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CHAPTER 1 

PROBLEMS AND PERSPECTIVES 

 

1.1 INTRODUCTION 

 Teachers face a barrage of challenges in their daily life. Aside from doing 

their individualized educational programs, administrative tasks and activities, they 

also have responsibility to cater the physical and moral needs of the students. The 

role of the teacher has undergone tremendous change. Introduction to computer has 

brought revolution in education. In today’s education system objectivist pedagogy is 

taking the form of constructive pedagogy, in this pedagogy the role of the teacher is 

not “the sage on the stage” but “the guide on side”. Charles Darwin suggests 

teacher’s role that, “It is not the strongest of species that survive, or the most 

intelligent, but the ones most responsive to change”. Teaching learning process has 

dynamically evolved. 

 According to Manyu Angris, the problems faced by Indian teachers are 

as follows. 

  There is hardly any appreciation (even acknowledgement) from 

school leadership.  

 Parents  are  rarely  grateful  but  quick  to  point  out  any  and  all  

shortcomings.  

  It`s  frightening  to  see  the  number  of  lists  to  be  made,  forms  to  be  

filled, supplies to be distributed, etc.  

  There is an incredible amount of mechanical non-teaching work that 

seems to utilize precious teaching time. Schools expect their teachers 

to be multi-talented and multi tasking. 

 Teachers should contribute towards all-round development of the 

child. Reading the mind of the student is a greatest challenge. 
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 In the modern society the challenge is to keep pace with the development 

of knowledge and skills and harness maximum potential of the students for their 

overall development. The main aim of teaching in the contemporary society is not 

just acquisition of knowledge but also awakening of curiosity, development of 

proper interest, attitude, values and building of essential skills. In order to keep pace 

with the present, the teacher is forced to upgrade oneself with the recent pedagogical 

evolutions.  All  these  cause  a  lot  of  stress  and  strain  and  the  battlefield  is  ever  

widening. The world is a dynamic entity that a posse quite challenges to educational 

managers. If one wants to conquer and progress, one has to be resilient. Adversity 

Quotient® (AQ®) is the next generation of understanding how one explains or 

responds to life’s events (Stoltz, 1990). 

1.2 ADVERSITY QUOTENT AND ITS NATURE 

 Resilience refers to the ability to cope or to give a successful response to 

high risks. It is an outcome of both individual characteristics and environmental 

cause. The individual from the inside, views resilience as he or she responds to the 

outside or external influences and events, namely, adversity. 

 The New Webster’s Dictionary defines adversity as a “misfortune”. 

There are other synonyms of adversity. These include stress, conflict, hardship, 

misfortune, danger and challenge. In this study, adversity refers to a given situation 

in which a person could be hindered in getting what he or she desires. Adversity can 

be both a general condition and a particular situation. Adversity is functionally 

defined as strain, hardship, challenge and emotional or occupational stress. The level 

of adversity starts within a person himself and goes beyond the individual and 

workplace and lastly to the society (Stoltz, 1997). 

 Adversity quotient® determines whether a person stands strong and true, 

he or she will be crippled or destroyed, or continue to grow when he or she is faced 

with adversity. It is also a foundational factor of success that can determine how, 

and what extent his or her attitude, abilities and performance are manifested in the 

world. AQ® can be enriched and strengthened because it is learned.  
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1.3 THEORATIAL BACKGROUND OF THE PRESENT STUDY 

 Adversity Quotient® (AQ®) is an innate ability that enables people turn 

their adverse situations into life changing advantage. The definition of AQ® can be 

categorized in to three, which are (i). Conceptual frame work (ii) the measure of 

how one responds to adversity and (iii) a net work of scientific tools based on 

knowledge to improve one’s response to adversity (Stoltz,1997). 

 Adversity research draws heavily from studies in the area of cognitive 

psychology. One of the most import components of adversity is the theory of learned 

helplessness.Learned helplessness attempts to explain why some individuals succeed 

in the face of adverse conditions while others stop or even retreat. What Seligman 

and others have since discovered is that people are capable of acquiring this trait. 

Learned helplessness is internalizing the belief that what you do does not matter; it 

is about the loss of perceived control over adverse events. 

 Stoltz provides a summary of conclusions taken from the works of 

Martin Seligman, Christopher Peterson, StevenMaier, Carol Dweek and others on 

learned helplessness: 

 learned helplessness explains why people give up, 

 learned helplessness is a definitive barrier to empowerment,  

 once learned, it is easy to justify one’s helplessness,  

 people can be immunized against helplessness, 

 the immunized against helplessness never give up,  

 the upsurge in depression is caused by an epidemic of learned 

helplessness, 

 optimists respond differently to adversity than do pessimists, (h) 

males and females are taught differently and, as a result, tend to 

respond differently to adversity, 

 learned helplessness can be taught to others and reinforced later in 

life. 
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 The means through which AQ improves adversity response was built on 

the work of Albert Ellis and his ABC model. This rational-emotive model of 

behavior is based on the notion that it is one’s belief about an event rather than the 

events themselves that generate reactions and feelings. The importance of these 

models in cognitive psychology is that unlike most training, which loses its impact, 

overtime is the effect of cognitive deputation skills that seem to take on a life of its 

own, expanding and growing long after the training. AQ® alters hoe individuals 

view adversity and their response to it, both in current circumstances and in the 

future. 

1.3.1 Adversity Quotient 

 AQ® is the science of human resilience. People, who successfully apply 

AQ®, perform optimally in the face of adversity - the challenges, big and small, that 

confront us each day. In fact, they not only learn from these challenges, but they also 

respond to them better and faster Stoltz (2000). 

 AQ® is an extremely robust predictor of performance, effectiveness, 

learning, innovation, resilience, wealth and health. Dr. Paul Stoltz defines Adversity 

Quotient  as  “the  capacity  of  the  person  to  deal  with  the  adversities  of  his  life.  As  

such, it is the science of human resilience.” 

 It is about how people respond to adversities of all kinds, or how one 

react to the world around them (Stoltz&Weihenmayer, 2010). In addition, according 

to Stoltz, this is how people respond to life, especially the tough stuff. It is a gauge 

or measure of how people respond and deal with everything, from everyday hassles 

to the big adversities that life can spring on them. Moreover, it is an established 

science, theory, and approach for becoming measurably more resilient. The more 

resilient  a  person  is,  the  more  effectively  and  constructively  they  respond to  life’s  

difficulties, and the more fulfilling thelife becomes (AQ® for you, [online]). AQ® 

was developed by Dr. Paul G. Stoltz and was first introduced in his book ‘Adversity 

Quotient®: Turning Obstacles into Opportunities’ in 1997.His findings disclosed 

that adversity quotient® was drawn from three major sciences: Cognitive 
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Psychology, Psychoneuroimmunology, and Neurophysiology thus, it embodies two 

essential components of any practical concepts – scientific theory and real world 

applications. In addition, it was a result of 19 years of research and 10 years of 

application that was a major breakthrough in understanding of what it takes to 

succeed (Stoltz, 1997) 

1.3.2 Building blocks of AQ® 

 AQ the underlying factor that determines the ability to ascend is based on 

breakthroughs in three different scientific fields. Each of these represents a building 

block, which, when, taken together, forms the individuals AQ- the foundation of the 

individuals success.The three building blocks of AQ® – namely cognitive 

psychology, psycho immunology and neurophysiology gave a stable ground to the 

study  of  AQ® as  well  as  the  findings  of  these  sciences  match  with  those  of  AQ® 

studies. 

 

Figure 1 Building Blocks of AQ. Source: Stoltz (1997) 
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 According to Stoltz,(2000) the higher one’s AQ® is the more likely he or 

she will be resilient in facing adversity, be a top performer and be able to sustain 

high performance, be authentically optimistic and be able to take necessary risks, 

thrive on change, remain healthy. In addition, a person having a higher AQ® is 

energetic, vital, takes on difficult and complex challenges, perseveres, innovates to 

find solutions, is an agile problem solver and thinker and lastly they learn, grow and 

improve.  

 There are four key facts that emerge from the convergence of the above 

three building blocks of AQ® (Stoltz, 1997). They are 

1. We respond to adversity in hard wired patterns. 

2. We are often poor judges of these patterns.  

3.  These patterns can be measured.  

4. These patterns can be rewired and improved.  

 The work done on AQ® builds upon the landmark research of dozens of 

top scholars and more than 1500 studies from around the world. As a result of 37 

years of research and 10 years of application, AQ® is a major breakthrough in 

understanding of what it takes to succeed. According to Dr. Stoltz, Adversity 

Quotient, largely determines the success in work and in life. AQ® tells how well 

one with stands adversity and has the ability to surmount it. AQ® predicts who will 

overcome adversity and who will be crushed. AQ® tells who will exceed 

expectations of their performance and potential and who will fall short. AQ® 

predicts who gives up and who prevails (Stoltz, 1997). Climber, Camper and 

Quitter. 

1.3.3 Human responses to Adversity 

 Success in life is in determination to achieve. According to Dr. Soltz 

(1997), Ascent is moving ‘purpose’ in life. He categorizes the human race in to three 

groups. The Quitter, the Camper and the Climber. Plenty of people, who choose to 

opt out, cop out, back out, and drop out there purpose. These are the Quitters. 

Quitters abandon the climb. They refuse the opportunity the mountain presents. 
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They ignore, mask, or desert their core human drive to ascend and with it much of 

what life offers. The second group of individuals is Campers. These people go only 

a  bit  far  and  camp down to  hide  from adversity.  And there,  they  choose  to  sit  out  

their remaining years. Campers, unlike Quitters, have at least taken on the challenge 

of the ascent. They have gained some ground. Their journey may have been easy, or 

they may have sacrificed much and worked diligently to get as far as they have. The 

Climbers are, the people who are dedicated to the lifelong Ascent Climbers. 

Regardless of background, advantages or disadvantages, misfortune or good fortune, 

they continue the ascent. They are the Energizer TM Bunnies of the mountain. 

Climbers are possibility thinkers, never allowing age, gender, race, physical or 

mental disability, or any other obstacle to get in the way of the ascent. They are the 

winners. 

1.3.4 Dimensions of Adversity Quotient® 

 Adversity quotient encompasses four dimensions, which exactly 

measures  the  AQ  of  an  individual.  They  are  control,  origin  and  ownership,  reach,  

and endurance embodied in the acronym CO2RE These dimensions point out what 

one needs to work on to raise his/her overall AQ. According to Stoltz (1997), these 

dimensions are defined as follows. 

Control: It measures the degree of control that a person perceives he/she has over 

adverse events (Stoltz, 1997). It is a strong gauge of resilience and health 

(www.peaklearning.com). Those with higher AQs simply perceive greater control 

over life’s events than do those with lower AQs. As a result, they take more actions 

which results in more control. 

Origin and Ownership: According to Stoltz (1997), this dimension asks two 

questions: Who or what was the origin of adversity? And to what degree do I own 

the outcomes of the adversity? The lower one’s origin score, the more likely he/she 

is to heap blame upon him/herself, beyond the point of it being constructive. On the 

other hand, the higher the origin score, the greater one’s tendency to consider other, 

external sources of the adversity and put his/her own role into perspective. 
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Ownership measures the extent to which a person holds himself or herself 

accountable for improving a situation. It is a strong gauge of accountability and 

likelihood to take action. (www.peaklearning.com). The higher one’s ownership 

score, the more he/she owns the outcome, regardless of the cause. The lower the 

ownership score, the more one disowns the outcomes, regardless of the cause. 

Reach: It is the perception of how far-reaching events will be. It is a strong gauge of 

perspective, burden and stress level (www.peaklearning.com). This dimension asks 

the question: How far will the adversity reach into other areas of my life? Lower AQ 

responses allow the adversity to bleed over into other facets of one’s life. The lower 

the R score,  the more likely one is to catastrophize bad events.  On the other hand, 

the higher the R score, the more one may limit the reach of the problem to the event 

at hand. A person with high R score effectively compartmentalizes or contains the 

reach of the adversity, thus making them feel more empowered and less 

overwhelmed (Stoltz, 1997). 

Endurance: Stoltz (1997) defines it as the perception of time over which good or 

bad events and their consequences will last or endure. It is a strong gauge of hope or 

optimism (www.peaklearning.com). It asks two related questions: How long will the 

adversities  last?  And  how  long  will  the  cause  of  the  adversity  last?  People  with  a  

high score on this dimension, may view success as enduring, if not permanent. 

Likewise, he/she may consider adversity and its causes fleeting and temporary. The 

difference is that low AQ people tend to see the adversity as a permanent state, 

while high AQ people perceive the adversity as a temporary condition (Stoltz, 

1997). 

 Stoltz formulated a formula on how to improve AQ® called LEAD, 

Listen, Explore, Analyze, and Do Something.  

Listen 

1.  It is how a person responds to adversity 

2. It measures the ability of the person in decision making over adverse 

scenarios.  



