforce policy.

Moreover, burnout and secondary traumatic stress have an indirect relationship with resiliency and
hardiness. According to one respondent, despite of the milestones she brought to their school, she felt
unappreciated. It also consumes her wellbeing to be with coworkers who have negative attitudes, such as
providing unrealistic suggestions, exhibits little effort to no concern, and which glorious claims are not
parallel with their actions. This cumulative stress brings her burnout and resulted to her loss of motivation,
decreased satisfaction and sense of accomplishment. However, these were found out as not significantly
related to their adversity quotient. Their resilience to life difficulties has no significant relationship with
matter that bring burnout and secondary traumatic stress to them. Furthermore, the high compassion
satisfaction, moderate level burnout and secondary traumatic stress of the respondents reveal how job
satisfaction in form of fulfilment and joy in teaching overpower their sources of burnout and vicarious
stress. Based on the study conducted by Prilleltensky et al., (2016), teacher stress is stated as something
that can be conceptualized as an imbalance between their risk and protective factors. The stress that stems
from risk factors at the pace of their personal, interpersonal, and organizational levels exceed their
protective factors, teacher’s ability to cope with adverse situations is reduced, likely resulting in stress
and destructive outcomes. It could be gleaned that respondents’ protective factors like job satisfaction,
self- and collective efficacy, positive attitudes toward their profession are higher than the risk factors they
experience.

Indeed, according to Buonomo et al., (2017), teachers with high levels of self-efficacy are more able to
ask and receive support from their colleagues and school heads and manage learners’ behaviors, referring
to that higher self-efficacy is inversely associated to burnout. According to a respondent, she feels
empowered because, though there are times that the workloads and tasks were heavy, one of the
advantages of being a faculty in a smaller school is that they can create more student-centered programs
that can reach more students because of their smaller population. She also does not hesitate to lead
innovations that shall intervene learning gaps and behavioral problems of children, because she can easily
approach her school head and discuss her observations and concerns. Eventually, her proposed
innovations become some of the best practices in their institution and seeing its impact to learners
motivates her to continue to endure and persevere to hope in her role as a teacher. The adventure that
teaching brings in daily long hours of interaction brings absolute enjoyment and leaves no room for
boredom (Sutton, n.d.). From a sharing of one respondent, she shared that before she goes to sleep, she
recalls how her day has been and the fun lessons she shared with her learners, and that each day in teaching
is a new beginning, to change and transform lives.

Table 4 presents the relationship of control and the professional quality of life among the respondents.
Based on the data, it could be gleaned that there is no significant relationship between control and
compassion satisfaction (r=0.038, p-value= .690); control and burnout (r= -0.054, p-value= .574) and;
control and secondary traumatic stress (r=0.019, p-value= .844). Therefore, null hypothesis is accepted.



Table 4

Relationship of Control and the Quality of Life among the Respondents

Dimensions
Quality of r
Life

p-value

Interpretation

Decision

Conclusion

Compassion
. . 0.038
Satisfaction

Burnout 0,054

Secondary
Traumatic
Stress.

0.019

.690

574

844

Positive very
weak
relationship

Negative very
weak
relationship

Positive very
weak
relationship

Accept Ho

Accept Ho

Accept Ho

Not
significant

Not
significant

Not
significant
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As respondents obtained average level of
control, circumstances that might lead to it and
their professional quality of life, based on the
results are not significantly related at all. For an
instance, one of the respondents shared that
there are new teachers who were given a certain
position yet displays coercive attitude by
demanding too much and harshly from them.
Another one mentioned that she feels like her
colleagues are belittling her despite of being
their department coordinator. She also felt
helpless in leading their group because even
though she is years ahead in service, her team

members are higher in rank. The average level of control of the respondents may be related to adverse
situations but not in their relationships with their coworkers. In addition, the attributes of the professional
quality of life of the respondents may be related on their lack of control but due to uncontrolled matters
like their colleagues’ personality and attitude. In could also gleaned that the situations revealing their
professional quality of life is inconsistent. It could be surmised that communication is one of the major
concerns of the respondents in the workplace. Creating and maintaining a positive work environment can
be hardly achieved without effective communication. Kashyap (2019) stated 57% of employees report not
being given clear directions while 69% of managers are not comfortable communicating with the
employees in general. Workplace communication in the workplace is the process of exchanging
information and ideas within an organization. It becomes effective once a message is sent and received
accurately. Effective communication is central to all business goals

o Table 5 showcases the relationship of
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Secondary Negative very previously presented in Table 1, respondents
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Stress relationship significant . ; )
domain of adversity quotient that denotes

responsibility to improve the situation.
However, data in Table 5 reveals that respondents’ ownership is not significantly related with their
professional quality of life. According to the respondents, they experience too much administrative tasks
that are supposed to be not performed by them. As a teacher, they feel that they shoulder too much
accountability. However, there are some who are not as much committed as them but has higher ranks
and salaries compared to them. One also shared that those who are in higher teacher rank are not working
according to their position. Their cumulative stress comes from the observations in their environment and
the attitude of their coworkers on top of the tasks given to them. However, no matter how much they want
to change the situation, they feel victimize and hopeless. As regards to their professional quality of life,
the way they express compassion and experience burnout has nothing to do with ownership. One of the
respondents shared that she wants to still teach and help struggling learners even though she already
received a teaching offer overseas. Likewise, even though they feel unaccountable for the system at times,
they remain compassionate while experiencing an average of burnout and secondary traumatic stress.
Nevertheless, respondents’ professional quality of life is not significantly related with their dimension of
ownership. According to Marks (2019), accountability is the choice that an individual makes to fully own
the results of his or her decisions and actions when he or she finishes an assigned project or task. It is
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important to increase the strength of bonds among team members to expect efficiency and productivity.
The strength of bonds within team members and between an individual and the organization affect
accountability. The stronger the bond the more likely the individual will be accountable. Noe (2013, p.p.
77- 78) also added that managers, regardless of their organizational position must develop harmonious
relationship with their team members by creating and maintaining trust. Ensuring that each team member
is responsible for his or her workload and clienteles.

Respect is also an important component in this situation. Do not underestimate the ideas being produced
by team members most specially, as they hold firsthand experiences. As leaders, servant leadership is a
prospective attitude. Serving as a role model for learning and demonstrating willingness to learn are some
of the principles under the concept of servant leadership. Servant leadership (Greenleaf, as cited by
“Servant Leadership: Putting Your Team First, and Yourself Second,” n.d.) In this approach, leaders focus
on the needs of others, especially team members, before their own. This leads to higher engagement, more
trust, and stronger relationships with team members and other stakeholders. It can also lead to increased
innovation. Respondents stated that there are times that the leaders not only underappreciate them but also
blame them, leaving them with low morale and disappointments. Because of the complexities of teaching
loads and subjects in senior high school level, occasionally, teachers are handling subjects that are not
within their area of specialization, producing low mastery level among learners. Despite of this truthful
scenario, they were faulted of not doing their best. At the end, they process the situation and choose not
to acknowledge results because it is out of their locus of control.

;Z/?:z:mhlpafkeach and the Professional Quality of Life among the Respondents Table 6 represents the relatlonShlp Of reaCh and the
e : = professional quality of life. Based on this, it could be
ominat r peae miepremion Decvion conauion | gl€@NeE that there is no significant relationship between
Life the respondents’ reach and compassion satisfaction
Compusion g g POewek e N (r=0.118, p-value= .214); reach and burnout (r= 0.00_6,
p-value= .946), and reach and secondary traumatic
Burmout o P et S stress (r_= -0.012, pvalue= _.899_). Therefore, null
relationship hypothesis is accepted. Reach implies the extent of the
Secondry Positve very o fallout of the situation. How far could it affect other
e ooy e A e B areas of one’s life depends on their attained level on this
domain.

Based on the results, respondents’ below average level denotes tendency to setback in one area, thus
affecting the remaining dimensions. Work-life balance is something that is frequently spoken but often
hard to achieve in the education field. Based on the 2018 Teacher Health Index, 74% of school workers
shared that inability to set boundaries from work is the main contributing factor to a negative work-life
balance. Even when they are not teaching, educators feel a sense of duty to their colleagues, pupils,
students, and schools, among other careers. The health survey of the Education Support Alliance reveals
that 59% among of the respondents indicated that they had reformed their actions outside of school
because they felt that it would influence their behaviors inside school.