9 
 

 

Explore 

1. Know the root cause of the problem and take responsibility inmaking 

decisions.  

2. All decisions have an equal accountability and responsibility.  

3. Analyze: Intelligently think of the situations in its occurrence and 

decide accordingly. 

Do something 

1. Workouts plan of actions and evaluate the result. 

 The LEAD sequence is adapted from the work of several influential 

researchers rooted in Cognitive Psychology. Stoltz (1997) stressed that it is related 

to attribution, retraining which is a therapeutic approach that helps people recognize, 

assess, and dispute their reactions to life’s events. Learning to dispute, and thus alter, 

these reactions can result in enduring change through reprogramming one’s 

responses. Stoltz (1997) pointed out “that unlike most training which loses impact 

over time, one of the more powerful findings from studies in Cognitive Psychology 

has been that the effect of cognitive disputation skills seems to take on a life of its 

own, expanding and growing long after the training.” 

1.3.5 The advantage of adversity quotient® 

 At its most basic, AQ is the precise, measurable, unconscious pattern of 

how you respond to adversity. But AQ is much more than a measure. It contributes a 

vital  piece  to  what  is  becoming  a  grand  unification  theory  of  human  behavior,  

drawing from nearly four decades of wisdom and scientific research from some of 

the world’s top thinkers. Once picture of how AQ works is known, application of the 

following science to unravel some of the fundamental mysteries of individual and 

collective endeavor is easier (Stoltz, 2000). 
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1.3.6 AQ Instrument  

 The  adversity  quotient  of  an  individual  plays  an  ever  greater  role  in  

reacting to adversities being dealt with greater uncertainty, demands, challenges, 

changes and complication. Individual’s AQ can be both measured and improved 

from these elements which can determines whether he/she can stand strong and true, 

continue to grow when faced with adversity or if he/she will be crippled or 

destroyed. AQ is the foundational factor of success that can determine the ‘how’, 

‘if’, and ‘to what’ a person manifests degree of attitudes, abilities and performance. 

As posited by advocates of adversity quotient the above cited gap could be resolved 

by upgrading one’s capacity through strengthening one’s adversity quotient. When 

used properly AQ is a vital piece of any effort to strengthen leaders and their ability 

to thrive in this demanding work environment. Stoltz (1997) has developed an 

assessment instrument that is similar in form and format to the Myers Briggs Time 

Indicator  (MBTI)  and  it  assesses  AQ.  The  AQ  scores  fall  into  three  broad  bands,  

with an expected normal distribution. Low AQ characteristics (low levels of 

motivation, energy, performance and persistence and the tendency to ‘catastrophize’ 

events), Moderate AQ characteristics (under utilization of potential, problems take a 

significant and unnecessary toll, making climbing difficult, and a sense of 

helplessness and despair arises from time to time), High AQ characteristics (able to 

withstand significant adversity, continue forward and upward progress and 

maintains appropriate perspective on events and responses to them). 

1.3.7 Adversity Quotient: As a workplace measure  

 As virtually every industry becomes more competitive; leaders are under 

mounting pressure to measure and substantiate their investments and efforts. 

Whereas, it was once good enough to provide business-relevant training, a person 

must now demonstrate the impact the training has upon the enterprise. The same 

mandates apply to investments in new hiring methods or organization-wide 

initiatives (Stoltz, 2000). Adversity Quotient can influence all facets of human 

endeavor. It can be validly and reliably measured, tell a person how well he or she 

withstands adversity and measures ability to surmount any crisis, can be 
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permanently rewired and improved. It also determines the value people receive from 

training, can be a valid predictor of sales, performance, agility, problem solving and 

long term success, and can also be used to reduce turnover and improve hiring, 

predict who will quit and who will climb, and plays a powerful role in all 

relationships. 

1.3.8 Adversity Quotient and Teachers 

 A recent doctoral dissertation by Stoltz and his team compared the 

adversity quotients of educational leaders and business leaders. One discovery 

indicated that average educational leaders had significantly lower adversity 

quotients. Every teacher is a leader for his/her class. It is important to note that 

adversity quotient is not situational or likely to be changed over the course of one’s 

life without proper awareness and training to strengthen one’s CO2RE and response 

ability. The educational establishment was seen as an overhang, nudging the higher 

adversity quotient individuals to seek other ways to live. Adversity quotient can 

fundamentally influence one’s career choice, regardless of industry, passion for 

one’s work, the difficulty one is willing to take on, and one’s patience with inertia 

(Stoltz, 2000).  

1.3.9 The assumption of AQ®, or Adversity Quotient®:- 

 It is that to expand human capacity as well as our ability to assimilate and 

implement new knowledge. We must, therefore, first strengthen the human operating 

system, so all software (knowledge, skills, talents, experiences) are accessed and 

optimized more effectively. Only in this way can we fully leverage our human 

capital. This is the essence of AQ®. AQ®  V/S IQ and EQ. 

 Intelligent Quotient (IQ) measures a person’s knowledge. But IQ is not 

the  only  criteria  to  be  successful.  Emotional  Quotient  (EQ)  is  capacity  to  manage  

ones emotions. Thus a high IQ and a high EQ strengthens the chance of success. 

Then comes AQ® which measures the person’s ability to overcome the hardships of 

life and move ahead. Thus only IQ and EQ can also sometimes not be responsible 

for success, as AQ® is needed to keep striving hard in tough situations. 
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 In fact, more researches recently have shown that measurement of AQ is 

a better index in achieving success than IQ, education or even social skills. By 

understanding the concept of AQ we can better understand how we and others react 

to challenge and adversity in all aspects of our lives. In fact, how people respond to 

adversity is a strong indicator of ability to succeed in many endeavors.  

1.3.10 Conceptual perspective - adversity quotient 

 Adversity quotient is the capacity to adjust with the adversities in life. 

Today the teachers are expected to be multi talented. Day by day the relationship 

between the teacher and the taught are becoming strange. AQ® affects an 

organization’s agility, resilience, persistence, creativity, productivity, longevity, 

motivation, risk-taking, stamina, health and success(Stoltz,1997). Williams (2003) 

stressed that school leaders must adjust and respond to the adversity that exists on all 

three levels: from personal family, to events occurring outside the community’s 

boundaries, to the stress placed on education both nationally and locally for 

increased accountability and student achievement. Villaver(2005) points out the 

adversity quotient of the female teachers are moderately low. According to 

Stolz(1997) low AQ is learned helplessness. Learned helplessness saps performance, 

productivity, motivation, energy, learning, improvement, and persistence. It creates 

Campers and Quitters. Twenty first century demands teachers for a change. Change 

in curriculum, methodology, psychological approach, and in environment. 

Ushaparvathy(2014) suggests that AQ® should be taught to the teacher trainees 

because a teacher can transfer his\her ability to the next generation 

1.4 EMOTIONAL INTELIGENCE 

 Emotional intelligence is important in field of education to channel 

teachers’ emotional behavior and mental behavior that prepare stream of student’s 

academic behavior. Emotional Intelligence can enable teachers to resolve past issues 

and both external as well as conflicts, help them to attain emotional power and 

accomplish their goals at all levels – physical, mental, spiritual and emotional and 

also improve psychological abilities such as memory, clarity of thinking and 
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decision making. Emotional Intelligence enables the human beings to respond to the 

right degree, at the right time for the right purpose and in the right way to a variety 

of environmental situations. Emotional Intelligence is mutually dependent and 

important aspects of personality of teachers. Therefore it is evident that Emotional 

Intelligence has definite effect on their attitude towards teaching. 

1.4.1 Emotional Intelligence - Definition 

 Etymologically the word ‘Emotion’ is derived from the Latin word 

“Emotion Cantus” be understood as an agitated or excited state of our mind and 

body. Taking clue from its derivation, various Psychologists have tried to define the 

term “Emotion” in their own ways. 

 In  the  words  of  crow  and  crow  (1993)  “Emotion  is  an  affective  

experience that accompanies generalized linear adjustment and mental and 

Physiological stirred up states in the individual and that shows itself in his overt 

behavior. 

 Charles G. Morris (1999) describes that, “Emotion is a company 

affective experience that involves diffuse Physiological changes and can be 

expressed overtly in characteristic behavior patterns. 

 Buck (1985), “Emotion as the process by which Motivational potential is 

realized or ‘readout’, when activated by challenging stimuli. 

 Emotions are Affective domain consist of instincts and derives 

systemizes the individual behavior. It is a tendency of achievement motivation 

draws the individual behavior towards goal of action. (Venkataraman, 2012) 

 Emotional intelligence is increasingly relevant to organizations and 

businesses today, since it has proven to help understand and assess people’s 

behavior. It serves as an important tool in areas like learning styles management 

styles, attitudes, interpersonal communication skills and human potential. 
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 Emotional Intelligence refers to the ability to perceive. That knows how 

you feel and being able to label and feel the feelings, control but appropriately 

respond and express, and evaluate emotions. That is to come to an understanding of 

the since of the emotions, what that do you and how to harness the power behind the 

emotions for good. Famous philosopher, Plato indicates, “All learning has an 

emotional base” concepts of emotional intelligence have been around since the 

1930s, but it was the Psychologist William Gardner that brought this branch of 

social science to the forefront in the 1980’s. Since 1990, Peter Salvoes and John D. 

Mayer have been the leading researchers on emotional intelligence. In their 

influential article “Emotional Intelligence,” they define emotional intelligence as, 

the subset of social intelligence that involves the ability to monitor one’s own and 

others feelings and emotions, to discriminate among than and to use this information 

to guide one’s thinking and actions” Emotional Intelligence is all about the capacity 

to  reason  about  emotions  and  of  emotions  to  enhance  thinking.  It  includes  the  

abilities to accurately perceive emotions, to access and generate emotions so as to 

assist thought, to understand emotions and emotional knowledge and to reflectively 

regulate emotions so case to promote and intellectual growth. 

 In 1998, Goleman published a book called “Working with Emotional 

Intelligence”. In that book he widened the definition of emotional intelligence even 

farther, saying that it consists of twenty-five “skills, abilities and competencies”. 

1.4.2 Theoretical concepts 

 Emotional Intelligence is the ability to identify, assess and control the 

emotions of oneself, of others, and of groups. Thorndike,R.L,& Stein, S.(1937) 

described the concept of social intelligence as the ability to get along with other 

people. Wechsler, D. (1940) suggested that affective components of intelligence 

may be essential to get success in life. Maslow, A (1950) describes how people can 

build emotional strength. Gardner, H. (1975) introduced the concept of multiple 

intelligences.  Payne,  W.  L.  (1985)  coined  the  term  emotional  intelligence.  

Salovey.P.,Mayer. J. (1990) coined the term ‘emotional intelligence’ they defined 
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emotional intelligence as, “the subset of social intelligence that involves the ability 

to monitor one’s own and others’ feelings and emotions, to discriminate among 

them and to use this information to guide one’s thinking and action. 

 They concluded that emotional intelligence comprised of four mental 

processes  

o Perception – Perceiving and identifying emotions. 

o Assimilation- Integrating emotions into thought patterns 

o Understanding – Understanding one’s own and others emotion.  

o Managing – Managing emotion. 

 Mayer and Salovey (1993) defined emotional intelligence as the ability to 

monitor one’s own and other’s feelings and emotions to discriminate among them, 

and to use this information to guide one’s thinking and action. Cooper and Sawaf 

(1997) defined Emotional Intelligence as the ability to sense, understand and 

effectively apply the power and acumen of emotions as a source of human energy, 

information connection and influence. Goleman’s, D. (1995) explained the basic 

concept of emotional intelligence. Goleman, D. (1998) defined emotional 

intelligence as the capacity to recognize our own feelings and those of others for 

motivating ourselves and for managing emotions well in ourselves and in our 

relationships. Emotional intelligence has two types of competencies – personal and 

social competencies. These competencies include five major factors namely – self 

awareness,  self  control,  self  motivation,  empathy  and  social  skills.  Bar  -  on  et.al,  

(2006) defined Emotional intelligence as the sum of social and emotional 

competencies of individuals communicating with him and others in order to cope 

with environmental pressure and demands. He also maintained that emotional 

intelligence is a series of collection of unknown capabilities, competencies, and 

skills, which can have a strong effect on individual’s capabilities in order to succeed 

in coping with environmental demands and pressures. 
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1.4.2.1 Models of Emotional Intelligence 

 There are three main models of Emotional Intelligence: 

1. Ability Emotional Intelligence Models 

2. Mixed models of Emotional Intelligence.(One model by Goleman 

and another by Bar-On) 

1.4.2.2 The Ability-Based Model 

 Salovey  and  Mayer’s  conception  of  emotional  intelligence  strives  to  

define emotional intelligence within the confines of the standard criteria for a new 

intelligence. Following their continuing research, their initial definition of emotional 

intelligence  was  revised  to:  “The  ability  to  perceive  emotion,  integrate  emotion  to  

facilitate thought, understand emotions to promote personal growth.” 

 The ability based model views emotions as useful sources of information 

that help one to make sure of and navigate the social environment. The model 

proposes that individuals vary in their ability to process information of an emotional 

nature and in their ability to relate emotional processing to a wider cognition. This 

ability is seen to manifest itself in four types of abilities: 

1. Perceiving Emotions – the ability to detect and decipher emotions if 

faces, pictures, voices and cultural artifacts including the ability to 

identify one’s own emotions. Perceiving emotions represents a basic 

aspect of emotional intelligence, as it makes all other processing of 

emotional information possible. 

2. Using Emotions – the ability to harness emotions to facilitate various 

cognitive activities, such as thinking and problem solving. The 

emotionally intelligent person can capitalize fully upon his or her 

changing moods in order to best fit the task at hand. 

3. Understanding Emotions – the ability to comprehend emotion 

language and to appreciate complicated relationships among 
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emotions. For example, understanding emotions encompasses the 

ability to be sensitive to slight variations between emotions, and the 

ability to recognize and describe how emotions evolve over time. 

4. Managing Emotions – the ability to regulate emotions in both 

ourselves and in others. Therefore, the emotionally intelligent person 

can harness emotions, even negative ones, and manage them to 

achieve intended goals 

1.4.2.3 Goleman : A mixed Model of Emotional Intelligence 

 The model introduces by Daniel Goleman, focuses on emotional 

intelligence as a wide array of competencies and skills that drive leadership 

performance.  Goleman  includes  a  set  of  emotional  competencies  within  each  

construct of emotional intelligence. Emotional competencies are not innate talents, 

but rather learned capabilities that must be worked on and developed to achieve 

outstanding performance. Goleman posits that individuals are born with a general 

emotional intelligence that determines their potential for learning emotional 

competencies. He calls emotional intelligence,’ a master aptitude, a capacity that 

profoundly affects all other abilities, either facilitating or interfering with them.’ 

 Goleman, (1998) defines, “Emotional intelligence is the capacity to 

recognizing our own feelings and those of others, for motivating ourselves and for 

managing emotions well in ourselves and in our relationship”. 

 Goleman’s model outlines four main emotional intelligence construct:  

1. Self-awareness – The ability to read one’s emotions and recognize 

their impact while using gut feelings to guide decisions.  

2. Self – management – Involves controlling one’s emotions and 

impulses and adapting to changing circumstances.  

3. Social  awareness  –  The  ability  to  sense,  understand  and  react  to  

other’s emotions while comprehending social networks. 
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4. Relationship management – The ability to inspire, influence and 

develop others while managing conflict. There is multiplicity of 

definitions of emotional intelligence and psychologists have various 

view and ideas regarding the abilities at need. 

1.4.2.4 Bar –On: A mixed Model of Emotional Intelligence 

 Bar-On defines emotional intelligence as being concerned with 

effectively understanding oneself and others, relating well to people and adapting to 

and coping with the immediate surroundings to be more successful in dealing with 

environmental demands. 

 In his model, Bar-On outlines five components of emotional intelligence. 

Within these components are sub-components (15 in all). They are as follows 

 1.   Intrapersonal (self-awareness and self -expression) 

 Self-Regard(being aware of understanding and accepting 

ourselves) 

 Emotional self-Awareness (being aware of and understanding our 

emotions) 

  Assertiveness (expressing our feelings and ourselves 

nondestructively)  

  Independence (being self-reliant and free of emotional 

dependency on others) 

 Self Actualization (setting and achieving goals to actualize our 

potential) 

2. Interpersonal (social awareness and interaction):- 

 Social Responsibility (identifying with and feeling part of our 

social groups)  

 Empathy (being aware of and understanding how others feel)  
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 Interpersonal Relationship (establishing mutually satisfying 

relationships)  

3. Stress Management (emotional management and control):- 

 Stress Tolerance (effectively and constructively managing our 

emotions) 

 Impulse control (effectively and constructively controlling our 

emotions) 

4. Adaptability (Change management):- 

• Reality Testing (Validating our feelings and thinking with 

external reality) 

• Flexibility (coping with and adapting to change in our daily life) 

• Problem solving (generating effective solutions to problems of an 

intrapersonal and interpersonal nature) 

5.  General Mood-(self-motivation)  

• Optimism (having a positive outlook and looking at the brighter 

side of life)  

• Happiness(feeling content with ourselves, others and life in 

general) 

1.4.3 Importance of Emotional Intelligence for Teachers 

 Emotional intelligence is an ability to express, manage and control 

emotions of self and others. Teaching is an emotional practice, which involves 

emotional relationships, emotional understanding and emotional labor. Teachers 

have to value emotional bonds with students and educate students as emotional and 

social beings. It requires high level of emotional intelligence. Yate, (1997) discussed 

the  role  of  EQ  in  careers  and  rates  the  level  of  EQ  needed  for  different  jobs.  

According to him, job that do require a high level of EQ are being psychiatrist, 

social worker, family doctor, teacher, H.R. manager, training manager, adult 
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education teacher. Low emotional intelligence brings a host of negative emotions; 

these consume a great deal of energy, lower self esteem, leads to absenteeism 

indifference and are effective block to team work. But teacher with high emotional 

intelligence use more positive, well adapted coping strategies when dealing with 

different  sources  of  stress  at  school,  and  feel  greater  satisfaction  with  their  work.  

Abraham(2000) found that more emotionally intelligent employee had higher level 

of job satisfaction and greater commitment to their organization. Anderson, (2004) 

reported that teacher’s have great potential to effect students educational outcomes. 

Teachers should act as a role model for students on how to regulate emotions 

appropriately in the classroom. The impact of emotions between teacher and 

students might play a strong role in the development of teaching style. The teacher’s 

level  of  EQ is  most  important  variable  in  creating  classroom.  According  to  Sutton  

and Whealthy, (2003) emotional competence of teachers is necessary, both in 

general for their own well-being and for effectiveness and quality in creating out 

teaching learning process in classroom, and in particular for the socio-emotional 

development of students. Today’s teachers should be able to demonstrate good 

intellectual, moral, emotional and social development and be able to promote the 

same among the 15 students. In addition to this, teacher have able to know how to 

work with the entire educational community, teacher also appears as a dynamic 

educational agent who, together with his or her colleagues and students families, 

performs not only tasks of preparing and executing the teaching function, but also of 

mediation, innovation, management, research, assessment and guidance. So teacher 

is placed as the central axis of the educational community. To fulfill these 21st 

century’s professional demands, teacher should possess high emotional intelligence. 

By high emotional intelligence teachers go beyond their traditional mission. 

 A sad designer can’t design beautiful portrait. It affects whom the 

teachers meet. Today, researchers hunt for the magic bullet that enables teachers to 

assess student needs and make relevant connections in order to better motivate and 

instruct students within their classrooms. Emotional intelligence became a 

widespread topic and recent studies showed positive remark of emotional 

intelligence to academic achievement and performance (Aslam& Ahmad, 2010; 
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Marquez, Martin & Brackett, 2006). Most studies suggest that emotional intelligence 

is the key rather than IQ or intelligence itself as the basis for the most part of success 

in academic performance or achievement (Aslam and Ahmad,2010; 

Nwadinigwe&Azuka-Obieke, 2012). 

 Not much studies aiming to find out the influence of emotional 

intelligence in teachers adversity quotient. A strong emotionally intelligent person 

can tackle the situation in a more balanced way. Jean Marie D.Cando and 

LuniN.Villacastinkle  in  their  study  on  relationship  between  adversity  quotient  and  

emotional quotient found, better and deeper comprehension of the concepts of 

adversity quotient will allow for a better understanding of how people react to 

challenges and adversities in life, and is fittingly another clear indicator of success in 

everyday endeavours. There is a close relationship between the interpersonal, 

intrapersonal and mood dimensions of emotional intelligence and the control 

dimension and ownership dimensions of adversity quotient. Hence the researcher 

aims in finding out the emotional intelligence of teachers, and its influence  

over their adversity quotient. The investigator followed the Bar-On outlines  

five components of emotional intelligence to study the teachers’ emotional 

intelligence. 

1.5 TEACHER SELF -EFFICACY 

 The concept of self –efficacy, was pioneered by Albert Bandura (1925), 

who characterized self- efficacy as the extent to which individuals believe they can 

organize and execute actions necessary to bring about a desire outcome. Self -

efficacy is fundamentally concerned with the execution of control rather than the 

outcome action produces. 

 In 1984, Patricia Ashton(1946) published a study that fundamentally 

expanded the concept of efficacy to include the extent to which teachers feel 

confident they are capable of bringing about learning outcomes. Ashton identified 

two dimensions of teaching efficacy: general, the extent to which a teacher believes 
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her students can learn material; and personal, the extent to which a teacher believes 

her students can learn under her instruction. 

1.5.1 Concept of Self Efficacy 

 Self -efficacy is the judgment of capabilities to organize and affect 

courses of action to attain goals. Introduced by Bandura, the concept of self -efficacy 

has been researched extensively in the field of psychology and education. A multi-

dimensional construct, it influences human functioning directly and indirectly 

through its effects on other determinants (Bandura, 1997) such as motivation, self-

regulation, attribution and emotion. 

 The concept of self -efficacy is based on the triadic reciprocity model 

symbolizing a three way reciprocal relationship between: (a) personal factors i.e. 

cognition, emotion, and biological events (b) behavior and (c) environmental factors 

(Maddux, 1995). Cognition, emotion and behavior are the domains of personality, 

which forms the basis of research in self -efficacy. 

1.5.2 The Role of Self -Efficacy  

 Virtually all people can identify goals they want to accomplish, things 

they  would  like  to  change,  and  things  they  would  like  to  achieve.  However,  most  

people also realize that putting these plans into action is not quite so simple. 

Bandura and others have found that an individual’s self- efficacy plays a major role 

in how goals, tasks, and challenges are approached. 

 People with a strong sense of self -efficacy:  

 View challenging problems as tasks to be mastered 

 Develop deeper interest in the activities in which they participate. 

Form a stronger sense of commitment to their interests and activities.  

 Recover quickly from setbacks and disappointments. 
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People with a weak sense of self -efficacy:  

 Avoid challenging tasks.  

 Believe  that  difficult  tasks  and  situations  are  beyond  their  

capabilities. 

 Focus on personal failing and negative outcomes 

 Quickly lose confidence in personal abilities (Bandura, 1994). 

1.5.3 Self Efficacy and Human Attainment 

 The Roman poet Virgil observed that, "they are able who think they are 

able." The French novelist Alexander Dumas wrote that, when people doubt 

themselves, they make their own failure certain by themselves being the first to be 

convinced of it. There is now ample evidence to suggest that Virgil and Dumas were 

absolutely correct. 

 In his 1997 book, Self- efficacy: The Exercise of Control, Bandura set 

forth the tenets of his theory of self efficacy and its applications to fields as diverse 

as life-course development, education, health, psychopathology, athletics, business, 

and international affairs. In this volume, Bandura further identifies self-efficacy 

within a social cognitive theory of personal and collective agency that operates in 

concert with other socio-cognitive factors in regulating human wellbeing and 

attainment. He also addressed the major facets of agency—the nature and structure 

of self efficacy beliefs, their origins and effects, the processes through which such 

self-beliefs operate, and the modes by which they can be created and strengthened. 

1.5.4 Factors affecting Self Efficacy 

 Bandura  points  to  four  sources  affecting  self  efficacy  as  Experience,  

Modeling, Social Persuasions and Physiological Factors. 

 Experience: "Mastery experience" is the most important factor 

deciding a person's self-efficacy. Simply put, success raises self- 

efficacy, failure lowers it. "Children cannot be fooled by empty praise 
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and condescending encouragement. They may have to accept 

artificial bolstering of their self-esteem in lieu of something better, 

but what I call their accruing ego identity gains real strength only 

from wholehearted and consistent recognition of real 

accomplishment, that is, achievement that has meaning in their 

culture."  

 Modeling: “If they can do it, I can do it as well.” This is a process of 

comparison between oneself and someone else. When people see 

someone succeeding at something, their self- efficacy will increase; 

and where they see people failing, their self-efficacy will decrease. 

This process is more effectual when a person sees him- or herself as 

similar to his or her own model. If a peer who is perceived as having 

similar ability succeeds, this will usually increase an observer's self 

efficacy. Although not as influential as experience, modeling is a 

powerful influence when a person is particularly unsure of him- or 

herself.  

 Social Persuasions: Social persuasions relate to encouragements/ 

discouragements. These can have a strong influence – most people 

remember times where something said to them significantly altered 

their confidence. While positive persuasions increase self efficacy, 

negative persuasions decrease it. It is generally easier to decrease 

someone's self efficacy than it is to increase it.  