Respondents shared that their weekends are always occupied by tasks that are school-related. Even their
group chats are being monitored whether they were able to read announcements or not. Holidays are no
exemptions. They are obliged to reply in real time in school matters even during family time. In times that
respondents were not able to read the messages in their school’s group chat in messenger, they were
called-out to read messages from time to time. When one of them disclosed the matter to their faculty
meeting, he was reprimanded and told that he must do his job well because he is a public servant, and that
the government pays for him. Another respondent also shares another instance. Once, their school head
called out them for muting and ignoring group chats which is their way of setting boundaries. Upon
hearing this, respondents felt pessimistic about the system and how some of the people holding the
position treat their subordinates. They also claimed that their mental health is being at stake. Respondents
shared that there were times that even they are not physically busy, they feel like they are mentally
exhausted and psychologically drained. Gorsy, Panwar, & Kumar, (2015, p. 118) stated that mental health
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stands for the health of the mind, the wholesomeness of mind as implicit in physical health. It includes
subjective well-being, perceived self-efficacy, autonomy, competence, intergenerational dependence, and
self-actualization of one's intellectual and emotional potential, among others (WHO as cited by Gorsy,
Panwar, & Kumar, 2015, p.118). Therefore, mental health is as important as physical health. Kumar (as
cited by Gorsy, Panwar, & Kumar, 2015, p 120) observed that if a teacher is with bad mental health it
does not only incapacitate himself for the implementation of his various duties in the school but also
creates complexities and dilemma for his students. Nevertheless, their manifestations to reach domain was
found not significantly related to their professional quality of life. It could be gleaned that their
compassionate acts and compassion fatigue are not connected with the reach domain.

o Table 7 showcases the relationship of respondents’
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Most respondents have plans to leave the public education system. However, they admit that holding a
regular permanent position is an assurance as they age. One of them emphasized that the public education
system has no flexible plans when it comes to implementing their policies and programs. Another one
also shared that their school head cascades information in a confusing and subjective manner. They
perceived that there are times that the Department of Education play safe in decision makings, thus, they
are confused and puzzled to their policies and its executions most of the time. They feel also blamed
mostly for unsuccessful turnout and are mandated to do interventions beyond their capacities. For an
example, they feel obliged to promote learners to the next level even they are academically challenged.
They shared that they are disgusted to the system because their leader stated that a failed student reflects
a failed teacher. Apparently, the teacher is expected to give all possible interventions to promote the
learner, despite of uncontrollable variables like learner’s commitment and lack of interest. Interpersonal
relationship is another important part of workplace. Szostek (2019, p. 4) emphasized that work
relationships have a dual character. It can be positive, identified with high-quality relationships or
negative, associated with low-quality relationships. Positive relationship brings vitality and emotions
which can be experienced by both sides.

On the contrary, negative relationships bring unpleasant experiences like stress, discomfort, and even
worsened mood to at least one party. In as much as high-quality relationships are experienced by some
respondents, some of them also shared that they experience negative relationships such as but are not
limited to impersonal, limited to task-related matters, suspicious, formalized, devoid of emotions, and
abundant negative emotions). According to some respondents, they have colleagues that are also hard to
deal with as they demonstrate inappropriate attitudes like credit grabbing, gossiping and laziness.
Manifestations of these unbecoming behaviors make it difficult for some respondents to endure the
system. They say that work can be done productively of work values and priorities are the same. Whenever
some of their colleagues refused to work, they are obliged to produce outputs instead. Most of them has
multiple roles in their organization so they prepare paper works aside from what they prepare and comply
as teaching personnel. Even though they often heard from their school heads that they can freely leave if
they do not want the system, they chose to stay because of their passion to teaching and proximity to
workplace. As leaders of learning institutions, school heads lead the team towards the continuing goals of
education. Meador (2019) emphasized that besides the stated professional requirements and competencies
to become a principal, leadership is a valuable characteristic that brings efficient governance and effective
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management. Poor leadership makes the people suffer, therefore, right motivation for the position should
be carefully considered. According to Chan and Drasgow, as cited by Aamodt (2010, p.440) motivation
to lead has three aspects (factors): 1. affective identity; 2. Noncalculative, and; 3. socialnormative. Those
leaders who enjoy being in charge and leading others has affective identity motivation, while those who
has social-normative motivation become leaders out of a sense of duty. Based on the shared sentiments
of some of the respondents, some of them experienced poor leadership. Those with a non-calculative
motivation seek leadership positions when they perceive that such positions will result in personal gain,
for instance, increase in status or in pay. They witnessed how some of the responsibilities were delegated
to them as it appears that some of the leaders in their institution are lacking in competence and skills to
fulfill their new responsibilities as they were upon being promoted. Though they appreciate the learning;
it disturbs them to discern that task are not within their job description.