  Physiological Factors: In unusual, stressful situations, people 

commonly exhibit signs of distress; shakes, aches and pains, fatigue, 

fear, nausea, etc. A person's perceptions of these responses can 

markedly alter a person's self efficacy. If a person gets 'butterflies in 

the stomach' before public speaking, those with low self efficacy may 

take this as a sign of their own inability, thus decreasing their self 

efficacy further, while those with high self efficacy are likely to 

interpret such physiological signs as normal and unrelated to his or 
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her actual ability. Thus, it is the person's belief in the implications of 

their physiological response that alters their self- efficacy, rather than 

the sheer power of the response. 

1.5.6 Domains of Self- Efficacy 

 Self -efficacy regulates functioning through four processes: (a) cognitive, 

(b) motivational, (c) choice and (d) emotional processes (Bandura, 1999). The role 

of self- efficacy in the domains of cognition, behavior and emotion is measured by 

assessing cognitive self -efficacy, motivational self- efficacy, behavioral self- 

efficacy, and emotional self -efficacy. 

1.5.7 Structure of Self -Efficacy 

 Bandura (1997) has given a three-fold classification of the structure of 

self- efficacy which includes:  

(a) level/magnitude, 

(b) generality, and 

(c) strength.  

 Level/magnitude refers to self- efficacy on tasks ranging from simple to 

most difficult performances. Generality of self- efficacy refers to its pervasiveness 

across behaviors and contexts. People may perceive themselves to be generally 

efficacious in a range of activities or only within a domain of functioning. Strength 

of self- efficacy refers to the resoluteness of one’s conviction to perform a task, and 

the  stronger  the  self  efficacy  expectancy  the  greater  the  likelihood  of  selecting  

challenging tasks, striving despite obstacles, and successfully attaining their goal. 

The dimensions of self efficacy suggest that an individual can have self efficacy on a 

task which is limited in its specificity to a particular level, cannot be generalized 

across domains, and is of limited strength. Conversely, an individual can have a high 

level of self efficacy within a task, with wide generality in applicability across 

domains  and  strength  of  conviction  to  accomplish  the  goal  despite  any  obstacles.  
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Determining perceived self -efficacy involves measuring the three domains, and the 

dimensions within each domain. 

1.5.8 Teacher Self- Efficacy  

 Teacher self efficacy refers how much they contribute for a positive 

learning environment, how much they expend in teaching students, and how teachers 

react when faced with difficult situation. Self- efficacy beliefs determine how people 

feel, think, motivate and conduct themselves and such beliefs have an influence on 

people’s cognitive, motivational and affective processes. A teacher’s perceived self -

efficacy is a personality trait, which helps him/her to succeed in enhancing his/her 

students’ achievements, in setting high goals for himself/herself and pursuing these 

goals vigorously. Teachers with high self -efficacy tend to take more risks with the 

curriculum, use innovative teaching approaches and effectively intervene in the 

learning process of students and create mastery experiences for them. On the 

contrary, those with a low sense of self efficacy tend to undermine students’ 

cognitive development and hold a custodial orientation that takes a pessimistic view 

of students' motivation, emphasizes a rigid control of classroom behaviour and relies 

on extrinsic inducements and negative sanctions to get their students to study. 

1.5.9 Conceptual perspective – Teacher self efficacy 

 Teacher’s self-efficacy is an important variable that requires 

investigation. Efficacy beliefs according to Bandura(1977,1986, 1997,2006 and 

2008), refers to judgments regarding the ability to perform actions required to 

achieve desired outcome. Teachers often need to reflect on teaching practices as well 

as knowledge and pedagogy in an effort to better meet the needs of students. 

Teacher efficacy refers to the teacher's belief or judgment of his or her abilities to 

bring about valued outcomes of student engagement and learning, even among 

students who might be difficult or unmotivated (Almor et al., 1976; Bandura, 1977). 

Specifically, teacher efficacy has been related to student outcomes such as 

achievement (Ashton & Webb, 1986; Ross, 1992), motivation (Midgley, Feldlaufer, 

& Eccles, 1989), and students' own sense of efficacy (Anderson, Greene, &Loewen, 
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1988). Apart from the impact on student outcomes, teacher efficacy has also been 

related to teachers' behaviors in the classroom, affecting the effort they invest in 

teaching, the goals they set, and their level of aspiration. Accordingly, teachers with 

a  higher  sense  of  efficacy  tend  to  be  less  critical  of  students  who  make  errors  

(Ashton & Webb, 1986), work longer with a student who is struggling to learn 

(Gibson &Dembo, 1984), and be less inclined to refer a difficult student to special 

education (Meijer & Foster, 1988; Podell&Soodak, 1993; Soodak&Podell, 1993). 

Moreover, these teachers also tend to exhibit greater levels of planning and 

organization, greater persistence when things do not go smoothly, and greater 

resilience in the face of setbacks. Thus, these teachers could be more enthusiastic in 

teaching (Allinder, 1994; Guskey, 1984 ), more committed to teaching (Coladarci, 

1992). 

 The association of high teacher efficacy with positive teacher behaviors 

also applies to the association with factors related to reform-oriented education. 

These factors include, among others, the greater use of hands-on teaching methods 

(Riggs &Enochs, 1990), the less use of teacher-directed whole-class instruction 

(Ashton  &  Webb,  1986),  and  a  more  humanistic  teacher  efficacy  refers  to  the  

teacher's belief or judgment of his or her abilities to bring about valued outcomes of 

student engagement and learning, even among students who might be difficult or 

unmotivated (Almor et al., 1976; Bandura, 1977). Specifically, teacher efficacy has 

been related to student outcomes such as achievement (Ashton & Webb, 1986; Ross, 

1992), motivation (Midgley, Feldlaufer, & Eccles, 1989), and students' own sense of 

efficacy (Anderson, Greene, &Loewen, 1988). Apart from the impact on student 

outcomes, teacher efficacy has also been related to teachers' behaviors in the 

classroom, affecting the effort they invest in teaching, the goals they set, and their 

level of aspiration. Accordingly, teachers with a higher sense of efficacy tend to be 

less critical of students who make errors (Ashton & Webb, 1986), work longer with 

a student who is struggling to learn (Gibson &Dembo, 1984), and be less inclined to 

refer a difficult student to special education (Meijer & Foster, 1988; Podell&Soodak, 

1993; Soodak&Podell, 1993). Moreover, these teachers also tend to exhibit greater 

levels of planning and organization, greater persistence when things do not go 
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smoothly, and greater resilience in the face of setbacks. Thus, these teachers could 

be more enthusiastic in teaching (Allinder, 1994; Guskey, 1984 ), more committed 

to teaching (Coladarci, 1992; Evans &Tribble, 1986; Trentham, Silvern, &Brogdon, 

1985) and are more likely to stay in teaching (Glickman &Tamashiro, 1982). 

 The association of high teacher efficacy with positive teacher behaviors 

also applies to the association with factors related to reform-oriented education. 

These factors include, among others, the greater use of hands-on teaching methods 

(Riggs &Enochs, 1990), the less use of teacher-directed whole-class instruction 

(Ashton & Webb, 1986), and a more humanistic (Govora,P.Slovak,2010)  

 Teacher self -efficacy refers to teacher perceptions regarding their 

professional ability to promote positive instructional outcomes in their students, and 

studying teacher self-efficacy may uncover critical issues related to the effective use 

of research-based instructional practices (Ruble et al., 2011). Self-efficacy research 

stems from social cognitive theory and can be traced back to the work of Bandura. 

Widely cited, self-efficacy is defined in Bandura’s 1997 text, Self-efficacy: The 

Exercise of Control as “beliefs in one’s capabilities to organize and execute the 

courses of action required to produce given attainments”. Self-efficacy regulates 

self-motivation and decision-making processes (Bandura, 1997; Bandura & Locke, 

2003) Strong relationships have been found between teacher efficacy beliefs, 

behavior and student learning outcomes (Caprara,,Barbaranalli, Steca and Malore 

2006), with students motivation, self esteem, pre-social attitudes and positive 

attitude toward school (Pitkanieni 2002). In 2003, Jennett and colleagues studied 

professional self-efficacy and teacher burnout in relation to use of Applied Behavior 

Analysis  (ABA).  Teacher  self-  efficacy  also  studied  along  with  emotional  

intelligence, (Penrose,2007,Annaraja,2005), Job satisfaction (Tarasi et al, 

2012Wong and Peng 2012).Self- efficacy is significantly related to adversity 

quotient (Bakare,2013).Not much of studies done to find out the influence of teacher 

efficacy with adversity quotient. 

 Self -efficacy is grounded on the theoretical framework of social 

cognition. It affects one’s goals and behaviours and is in influenced by one’s actions 
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and conditions on theenvironment.(Schunk and Meece,2006). Efficacy beliefs 

determine how environmental opportunities and impediments are perceived 

(Bandura, 2006) and affect choice how long people will perceive when confronting 

obstacles(Pajares,1997). This is closely related to Reach dimension of adversity 

quotient. Hence the researcher aims in finding the influence of teacher self -efficacy 

in adversity quotient of teachers. 

1.6 JOB SATISFACTION 

 The concept of job satisfaction does not have a conventional definition 

despite being widely researched by many scholars. Zembylas and Papanastasiou 

(2006) argue that there is no conventional definition of the concept of job 

satisfaction although many scholars have studied it for a long time. For the sake of 

this study, I cite some of the definitions presented by various scholars. Different 

attempts have been made to define the term within different perspectives. While De 

Nobile (2003) defined it as the extent to which a staff member has favourable or 

positive feelings about work or the work environment, Furnham, (1997) and Locke 

(1976) defined it as positive attitudes or emotional dispositions people may gain 

from work or through aspects of work. Faragher et al. (2005) added another 

dimension, by defining it as being the positive emotional reaction and attitudes an 

individual has towards their job. From these different definitions, we can conclude 

that the main components of job satisfaction are emotion, attitude and reaction. 

 Teacher job satisfaction is defined as the “teacher’s affective relation to 

his or her teaching role and is a function of the perceived relationship between what 

one wants from teaching and what one perceives it is offering to a teacher.” 

1.6.1 Theories of job satisfaction 

 Generally it is agreed that job satisfaction involves the attitudes, 

emotions, and feelings about a job, and how these attitudes, emotions and feelings 

affect the job and the employee’s personal life. Today the classic theories of Maslow 

(1943), Herzberg (1968), and Vroom (1964) on job satisfaction are the basis for 

much of the modern day studies. These classic theories have served as a basis for the 
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evolution of job satisfaction research and have served as a springboard for research 

inside and outside the field of education. 

 In their book on theories of job satisfaction, Campbell, Dunnettee, 

Lawler, and Weik (1970) divide the present-day theories of job satisfaction into two 

groups, content theories which give an account of the factors that influence job 

satisfaction and process theories that try to give an account of the process by which 

variables such as expectations, needs, and values relate to the characteristics of the 

job to produce job satisfaction. Maslow’s (1943) Needs Hierarchy Theory and its 

development by Herzberg into the two factor theory of job satisfaction are examples 

of content theory. Equity, fulfillment and Vroom’s (1964) expectancy theory are 

examples of process theory. 

1.6.2.1 Content Theories 

 Content theories were concerned with the specific identity of what it is 

within an individual or his/her environment that energizes and sustains behavior, 

1.6.2.2 Motivator/Hygiene Theory (Two-Factor Theory) 

 Herzberg (Herzberg, Mausner, Patterson, &Capwell, 1957; Herzberg, 

Mausner, Patterson, &Capwell, 2002) used Maslow’s needs hierarchy to formulate 

the motivator/hygiene theory of employee motivation. Herzberg also theorized that 

growth or motivation factors intrinsic to the job are: achievement, recognition for 

achievement, the work itself, responsibility, and growth for advancement 

(Gruneberg, 1979). He also theorized that the hygiene factors or those factors that 

produce dissatisfaction are: company policy and administration, supervision, 

interpersonal relationships, working conditions, salary, status, and security 

(Gruneberg). 

1.6.2.3 Process Theories 

 Process theories try to explain and describe the process of how behavior 

is energized, directed, sustained, and stopped. To explain and describe behavior 
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these  theories  try  to  define  the  major  variables  that  are  important  for  explaining  

motivated  people  (Campbell  et  al,  1970).  Process  theorists  see  job  satisfaction  as  

being determined not only by the nature of the job and its context within the 

organization, but also by the needs, values and expectations that the individuals have 

in relation to their job (Gruneberg, 1979) 

1.6.2.4 Expectations and Equity Theory 

 Equity theory was most heavily influenced by James Adams and 

originated around 1965 (Pinder, 1998). Equity theory was based upon three main 

assumptions. First, that people develop beliefs about what constitutes a fair and 

equitable return for their contributions to their jobs. Secondly, equity theory assumes 

that people tend to compare what they perceive to be the exchange they have with 

their employers to that which they perceive co-workers have with their employers. 

Thirdly, equity theory holds that when people believe that their own treatment is not 

equitable, relative to the exchange they perceive others to be making, and they will 

be motivated to do something about the inequity (Pinder, 1998). 

1.6.2.5 Reference Group Theory 

 Reference group theory gave rise to the thought that employees compare 

their inputs and outputs from his/her job to others, such as his/her friends, co-

workers, and others in the industry Theorists, such as Hulin and Blood (1968) have 

argued that the understanding of the groups to whom the individuals relate is critical 

to understanding job satisfaction 

1.6.2.6 Needs/Fulfillment Theory 

 Fulfillment theorists believed that people’s satisfaction is a function of 

how much of a reward or outcome they are receiving for their work. Theorists 

simply viewed satisfaction depending on how much of a given outcome or group of 

outcomes a person receives (Lawler, 1994). 
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1.6.2.7 Work Adjustment Theory 

 In 1964, Dawis, England, and Lofquist published the first version of 

work adjustment theory. The theory was revised in 1968, and extended forms of the 

theory were published in book form in 1969 (Lofquist&Dawis, 1969). The theory of 

work adjustment is based on the concept of correspondence between the individual 

and environment (Davis &Lofquist, 1984). 

1.6.2.8 Job Characteristics Model 

 Hackman  &  Oldham  proposed  the  Job  Characteristics  Model  (JCM),  

which is widely used as a framework to study how particular job characteristics 

impact on job outcomes, including job satisfaction. The model states that there are 

five core job characteristics (skill variety, task identity, task significance, autonomy, 

and feedback) which impact three critical psychological states (experienced 

meaningfulness, experienced responsibility for outcomes, and knowledge of the 

actual results), in turn influencing work outcomes (job satisfaction, absenteeism, 

work motivation, etc.).The five core job characteristics can be combined to form a 

motivating potential score (MPS) for a job, which can be used, as an index of how 

likely  a  job  is  to  affect  an  employee's  attitudes  and  behaviors.  A  meta-analysis  of  

studies that assess the framework of the model provides some support for the 

validity of the Job Characteristics Model. 

1.6.2.9 Dispositional Theory 

 A significant model that narrowed the scope of the Dispositional Theory 

was the Core Self-evaluations Model, proposed by Timothy A. Judge in 1998. Judge 

argued that there are four core self-evaluations that determine one’s disposition 

towards job satisfaction: self-esteem, general self-efficacy, locus of control, and 

neuroticism. This model states that higher levels of self-esteem (the value one places 

on his/her self) and general self-efficacy (the belief in one’s own competence) lead 

to higher work satisfaction. Having an internal locus of control (believing one has 

control over her\his own life, as opposed to outside forces having control) leads to 
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higher job satisfaction. Finally, lower levels of neuroticism lead to higher job 

satisfaction. 

1.6.2.10 Affect Theory 

 Edwin A. Locke’s Range of Affect Theory (1976) is arguably the most 

famous job satisfaction model. The main premise of this theory is that satisfaction is 

determined by a discrepancy between what one wants in a job and what one has in a 

job. Further, the theory states that how much one values a given facet of work. 

1.6.3 Dimensions of job satisfaction 

 Satisfaction is a psychological factor. It cannot be seen and cannot 

quantify. But its expression in human mind is understandable. When an employee is 

satisfied with his assigned task and can discharge his faction’s satisfactorily, it is 

called ‘job satisfaction’ Hoppock has brought the term ‘job satisfaction’ to 

limelight..  There  are  three  dimensions  of  job  satisfaction  — (a)  It  is  an  emotional  

response to a job situation, (b) It is often measured by how well outcomes meet or 

exceed expectations, (c) It represents several related attitudes. Smith, Kendall, and 

Mulin have suggested that there are five job dimensions. 

 These are,(1) The work itself.(2) Pay support for work. (3) Promotion 

opportunities (4) Supervision (5) Coworkers. 

1.6.4 Measuring job satisfaction 

 There are many methods for measuring job satisfaction. By far, the most 

common method for collecting data regarding job satisfaction is the Likert Scale 

(named after Rensis Likert). Other less common methods of for gauging job 

satisfaction include: Yes/No questions, True/False questions, point systems, 

checklists, and forced choice answers. The data is typically collected using an 

Enterprise Feedback Management (EFM) system. The Job Descriptive Index (JDI), 

created by Smith, Kendall, &Hulin (1969), is a specific questionnaire of job 

satisfaction that has been widely used. It measures one’s satisfaction in five facets: 
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pay, promotions and promotion opportunities, coworkers, supervision, and the work 

itself. The scale is simple, participants answer either yes, no, or can’t decide 

(indicated by ‘?’) in response to whether given statements accurately describe one’s 

job. The Job in General Index is an overall measurement of job satisfaction. It is an 

improvement to the Job Descriptive Index because the JDI focuses too much on 

individual facets and not enough on work satisfaction in general. Other job 

satisfaction questionnaires include: the Minnesota Satisfaction Questionnaire 

(MSQ), the Job Satisfaction Survey (JSS), and the Faces Scale. The MSQ measures 

job satisfaction in 20 facets and have a long form with 100 questions (five items 

from each facet) and a short form with 20 questions (one item from each facet). The 

JSS is a 36-item questionnaire that measures nine facets of job satisfaction. Finally, 

the  Faces  Scale  of  job  satisfaction,  one  of  the  first  scales  used  widely,  measured  

overall job satisfaction with just one item which participants respond to by choosing 

a face. 

1.6.5 Conceptual perspective – job satisfaction 

 Teaching is one of the most significant professions in the world. The 

social and psychological conditions exert a strong influence on job satisfaction. 

Tarasi, Mustafa,(2012) studied the association of emotional intelligence on job 

satisfaction.. Craig (2008) explains that the teachers who exhibits empathy, self 

awareness, optimism are satisfied in their job. Ye (2011) found out that the teachers 

who are able to overcome the adverse situation are satisfied in their profession. The 

Emotional Intelligence – Job Satisfaction relationship has been proved in the Indian 

context Feyerabend (2009). Mayer, Salovey and Caruso in 2002 and Srivastava, 

Sibia&Misra in 2004 supported this finding.  

 Job satisfaction is a feeling. The contentment one has towards the job. 

Job satisfaction of teachers is the ability of the teaching job to meet teachers’ needs 

and improve their teaching performance. Teachers are expected to render a very high 

job performance and the expectation of the government is to produce good results in 

spite of all the adverse situations around. Hence the researcher aims in finding out 

the job satisfaction of the teachers and the influence of it on their adversity quotient. 
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1.7 DECISION MAKING 

 Decision making, by its nature, is a cognitive process, involving different 

cognitive tasks, like collecting information, evaluating situation, generating and 

selecting alternatives, and implementing solutions 

 Decision -making is the mental process of choosing from a set of 

alternatives. Every decision-making process produces an outcome that might be an 

action, a recommendation, or an opinion. Since doing nothing or remaining neutral 

is usually among the set of options one chooses from, selecting that course is also 

making a decision. 

1.7.1 Decision making- Definitions  

 According to the Oxford Advanced Learner’s Dictionary the term 

decision making means - the process of deciding about something important, 

especially in a group of people or in an organization. Trewatha & Newport defines 

decision making process as follows:, “Decision-making involves the selection of a 

course of action from among two or more possible alternatives in order to arrive at a 

solution for a given problem”. 

 Teachers decision making is the decision teacher makes on what to teach, 

how to teach, how to support students learning and how to build up the all round 

personality of the student. 

 As evidenced by the foregone definitions, decision-making process is a 

consultative affair done by a comity of professionals to drive better functioning of 

any organization. Thereby, it is a continuous and dynamic activity that pervades all 

other activities pertaining to the organization. Since it is an ongoing activity, 

decision- making process plays vital importance in the functioning of an 

organization. Since intellectual minds are involved in the process of decision- 

making, it requires solid scientific knowledge coupled with skills and experience in 

addition to mental maturity. 
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1.7.2 Theories of Decision making 

Subjective Expected Utility (SEU) Theory 

 Savage (1954) developed the axiomatic subjective expected utility (SEU) 

theory in which a decision maker chooses between alternatives (or strategies) in the 

presence of risk. This theory has not been popular for two main reasons. First, the 

theory is based on the assumption that the decision maker will  seek to reach well-

reasoned decisions based on consideration of all possible known alternatives i.e., 

decision maker is always rational. However, human decision-making is more 

complex and can be irrational. Furthermore, Slovic and Tversky (1974) 

demonstrated that people do not believe in Savage axioms. In particular, through 

empirical evidence, Luce (1992) proved that the axioms of transitivity and 

monotonicity do not hold. Larichev (1999) concur to the earlier views and cites the 

difficulties of checking axioms as the main hindrance in the application of the 

theory. 

Prospect Theory 

 In this theory the decision maker is relatively risk seeking in a domain of 

losses. In other words, they established that people aspire for uniqueness in relation 

to prospects being considered and will tend to shy away from the components shared 

by all. They also discovered that people lean more towards the outcomes obtained 

with certainty than those obtained by mere probabilities. Kahneman and Tversky 

(1979) introduced two stages in the decision process. In the first stage, the editing 

phase, there is identification and definition of gains and losses relative to some 

neutral reference point. In the second stage, known as the evaluation phase, the 

options get evaluated using two scales. One of these replaces the monetary outcome 

given in the problem, whereas the other replaces the objective probabilities given in 

the problem (Hansson, 2005) 
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Satisficing Theory 

 Simon (1957) advanced the concept of bounded rationality where the 

decision-maker has limited information, time and intellectual ability to make a 

decision. Instead, the decision-maker work with limited and simplified knowledge, 

to reach acceptable, compromise choices (‘satisficing’), rather than pursue 

‘maximizing’ or ‘optimizing’ strategies in which one particular objective is fully 

achieved (Marshall, 1998). 

Attribution Theory 

 The word “attribution” literally means the grant of responsibility and 

tries to explain the behavior attributed to a person or situation. 

1.7.3 Conceptual perspective –Decision -Making 

 Role of teachers change over time in response to new patterns of 

educational governance and managements, new kinds of students, new theories of 

teaching and learning, and the arising of new technologies (Chapman and Adams, 

2004). A competent, committed and explicable teacher keeps his torch of 

accumulated knowledge burning and ignites the minds and souls of his pupils. The 

teacher should take good decision in planning, preparing and participating. Quality if 

the individual develops by taking good and Self -esteem will be increased decisions 

Manojkumar Dash (2006), Strong emotions help schoolteachers to take effective 

decisions. Decision -making is the activity of the cognitive domain. Every adverse 

incident is an experience to decide on making decisions. Hence, the researcher aims 

at studying the decision making of school teachers and the relationship between 

decision making and adversity quotient 

 Thus, the conceptual framework and the theory adopted for the criterion 

variable Adversity quotient and for choosing the psychological variables emotional 

intelligence, teacher self-efficacy, job satisfaction and decision-making are 

explained in detail. These theories mediate the association of variable with the 

predictor variables. 
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1.8 EVOLUTION OF THE STUDY 

 Educational institutions have been facing different issues and adversities 

that school teachers have to deal with effectively and efficiently. Life in this era of 

relentless and unpredictable change is challenging. It is up to the teachers to lead the 

society  to  meet  the  challenge.  National  Policy  on  Education  (1986)  rightly  states,  

“No people can rise above the level of its teachers”. As a person a teacher imbibes, 

interprets and disseminates the relevant items of culture and traditions of the past, 

and creates new knowledge, promotes innovations, critically appraises the past and 

its traditions and cultures, sifts the grain from the chaff, and strengthens social and 

economic fabrics of the nation. 

 As life of a teacher is filled with emotions and adversities, the expected 

results of imparting psychologically sound education is lacking. So much so we are 

hearing day-by-day more number of suicide attempts immediately after the results 

are published. Not much of studies are done in the field of education to study the 

adversity quotient of teachers. Few studies that are done show that there is a 

significant relationship between students academic performance and teachers’ 

adversity quotient. The research conducted around the globe revealed that the low 

AQ® of teachers contribute to the anxieties or non-performance of the pupils.  

 In this study the AQ® level is the dependent variable. The teacher’s 

adversity  quotient  measures  how  one  responds  in  the  face  of  difficult  problems  

encountered in school which can be understood, and changed. This AQ® begins 

with individual’s behavior and it encompasses four dimensions of control, 

ownership, reach and endurance. Control, according to Podsakoff and Farh (1989) 

affects  their  performance  in  the  midst  of  adverse  situations.  Ownership  and  origin  

have something to do with accountability that influences the emotional intelligence 

and teacher self- efficacy. Reach dimension assess how far adversity affects areas of 

life usually leading to poor decision making and distancing oneself to others that can 

affect quality of a teacher. The endurance dimension of AQ (Peterson, Seligman et 

al, 1993) responds to the time adversities which can affect performance and 

practices. Teachers’ self- efficacy has a significant influence on their job 
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satisfaction. (Skaalvik,2009).If emotional intelligence is more then the job 

satisfaction is more says Wong and Peng(2010). With the theories presented, in each 

dimension of Adversity, the researcher aims in finding the relationship between the 

emotional intelligence, teacher self- efficacy, job satisfaction and decision-making 

and adversity quotient of teachers. 