Meanwhile, Ohio State Studies, (Fleishman, Harris, & Burtt, as cited by Aamodt, 2010, p.443), Theory X
(McGregor, as cited by Aamodt, 2010, p.443), and Managerial Grid (Blake & Mouton, as cited by
Aamodt, 2010, p.443) have proposed that differences in leader performance can be attributed to
differences in the extent to which leaders are task versus person oriented. Person-oriented leaders, Theory
Y leaders, and leaders high in consideration act in a warm and supportive manner and show concern for
their subordinates. They believe that employees are intrinsically motivated, voluntarily seek
responsibility, are self-controlled, and do not necessarily dislike work. With these assumptions, they
consult their subordinates before making any decision and compliment their outputs. However, under
pressure, this type of leader tends to become socially withdrawn (Bond, as cited by Aamodt, 2010, p.444).
Respondents shared that most of the school heads that they have are task-oriented, and there are only few
who are peopleoriented. One of them shared that she felt treated like disposable tools; that they were only
good as their last performance and that they must be consistently good, leaving no room for mistake or
downfall. Their mental health suffers because they have to endure their work, colleagues, leaders and
work.

Proposed Wellness Program

Results reveal that the respondents have below average overall adversity quotient, high compassion
satisfaction, moderate level of burnout, and moderate level of secondary traumatic stress. In addition,
there is an insignificant relationship between their overall adversity quotient and compassion satisfaction,
insignificant relationship between their overall adversity quotient and burnout, and insignificant
relationship between their overall adversity quotient and secondary traumatic stress. Both Howell (2016)
and Stoltz (2019) emphasized that increased in AQ is attainable, and age is not a matter that could affect
whether a person has high or low AQ.

However, life experiences are a factor that affects resilience, which is one of the pillar of AQ (Venkatesh
& Shivaranjani, 2016). Respondents once exposed to more adverse situations have the tendency to
improve their AQ, given the chance that they initiate to develop it by adapting ways to increase their AQ,
for an instance, creating new habits, keeping the faith, and feedbacking (Howell, 2016 & Limos, 2019).
Looking at their below average to average scores in AQ’s four dimensions, as well as to their overall AQ,
it could be gleaned that respondents experienced hardships in life are not enough to improve their AQ or
that they experience and their capability to empathize with others who face and experience monumental
adversities (Stoltz, 2019). According to Sarcia (2020), individuals can strengthen their psychological
fortitude by mindfully growing stronger after exposure to hardships (Chopko and Schwartz, as cited by
Sarcia, 2020). In reference to their professional quality of life- compassion satisfaction, burnout, and
compassion fatigue, there is an evident power of grit and compassion to them whereburnout and secondary
traumatic stress may arise, in which they can handle and balance. They may also endure them for a not
long time through the different coping mechanisms that they exhibit.

Figley & Stamm (as cited by Sarcia, 2020) added that job satisfaction in the form of compassion
satisfaction can cause mental fortitude among people in helping professions. It could be concluded that
respondents’ innate liking to their passion build an unconscious pattern of response that strengthens their
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compassion satisfaction while combatting frustrations, anxiety, stress, and other manifestations of
compassion fatigue. Table 8 highlights the proposed program that addresses the significant findings of the
study. It showcases strategies and intervention techniques that the researcher considers as should be based
on the theoretical underpinning and building blocks of Adversity Quotient.

Table &
Proposed Wellness Program

Findings Objectives

Strategies and
Intervention Technique

Learning Outcomes

Approach: Face to Face

1. Present an onlmne
wellness portfolio
showcasing a month-
long healthy lifestyle

Average level of

control and endurance control and endurance

2. Advocate gratitude to
boost wellness and
adversity quotient

to increase the level of

The Healthy Lifestyle
Contest

Increased level of control and
endurance by monitoring wellness
and resilience, presented though
an online wellness portfolio

2. Increased level of control and

endurance by practicing the 21
days gratitude challenge done
through journal writing

* Please see Apperiix N for the detailed activites

Table 8
Proposed Wellness Program

Findings Objectives

Strategies and
Intervention Technique

Learning Outcomes

Approach: Face fo Face

1. Present an online
wellness portfolio
showcasing a month-
long bealthy lifestyle
to increase the level of
control and endurance

Average level of
control and endurance

2. Advocate gratitude to
boost wellness and
adversity quotient

The Healthy Lifestyle
Contest

Increased level of control and
endurance by monitoring wellness
and restlience, presented though
an online wellness portfolio

2. Increased level of control and

endurance by practicing the 21
days gratitude challenge done
through journal writing

* Please see Appendix N for the detailed activities

Table 8. Proposed Wellness Program (continuation)