1.9 CONCEPTUAL PARADIGM 

Fish Bone Model showing the Conceptual Framework of the study  

 

1.10 STATEMENT OF THE PROBLEM 

 The problem of the present study is to analyze the “Adversity Quotient 

and its Psychological Correlates of Adversity Quotient in Teachers”.  

1.11 OPERATIONAL DEFINITIONS OF THE TERMS USED IN THE 

STUDY 

 To facilitate a better understanding of this study, the following terms 

were conceptually and operationally defined. 

1.11.1 Adversity 

 According to Oxford dictionary adversity is a difficult or unpleasant 

situation. 
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 In the present study this term refers to any difficulty or hardship that an 

individual encounters arising from the work place which is the school. 

1.11.2 Adversity quotient® 

 This term refers to the total score obtained on the Adversity Quotient 

Profile developed by Dr.PaulStoltz(2015),version 9.1as a measure on how one 

handles adversity. 

1.11.3 Psychological correlates 

 The Psychological variables such as Emotional Intelligence, Teachers’ 

Self Efficacy, Job Satisfaction and Decision –making are investigated in the present 

study. The operational definitions o f these variables are as follows 

1.11.3.1 Emotional Intelligence 

• According to Goleman Daniel, (1995) “Emotional Intelligence is the 

capacity to recognize our own feelings and those of others for 

motivating ourselves and for managing emotions well in ourselves 

and in our relationship.”  

• Bar-On (1997) defined emotional intelligence as” a cross-section of 

inter related emotional and social competencies, skill and facilitators 

that determine how effectively we understand and express ourselves, 

understand others and relate with them, and cope with daily 

demands.” 

 As far as this research is concerned the investigator defines “Emotional 

Intelligence” as the capacity to be aware of, control, and express one's emotions, and 

to handle interpersonal relationships judiciously and empathetically”. By the term 

“Emotional Intelligence” here the investigator refers the score obtained by the 

secondary school teachers on administering Emotional Intelligence scale based on 

Bar-On emotional intelligence model prepared by the investigator. 
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1.11.3.2 Teachers’ Self Efficacy  

 Tschannen-Moran, Wool folk-Hoy and Hoy,(1998) states that the teacher 

self-efficacy is ‘the teacher’s belief in his or her capability to organize and execute 

courses of action required to successfully accomplish a specific teaching task in a 

particular context’ –Tschannen-Moran, Wool folk-Hoy and Hoy,(1998). 

 As far as this research investigation is concerned, the investigator defines 

Teachers’ self-efficacy, as the teacher perceptions regarding their professional 

ability to effectively carry out instructional practices  

1.11.3.3 Job Satisfaction 

 Mbua (2003) defines job satisfaction as the fulfillment acquired by 

experiencing various job activities and rewards. 

 Robbins (2005), states that the concept job satisfaction is the 

employee’s feelings about her or his job 

 As far as this research investigation is concerned the investigator defines, 

“Job Satisfaction” as the level of contentment the teachers feel about their work, 

which can affect performance. 

 By the term Job Satisfaction, here the investigator refers to the score 

obtained by the school teachers in Job Satisfaction scale by Anand,1981. 

1.11.3.4 Decision-Making 

 Tarter and Hoy’s(2010) defines Decision -making as a process of 

rational, deliberative, purposeful action, beginning with the development of a 

decision strategy and moving through implementation and appraisal of results.” 

 Barret, Balloud and Weinstein (2005) explain decision-making as a 

process of “using critical thinking skills to optimize a decision. 
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 As far as this research is concerned the investigator defines Decision -

making  as  the  thought  process  of  selecting  a  logical  choice  from  the  available  

options. 

1.11.3.5 Teachers 

 Teaching  faculty  from  all  sections.of  the  school  namely,  Post  Graduate  

teachers(PGT), Trained Post Graduate Teachers (PGT), Trained Graduate 

Teachers(TGT), Secondary Grade Teachers(SGT) and Primary Teachers are referred 

as teachers in thepresent investigation. 

1.12 OBJECTIVES OF THE STUDY 

 Objectives are the specifications, which help the researcher to achieve the 

desired  aims.  In  the  present  study,  the  researcher  has  outlined  objectives  that  will  

help to achieve the goal of studying the variables and ascertaining the relationship 

between the variables. 

The following were the objectives of the present study:  

1.   To investigate whether there is any significant difference between 

male and female teachers in their 

 Emotional intelligence  

 Teacher Self -Efficacy 

 Job Satisfaction 

 Decision Making skill 

 AQ and its dimensions 

2.   To investigate whether there is any significant difference between 

married and unmarried teachers in their 

 Emotional intelligence  

 Teacher Self- Efficacy 

 Job Satisfaction  
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 Decision Making skill 

 AQ and its dimensions 

3.   To  investigate  whether  there  is  any  significant  difference  among  

teachers from different age groups in their  

 Emotional intelligence  

 Teacher Self- Efficacy 

 Job Satisfaction  

 Decision Making skill 

 AQ and its dimensions 

4.  To investigate whether there is any significant difference among 

Government, Government-aided and self financing school teachers 

in their 

 Emotional intelligence  

 Teacher Self- Efficacy 

 Job Satisfaction  

 Decision Making skill 

 AQ and its dimensions 

5.  To investigate whether there is any significant difference among 

teachers with different educational qualifications in their 

 Emotional intelligence  

 Teacher Self -Efficacy 

 Job Satisfaction  

 Decision Making skill 

 AQ and its dimensions 
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6. To investigate whether there is any significant difference among 

Secondary Grade Teachers, Trained Graduate Teachers, Post 

Graduate Teachers in their 

 Emotional intelligence  

 Teacher Self- Efficacy 

 Job Satisfaction  

 Decision Making skill 

 AQ and its dimensions 

7.  To investigate whether there is any significant difference among 

teachers with different years of experiences in their 

 Emotional intelligence  

 Teacher Self -Efficacy 

 Job Satisfaction  

 Decision Making skill 

 AQ and its dimensions 

8. To find out the relative contributions of the independent variables 

towards Adversity Quotient of teachers for the whose sample 

9.  To find out the relative contributions of the independent variables 

towards Adversity Quotient of the male and female teachers 

10. To find out the relative contributions of the independent variables 

towards Adversity Quotient of married and unmarried teachers 

11. To find out the relative contributions of the independent variables 

towards Adversity Quotient of Government, Government-aided, and 

self-financing schoolteachers Based on the above objectives, 

relevant hypotheses were formulated and verified by collecting data. 
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1.13 FORMULATION OF RESEARCH QUESTIONS 

Research Question - 1 

 What is the individual contribution of each of the four predictor variables 

emotional intelligence, teacher self efficacy, job satisfaction and decision making on 

teachers adversity quotient of teachers ? 

 Question 1 of this study focuses the amount of contribution each 

predictor variables such as emotional intelligence, teacher self-efficacy, job 

satisfaction and decision- making has over the adversity quotient of teachers. 

Research Question -2 

 Is there any significant relationship between each of the predictor 

variables emotional intelligence, teacher self -efficacy, job satisfaction and decision- 

making and the criterion variable adversity quotient of the teachers? 

 Question 2 of this study is on all the particularly concerned with the 

relationship between each of the predictor variables and criterion variable. The 

question investigates whether there is positive or negative correlation among the 

variables. 

Research Question -3 

 What is the level of Adversity Quotient® of the teachers? 

 Question 3 of this study will determine the level of adversity quotient of 

the teachers. 

Research Question -4 

 Are there any significant relationship between the groups classified based 

on demographic variables for all the five, predictors and criterion variables? 
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 Question 4 of this study focuses on all the demographic variables such as 

gender, marital status, age, designation, qualification, type of management, years of 

experience shows any difference between/among them with all selected variables of 

the study. 

1.14 HYPOTHESES OF THE STUDY 

 Once the aims and objectives of the study have been outlined, the next 

step in the research process is the formulation of hypotheses. The research or 

scientific hypothesis is a formal affirmative statement predicting a single research 

outcome, a tentative explanation of the relationship between two or more variables. 

This statement is formulated based on a known theory, observations of experience. It 

is used to test the observations of the study and therefore often help to verify the 

theory or vice versa. Thus a hypothesis helps the researcher to relate theory to 

observation and observation to theory. Based on the aims and objectives of the 

study, the researcher has formulated hypotheses.  

 The present investigation involves a number of independent variables and 

one dependent variable. This necessitated multivariate directional hypotheses in 

order to establish relationship between Emotional Intelligence, Teacher self-

efficacy, Job satisfaction, Decision making and Adversity Quotient® of teachers. 

 As the objective of the study also intended to bring about the differences 

in gender, marital status, age, designation, type of management they work, 

educational qualification and years of experience suitable hypotheses were 

formulated to facilitate verification.  

1.14.1 Hypotheses with Regard to Comparisons 

1.  There will be no significant difference between male and female 

teachers with respect to  

 Emotional intelligence  

 Teacher Self -Efficacy 

  Job Satisfaction 
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  Decision Making skill 

 AQ and its dimensions 

2. There will be no significant differences between married and 

unmarried teachers with respect to 

 Emotional intelligence  

 Teacher Self -Efficacy 

 Job Satisfaction 

 Decision Making skill 

 AQ and its dimensions 

3.   There will be no significant difference among teachers from 

different age group (20- 29,30-39,40-49 &50-59) with respect to 

 Emotional intelligence  

 Teacher Self -Efficacy 

  Job Satisfaction 

 Decision Making skill 

 AQ and its dimensions 

4.   There will be no significant difference among teachers of 

government, government- aided and self- financing schools with 

respect to 

 Emotional intelligence  

 Teacher Self- Efficacy 

 Job Satisfaction 

 Decision Making skill 

 AQ and its dimensions 

5.   There will be no significant difference among, Undergraduate, Post 

Graduate, M.Phil./,Ph.D. qualified teachers with respect to 
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 Emotional intelligence  

 Teacher Self Efficacy 

 Job Satisfaction 

 Decision Making skill 

 AQ and its dimensions 

6.   There will be no significant difference among Secondary Grade 

Teachers, Trained Graduate Teachers and Post Graduate teachers 

respect to 

 Emotional intelligence  

 Teacher Self Efficacy 

 Job Satisfaction 

 Decision Making skill 

 AQ and its dimensions 

7.   There will be no significant difference among teachers with regard to 

number of years of experience ( 1-5, 6-10, 11-15, 16-20, 20+) with 

respect to 

 Emotional intelligence  

 Teacher Self Efficacy 

 Job Satisfaction 

 Decision Making skill 

 AQ and its dimensions 

1.14.2 Hypotheses with regard to relationship 

8. The independent variables namely Emotional Intelligence, Teacher 

Self –Efficacy Job satisfaction, Decision Making Skills and the 

demographic variables namely gender, marital status, age group, 

type of school, educational qualification, designation and the years 
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of experience, will have significant contribution towards teachers 

Adversity Quotient (entire Sample). 

9. The independent variables namely Emotional Intelligence, Teacher 

Self -Efficacy, Job satisfaction, Decision Making Skills and the 

demographic variables namely gender, age group, type of school, 

educational qualification, designation and the years of experience, 

will have significant contribution towards teachers Adversity 

Quotient with regard to marital status 

10. The independent variables namely Emotional Intelligence, Teacher 

Self Efficacy, Job satisfaction, Decision Making Skills and the 

demographic variables namely gender, age group, type of school, 

educational qualification, designation and the years of experience, 

will have significant contribution towards teachers Adversity 

Quotient with regard to Management of schools 

1.15 NEED AND SIGNIFICANCE OF THE STUDY 

 As a new generation of baby boomers fills the nation’s classrooms, 

schools are facing issues unheard of to previous generation task. Children grow up 

with in a world plagued by violence and despise. Daily headlines assault us with 

tragedy, more and more involving children and families. In the words of the Kothari 

commission, ‘Yesterday’s education system cannot satisfy the present needs and 

even less so the tomorrow’s needs’. So teachers should be prepared to adapt 

themselves to the change. 

 Protecting students from violence and drugs, lowering the teen pregnancy 

rates,  and  offering  HIV/AIDS  education  are  but  a  small  sample  of  the  emergent  

adversities with which teachers must contend. The curriculum is no longer the sole 

emphasis in the classroom. The education of the youth should be changed from the 

world of school to the world of work and life. The role of a teacher demands more. 

Hence, the teaching profession is not a smooth sail for a teacher. The teacher 



50 
 

 

encounter or face different hardship, difficulties, challenges, adversities; from 

educational department, parents, public above all from the students. In spite of all 

these, every individual have the God-given inner ability to try to turn each 

unfavourable situation to advantage in life.. Therefore understanding the AQ® of 

teachers help how they react to challenges and adversities of these challenging days. 

Hence, it is essential to study the adversity quotient of teachers. 

  The role of today’s teacher is extremely challenging. Many teachers not 

only face heavy work -loads and time pressures in teaching, but also have to cope 

with student’s discipline problems and pressure from parents and administration. 

(Brotheridge and Grandey,2002). To act according to the situation, their emotional 

intelligence matters. 

 Bandura(1997) related the role of efficacy concepts of emotional 

intelligence throughout his work. He stated that self-awareness and control of 

emotions could be correlated with a higher emotional intelligence. Job satisfaction is 

a status of mind. Depends on how mind cops up with the changes around. It depends 

upon the efficient interpersonal and intrapersonal relationship with the students, 

parents and with superiors. 

 In trying to cope with these stress, adversities, teachers might need to 

have abilities such as being able to overcome adverse situation, develop 

interpersonal and intrapersonal abilities, strong mind to take right decision at right 

time,  the  cognitive  ability  and  strong  will  power.  Research  shows  a  significant  

relationship between these psychological factors. Emotional intelligence, teacher 

self efficacy, job satisfaction, decision making and adversity quotient based on the 

theory learned helplessness. Decision making plays a central role in actualization of 

the change in our educational system. Researches have shown that measurement of 

AQ® is a better index in achieving success than IQ education or social skills. Hence, 

the researcher felt the need to study the correlates of adversity quotient namely 

emotional intelligence, teacher self-efficacy, job satisfaction and decision-making 

among teachers. 
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1.16 SIGNIFICANCE OF THE STUDY 

 The result of the study would benefit the following:  

 Administrators can gain additional information in understanding 

individual’s adversity quotient® (AQ®), which will help the organization to hire 

and retain highly motivated and competent faculty and staff.  

 Curriculum Developer may include and consider the present studies of 

AQ®, performance and practices in developing the curriculum.  

 Faculty and Staff will be encouraged to put their best efforts and 

maximize their performance capabilities.  

 Human Relation will take into consideration AQ® in the performance 

or management of human organization in getting people together to accomplish 

desired goals. 

 Policymakers can obtain data from the study that can be codified for use 

in the formulation of policies. 

 Researcher may continuously study and consider AQ® as criteria not 

only in leadership but also in every aspect of dealing with human endeavor. 

1.17 SCOPE AND LIMITATIONS OF THE STUDY 

 The study focused on determining the teachers’ adversity quotient, 

emotional intelligence, self -efficacy, job satisfaction and decision –making skill of 

teachers. 

 The adversity quotient was measured through the AQ® instrument 

provided on- line by Dr. Paul G. Stoltz with his version 9.1. The other tools were 

also administered as online tools. This researcher has endeavored to enforce the need 
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for quality education, which is emphasizes catering to the needs of all teachers and 

keeping abreast with changing times. Through this study she encourages the need to 

provide teachers skills that will prepare students to face challenges of the future. The 

researcher hopes that when the findings of this research will be disseminated, it will 

create awareness about the need to develop skills to face future challenges. The 

researcher hopes that the effort will encourage schools to identify teachers who lack 

these abilities and train them. Since these skills are essential to face challenges, 

researcher proposes that these could be introduced in the in-service programs, so that 

the teachers can benefit from it. Further, the researcher hopes her study will 

encourage  trainers  to  design  courses,  workshops  and  seminars  to  identify  and  

nurture these skills. In conclusion, the researcher hopes that her work will throw 

open a sea of ideas for research and development in enhancement of personality of 

teachers to prepare them for a better and brighter future. 

1.18 LIMITATIONS OF THE STUDY 

The limitations on which the present study is based are as follows: 

 The present research study is confined to the teachers from Chennai 

city who had their e- mail id and who were willing to answer. 

 Although many other psychological factors influence adversity 

quotient of teachers, the study is restricted only to four factors 

namely emotional intelligence, teacher self efficacy, job satisfaction 

and decision making. 

  The population of the sample is restricted only to 503 teachers. 
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1.19 CHAPTERIZATION 

 The study is organized into five chapters for easy understanding flexible 

discussion with statistical results. 

Chapter I: Serves as the introduction to Adversity quotient(AQ®) of teachers and 

its relationship with emotional intelligence., teacher self efficacy, job satisfaction 

and decision making skill of teachers. Need and importance of the study, Conceptual 

and theoretical framework for all the predictor variables and criterion variables are 

given. Conceptual paradigm, a clear statement of the problem with objectives, 

meaning and definition of important terms, Significance of the study, Scope and 

limitation of the study are specified. 

Chapter II: Reviews the important literature related to the study. Previous research 

studies  are  abstracted  and  significant  writings  of  authorities  on  adversity  quotient,  

emotional intelligence, job satisfaction and decision making skill are reviewed. This 

part of the research report provides a back ground for the development of the present 

study. 

Chapter III: Explains the design of the study in detail. Enlists hypotheses to be 

tested. The size of the samples, the method of selection and the methods of gathering 

data are discussed. Tools description, administration and scoring pattern, the 

reliability and validity of the instruments selected or constructed were carefully 

presented. 

Chapter IV : This chapter explains elaborately the statistical analysis done on the 

collected data. Through tables, graphs, and textual discussions, the data are critically 

analyzed and reported. 

Chapter V : Consists of summary, major findings, conclusions, recommendations 

and suggestions for further study etc. 

  



54 
 

 

1.20 CONCLUSION 

 The problem of the present study has been discussed briefly in this 

chapter bringing out definition for dependent and independent variables, conceptual 

and theoretical framework, evolution of the study, objectives of the study, finally the 

scope and limitations of the study. 

 The psychological correlates namely emotional intelligence., teacher self- 

efficacy, job satisfaction, decision making skill, and the dependent variable adversity 

quotient in this study have been reviewed theoretically from the related literature 

available  so  as  to  give  a  broader  theoretical  perspective,  in  the  light  of  which  

appropriate hypotheses could be framed and tested. A detailed discussion of the 

related literature is given in the next chapter. 

  



 
 
 
 

CHAPTER – II 
 

REVIEW OF RELATED 
LITERATURE 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

 “I not only use all the brains that I have, but all that I can borrow.”  

– Woodrow Wilson 

2.1 PRELUDE 

 A review of related literature serves as an integral component of any 

dissertation. Research may be done alone – but it is never done in isolation. The 

production of new knowledge is fundamentally dependent on past knowledge. 

Knowledge is cumulative; every piece of research will give rise to and contribute to 

another piece of such studies. A true effective review will be a pacesetter that 

stimulates further research efforts and also plays a very significant role in shaping 

the nature of that research. The review of related literature enables the researcher to 

further clarify his objectives and to define the limits of his field avoiding unfruitful 

and useless problem areas. There should be clear links between the objectives of any 

research and the literature review. 

 Review of literature is essential for every investigation to be up to date in 

his information about the literature, related to a problem already done by others. It is 

considered as the most important pre-requisite to actual planning and conducting the 

study.  It  avoids  the  replication  of  the  study  of  findings  to  take  an  advantage  from 

similar or related literature as regards to methodology, techniques of data collection, 

procedure adopted and conclusion drawn. It allows justifying one‘s own endeavor in 

the field. It provides a source of problem of study; an analogy may be drawn for 

identifying and selecting the own problem of research. The researcher formulates 

hypothesis on the basis of review of literature. It also provides the rationale for the 

study. The results and findings of the studies conducted earlier can also be discussed 

at length (Singh, 2008). 
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 In the present study, the investigator reviewed literature that was 

relevant, competently executed and clearly reported, in order to acquire knowledge 

of the various studies that have been conducted on the dependent variable Adversity 

quotient and the independent variables Emotional intelligence, Teacher Self-

efficacy, Job-satisfaction and Decision making. This enabled the researcher to 

propose a unique study, different from those done formerly. 

2.2 CLASSIFICATION OF REVIEW 

 In this chapter some of the relevant studies, both in abroad and India are 

discussed under the following manner: 

 Studies related to Adversity quotient 

 Studies related to Emotional intelligence and Adversity quotient 

 Studies related to Teacher self- efficacy and Adversity quotient 

 Studies related to Job satisfaction and Adversity quotient 

 Studies related to Emotional intelligence of teachers 

 Studies related to Emotional intelligence and Teacher self efficacy 

 Studies related to Emotional intelligence and Job satisfaction 

 Studies related to Emotional intelligence and Decision making 

 Studies related to Teacher self efficacy  

 Studies related to Teacher self efficacy and Job satisfaction 

 Studies related to Teacher self- efficacy and Decision making 

 Studies related to Job satisfaction of teachers 

 Studies related to Job satisfaction and Decision making 

 Studies related to Decision making of Teachers 

2.2.1 Researches related to adversity quotient 

 Bautista (2015) sought to determine the relationship between adversity 

quotient and teaching performance of West Visayas State University– Lambunao 

Campus. The study revealed that, generally, the faculty members had “high” 

adversity quotient mean scores and a “very satisfactory” teaching performance. 
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Further, the results showed that faculty members who were classified according to 

their age and academic rank had “high” adversity quotient. However, when they 

were classified according to length of service, those who served the school for more 

than 20 years have “high” adversity quotient while those who served less than 20 

years have “average” adversity quotient. The age of the faculty members does differ 

significantly in terms of their adversity quotient.  

 Baroa (2015) investigated on Adversity Quotient® and leadership skills 

of school administrators. The researcher identifies the level of Adversity Quotient® 

of school administrators in four dimensions and when taken as a whole was below 

average. When dimensions were taken individually, the school administrators 

marked  an  average  level  in  reach  while  all  the  rest  of  the  dimensions  were  below  

average. When categorized according to younger and older age, the levels of the 

respondents’ Adversity Quotients® were below average in all four dimensions. 

When grouped according to sex, both male and female school administrators had a 

total mean of below average. However, when analyzed in dimension, the levels of 

Adversity Quotient® of male administrators are higher than female most especially 

in reach dimension. The level of the respondents’ Adversity Quotient® as 

categorized to single and married administrators were below average with a little 

difference per dimension. As to control dimension, male administrators marked low 

while female administrators reached below average level. Moreover, in reach 

dimension, both male and female administrators marked average level. The level of 

the respondents’ Adversity Quotient®, as categorized to shorter and longer years as 

school administrators were both below average. When categorized to elementary and 

secondary school administrators, the levels of the respondents’ Adversity Quotient® 

were both below average. However, when analyzed on the basis dimension, the 

levels of Adversity Quotient of secondary school administrators was higher than 

elementary  school  administrators  especially  in  Control  dimension  where  they  

marked below average level as compared to low level of elementary administrators. 

The demographic profile such as age, sex, marital status, years of experience as 

school administrator and school level administered do not affect the respondents’ 

responses as to how they perceived adversities.  
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 Danny Kaye, Miriam Grace (2015) explored on ‘Adversity Quotient 

and Coping strategies of college students in Lyceum of the Philippines University’. 

The findings were the profile variable general weighted average and Adversity 

Quotient of the respondents have significant relationship and there was no 

significant relationship between the profile variables of age, gender and civil status 

and adversity quotient of the respondents. 

 Hema (2015) conducted a study on ‘Adversity Quotient for Prospective 

Higher Education’ with the students who were entering into higher education. The 

study was conducted on a sample of 461 boys and girls of 11th standard school 

students  from  Gujarat  State  Board  of  Education  (GSEB)  and  Central  Board  of  

Secondary Education (CBSE) schools. A self-constructed AQ® scale was used to 

collect  data  from  the  students.  Result  revealed  that  there  was  no  significant  

difference in the mean scores of AQ® on the basis of gender, stream of education 

such as commerce, science and arts, and various family variables like nature of the 

family, size of the family, qualification of parents, parent’s working status and 

parent’s occupation. However, a significant difference was found in the mean scores 

of AQ® of students on the basis of board of School (GSEB and CBSE). The present 

study concludes that AQ® is not influenced by gender, stream of education and 

family factors, rather it was seen to be influenced by the type of schools. 

 Mary Devakumar (2014) examined, ‘Adversity quotient of secondary 

school students in relation to their academic self concept and achievement 

motivation’. The findings show that there is no significant differences with regard to 

gender in academic self concept, and achievement motivation and total adversity 

quotient of the sample.  It  was found that there was no significant difference in the 

total AQ® scores of students on the basis of school types 

 Shen, Chao-Ying (2014) investigated ‘the influence of demographic 

variables on Adversity quotient’. This study selected workers in Taiwan as the 

research subjects, and used convenience sampling to distribute 500 questionnaires, 

with 307 questionnaires returned. The main purposes of this study are to determine 

the factors affecting adversity quotient, understand the adversity quotient of 
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enterprise  workers  in  Taiwan.  The  research  results  showed  that,  age  and  seniority  

have a significant effect on adversity quotient, while gender and educational 

background do not have a significant effect on adversity quotient. 

 Napire (2013) conducted a study on Adversity Quotient® and leadership 

style  in  relation  to  the  demographic  profile  of  the  elementary  school.  It  was  found 

that the Adversity Quotient®, control, ownership, reach, and endurance dimensions 

scores of the elementary school principals was within the “below average” range 

with mean score lower than the standard mean scores for each dimension; Sex, age, 

civil status, length of service as principal, highest educational attainment, and 

position were not significantly related to the Adversity Quotient®, control, 

ownership, reach, and endurance dimensions scores of elementary school principals.  