Findings Objectives

Strategies and
Intervention Technique

Learning Outcomes

Approach: Online

1. Identify the
importance of grit and
adversity quotient in
daily living

Below average level
of averall adversity
quotient

2. Explain the results of
the Grit Scale

3. Proposed ways on
how to increase grit
and resilience.

Grisilient! The Recipe for
A Stronger Me

Determine grit level based on
the results of Grit Scale

2. Demonstrate ways to become
more resilient

Conduct self-assessment to

w

monitor the increase in grit
and evaluate program
effectivity

*Plaase soe Appendix N for th detailed activities

For an instance, Cognitive Psychology as its first
building block deals with the perception,
information and situation that have control or
mastery over one’s life. Participating in the “Healthy
Lifestyle Contest” will enable them to overcome
learned helplessness by gaining empowerment,
increasing resilience, self-efficacy, and locus of
control. Stoltz (2019) believes that the higher the
AQ, the more resilient a person becomes in facing
adversity, and thrive even in adverse situations.
Moreover,respondents are expected to acquire skills
that will develop their tenacity and resilience that is
according to Shivaranhani, as cited by Viswarath
(2020), are relevant to the dimension of Control, and
likewise endurance to hope and willingness to
persevere that are pertinent to the dimension of
Endurance in Adversity Quotient. As per the
dimension of Ownership and Reach, the researcher
believe that action and engagement is important in
improving both.

The second building block,
Psychoneuroimmunology which deals with the
direct link between an individual’s response to
adversity and their mental health and physical health
supported the next wellness activity, “The Biggest
Loser Challenge-Teacher Edition”. Weinger (n.d.)
stated that it is essential to health and longevity so
the response to adversity influences their immune
functions, recovery from surgery, and vulnerability
to life-threatening diseases. Building a strong
response to adversity can also weakens the possible
cause of depression and minimizes the probable
existence of other mental health problems. Forming
healthy habits is also important to increase Adversity
Quotient and is anchored on its third building block,
Neurophysiology. An individual’s habit of response
to adversity can be interrupted and instantly changed

and if it does, old habits wither while new one’s flourish. Citing the strategies and intervention techniques in the
“Qrisilient A Recipe for a Stronger Me!” respondents shall be guided how grit and resilience, when combined, bring
inspiration to continue to flourish, thrive and survive in life despite adverse situations.

Discussion

The significant findings of this study were as follows: 1. The Senior High School teachers’ overall
adversity quotient is below average; 2. In terms of the dimensions of adversity quotient, the SHS teachers
have average level of control and endurance, and below average level in ownership and reach; 3. On the
dimensions of quality of life, the SHS teachers were found to have high level of compassion satisfaction
and moderate level of burnout and secondary traumatic stress; 4. There was no significant relationship
between the overall adversity quotient and the quality of life among the SHS teachers.
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Based on the findings of the study presented, the following conclusions were drawn: 1. The below average
level of respondents’ overall adversity quotient signifies their poor response to life adversities. However,
this may also reflect the amount of the hardships that they experience and their capability to empathize
with others who face and experience monumental adversities; 2. The average level of control and
endurance among the SHS teachers suggest typical resilience, health, and tenacity, especially to adverse
situations which can be attributed to their ability to survive adversities and past difficulties regularly; 3.
The below average level of ownership and reach among the SHS teachers implied their attempts to focus
or redirect the blame of unfortunate events to others which is a reflection of their attitude of defensiveness,
lack of trust and low accountability and their poor capacity of keeping things in viewpoint and containing
adversity; 4. The quality of life among the SHS teachers of the characterized with a high level of
compassion satisfaction of the respondents reveals their evident power of grit and compassion by selecting
a profession that reflects concern, passion and dedication; 5. The moderate level of burnout and secondary
traumatic stress among the SHS teachers reflects typical vulnerability to experience burnout and can
balance the unwanted feeling and cope with it that emphasize their capability to handle well the emotional
pressure from firsthand trauma experiences of other people; 6. That there were no significant relationships
between the respondents’ overall adversity quotient and compassion satisfaction; overall adversity
quotient and burnout; overall adversity quotient and secondary traumatic stress. The overall adversity
guotient and the quality of life among the SHS teachers were not significantly related and this can be
attributed to the caring profession they have imbibed into their individuality.

Lastly, based on the drawn conclusions, the researcher recommends the following: 1. That the proposed
wellness program be implemented to address the issues identified in the study; 2. That SHS teachers be
empowered to control their situation, promote accountability, limit the reach of their adversity and adapt
skills to increase resilience and endure difficult situations, by involving them in mental health and other
psychosocial trainings and/or activities; 3. That the local government consider partnership with external
stakeholders to promote wellness and provide free and affordable services to all its constituents especially
the public school teachers to promote work-life balance and uplift their morale; 4. That an action research
using the proposed wellness program as an intervention be conducted