 Praditsang and Hanafi (2013) examined the relationship between 

adversity quotient and learning behaviors. Majority of their participants have high 

AQ® scores on most dimensions except on control dimension. There was significant 

relationship between adversity quotient and learning behavior. 

 Priyanka Jain (2013) done an experimental research on ‘Development 

of a programme for enhancing adversity quotient® of eighth standard students’ 

There  was  a  pre  test  on  AQ®  and  a  post  –test.  There  were  about  15  programmes  

organized to enhance the AQ® of the students. The researcher found that there was a 

significant difference in the post-test means of AQ®, of eighth standard students, of 

the experimental and control group.  

 Cornista, Macasaet (2012) studied ‘Adversity quotient® and 

achievement motivation of third year and fourth year psychology students of de la 

Salle Lipa’. The purpose of the study was to determine the profile of the respondents 

in  terms  of  age,  gender  and  year  of  study  to  acquire  the  level  of  Adversity  

Quotient® of the respondents in terms of Control, Ownership, Reach, Endurance, 

and  their  overall  AQ®;  to  find  out  relationship  in  the  Adversity  quotient®  of  the  

respondents according to age, gender, and year of study; to find out the relationship 

between the Adversity Quotient® and the achievement motivation of the 
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respondents. A descriptive co-relational study was done. Ninety psychology students 

from  third  and  fourth  year  of  de  la  Salle  Lipa  were  selected  for  the  study.  It  was  

found that age and gender difference did not affect the Adversity Quotient®. 

Respondents who are in the 4th year level have lower level of ownership compared 

with those of lower year level. Those respondents with high level of control and 

ownership have high level of motivation for achievement. Those respondents with 

high level of AQ® have high level of motivation for achievement. Those with high 

level of reach and endurance have high level of inner resource. Respondents with 

high level of AQ® have high level of inner resources. Respondents with high level 

of AQ® have high level of interpersonal strengths as well. Those respondents with 

low level of control have low level of work habits. Those respondents with low level 

of AQ® have low level of work habits. 

 Olila (2012) did a study on Adversity Quotient and personal 

characteristics  as  correlates  of  personality  temperament  traits  of  educators  in  

selected public and private educational institutions with 28 male and 111 female 

educators. The findings of the study were, no significant difference in the AQ® 

profile when they were grouped by age; experience of the educators do not influence 

their adversity quotient; there is no significant difference between the male and 

female educators in their adversity quotient and there is no significant difference in 

the profile of adversity quotient when they were grouped by length of service. 

 Tripathi (2012) investigated the use of adversity quotient (AQ®) beating 

strong business leaders of tomorrow. This study assesses the adversity quotient®, a 

measure of one’s ability to prevail in the face of adversity, of 131 top management 

professionals or leaders engaged in adding value to their people and business. 

Findings offer strong support to the view that one’s AQ®, particularly as it relates to 

the “Control, reach, ownership and endurance over one’s adversities”, reliably can 

be used as a yardstick to identify leaders who create “sustainable optimism” in their 

people, organization and direct them to excellence in overall performances and 

growth. He found in his study that the mean adversity quotient score of the managers 

in the age of 40-44 was greater than that of managers who were older than 50 years. 

Experience of the executives also significantly related to adversity quotient. The 
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mean adversity score of females was more than males. The mean adversity score of 

graduate employees was more than the post-graduate employees. The mean 

adversity score of married respondents was more than the single respondent. Highest 

designated executives like CEOs and Directors had highest adversity quotient. 

 Vakharia Radhika Samar Alka (2012) attempted to identify the 

‘Secondary  school  students’  response  to  adversity  in  relation  to  certain  

psychological and performance factors’. The sample consisted of students studying 

in class nine belonging to the CBSE, ICSE and SSC school types. The size of 

sample was 832 secondary school students of standard IX. The investigator found 

that there is no significant relationship between AQ and academic motivation. This 

indicates that even though the school students might have faced adversities in daily 

life, it has not enhanced their motivation to attain the academic goals. There was no 

significant relationship found between secondary school students’ response to 

adversity and their academic motivation on the basis of gender.  

 Sachdev(2011) studied the effectiveness of an intervention programme 

to develop adversity quotient® of potential leaders’. The purpose of the study was to 

develop an intervention programme on AQ® and to study its effectiveness. The 

study also focused on ascertaining the relationship between the variables total AQ® 

of potential leaders on the basis of gender, age, academic faculty, academic 

achievement and experience. The sample consisted of 1053 management and teacher 

educators. A descriptive and experimental study was done and the study revealed 

that lower academic achievement respondents score significantly higher than higher 

academic achievement respondents on Control dimension. Females score 

significantly higher than males on Control. There were no significant differences in 

post-test mean scores of the different sub-groups on Ownership dimension. The 

older and the experienced respondents score significantly higher on Reach 

dimension. The respondents who were older and experienced score significantly 

higher, than the younger and the nil experienced groups. The experimental group is 

seen to move from a borderline low moderate level to a moderate level on Control 

and  Ownership  dimensions  and  from  a  low  to  a  moderate  level  on  Reach  and  

Endurance dimensions and on Total AQ® by the end of the intervention programme. 
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The intervention programme benefits male participant’s more than female 

participants in developing their Endurance dimension. 

 Cura, Gozum (2011) conducted study on Adversity quotient® and the 

mathematics achievement of Sophomore students of college of engineering and 

technology in Pamantasanng Lungsodng Maynilaw. The purpose of the study was to 

ascertain the relationship between mathematics achievement and the Adversity 

Quotient® of second year students of Pamantasanng Lungsodng Maynilaw on the 

basis of gender, course, type of school they graduated from, scholastic status, 

scholarship program and academic status. A descriptive method was applied. Three-

hundred and ninety eight students of second year engineering of Pamantasanng 

Lungsodng Maynilaw- College of Engineering and Technology were selected for the 

study. It was found that the level of Adversity Quotient® among the highest 

percentage of respondents is below average. The Adversity Quotient® of the 

respondents was not influenced by their sex, course, academic status, scholastic 

status, scholarship grant and the type of high school they graduated. The dimensions 

of Adversity Quotient® such as control, ownership and endurance had a significant 

relationship with the mathematics achievement of the respondents in the study. The 

level of Adversity Quotient® and the mathematics achievement of the respondents 

were significantly related with one another. 

 Liu (2011) studied relationship between AQ®, work pressure, personal 

characteristics and work performance to ascertain relationship between personality 

traits, AQ®, work stress and work performance among different gender roles and to 

provide entrepreneurs a direction of recruiting and training their employees and to 

create the enterprises competitive power. A descriptive type of study was used. Six-

hundred and ninety-three office workers in Taiwan were studied as sample. It was 

found that different gender roles had significant difference in AQ®. Personality trait 

had a positive influence on AQ®. AQ® does not have a negative influence on work 

stress. AQ® has positive influence on work performance. Personality trait has a 

significant influence on work performance via- AQ®. 
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 Patdo (2011) studied the Adversity Quotient® of parents with special 

needs children and Adversity Quotient® of parents with normal children. The 

findings revealed that the highest level of Adversity Quotient® among the 

respondents is average. The overall mean in AQ® of the respondents of parents with 

special children is 122.05 and Adversity Quotient® of the respondents of parents 

with normal children is 147.48. The Adversity Quotient® of the respondents was not 

influenced by their age and gender. The level of Adversity quotient® of parents with 

special children and the Adversity Quotient® of the respondents of parents with 

Normal children were not significantly related with one another. 

 Canivel (2010) studied  ‘AQ®  profile  of  principals:  with  reference  to  

styles, performances and practices’. It was found that the principals AQ® profile in 

private  schools  has  an  average  score.  The  ownership  dimension  got  score  below  

average. Both performance and practices have positive response to AQ®. No 

significant correlation was found between the principals AQ® and the principal’s 

leadership styles. The AQ® and leadership style of the principals has no significant 

correlation with demographic profiles. 

 Low (2010) studied the resilience levels of university administrators, 

specifically academic deans and department chairs, within a state university system. 

This quantitative study utilized the survey method to determine the resilience levels 

of  academic  deans  and  department  chairs  within  a  state  university  system.  The  

researcher identified that academic deans, on the average, exhibited higher levels of 

resilience than department chairs, and subsequently that female administrators, on 

the average, were more resilient than males. It was also discovered that when 

compared against individuals from other industries and professions that academic 

administrators exhibited above-average levels of resilience on almost every 

resilience characteristic. Furthermore, it was shown that gender, institutional type, 

experience, size of the college/department supervised, parental influence, formal 

training and incentive were influential in determining resilience levels. 

 Tarapurwala (2010) conducted  a  study  on  some correlates  of  AQ® of  

college students. The objective of the study was to ascertain relationship between the 
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variables-AQ® and socio economic status of students from degree college. 

Descriptive study was used. Six hundred and forty three students of fourth year 

degree colleges of Greater Mumbai were selected as sample. No significant 

relationship was found between AQ® and control, ownership and endurance, reach 

dimension of the students. No significant difference in AQ® was observed based on 

socio economic status of the students. 

 Almeida (2009) developed a programme for enhancing the AQ® of 

junior college students. The objectives of the study were to develop a programme for 

enhancing the AQ® of Junior college students and to study its effectiveness. Quasi 

experimental, pre-test non-equivalent group design was used for the study. Total 100 

students, 50 in experimental group and 50 in control group of Junior college of 

Vasai were selected as sample. It was found that there is significant difference 

between AQ® of experimental group and control group. The students of 

experimental group showed enhanced AQ® in the post-test than the control group. 

The study concluded that the ability to handle adversities had increased after 

implementation of programme on experimental group. 

 Huijuan (2009) studied relationship between AQ® and academic 

performance of college students. To ascertain the differences and relationship on the 

basis  of  sex,  course,  year  level  and  academic  performance,  a  descriptive  type  of  

study was used. Two hundred and eighty college students were selected as the 

sample. It was found that there is significant relationship between AQ® and 

academic performance of the students. The AQ® of students was not influenced by 

sex. The AQ® of students was found to be in relation with course and year level. 

 Pangma (2009) studied the various factors influencing Adversity 

Quotient® of twelfth grade and third year vocational students. There are factors 

influencing the AQ of twelfth grade and third year vocational students like 

dominance, sense of personal freedom, self esteem, enthusiasm, self confidence, 

ambition and achievement motivation. It was found that the factors directly 

influencing the AQ® of twelfth grade students are self- confidence while the 

variables both directly and indirectly influencing the AQ® of students were 



65 
 

 

dominance, sense of personal freedom, self-esteem and enthusiasm. Variables 

directly influencing AQ® of third year vocational students was achievement 

motivation, the variable indirectly influencing the AQ® of these students were 

dominance while the variables both directly and indirectly influencing the AQ® of 

students were sense of personal freedom, self- esteem, enthusiasm, self-confidence 

and ambition. 

 Langvardt (2007) did a case study on resilience and commitment to 

change of a nonprofit organization to ascertain relationship between an 

organization’s resilience and commitment to change. It was found that there is 

positive correlation between an organizations resilience and commitment to change. 

It was also observed that there is a relationship among members, employees and 

leadership of an organizations resilience and commitment to change. The members 

and non-members showed a positive relationship in organization’s resilience and 

commitment to change. 

 D’souza (2006) examined Adversity Quotient® of secondary school 

students in relation to their school performance and school climate. The objectives 

of the study was to study AQ®, school performance and school climate and to 

compare the AQ® and performance of different types of school namely SSC, ICSE 

and  CBSE  boards.  It  was  found  that  there  is  significant  difference  in  the  AQ®  of  

SSC,  ICSE  and  CBSE  schools.  The  students  of  ICSE  and  CBSE  school  types  

showed better ability to handle adversities than SSC school students. It also 

indicated that student with low AQ®, irrespective of the school type responded in a 

similar manner to adverse situation. An increase in AQ® score had increased their 

school  performance  directly.  An  increase  in  the  ability  to  handle  adversities  

corresponds to better performance. 

 Elaine (2005) studied the differences in the Adversity Quotient levels of 

female schoolteachers of public and private schools. AQ and their demographic 

profile indicated that majority of the respondents who fell under the early adulthood 

stage category possessed moderate AQ, while the older counterpart possessed 

moderately low AQ. The results of the study disclosed also that both public and 
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private female grade school teacher respondents have moderate Adversity Quotient 

levels.  

 Haller (2005) conducted a ‘Hermeneutic Phenomenological inquiry into 

Adversity and obstacles in the shaping of prominent leaders’. It was found that 

obstacles and adversity were perceived as challenges, which could be turned into 

opportunities. Facing adversity and successfully overcoming obstacles was 

important in their progression and growth as leaders. Having mentors to help guide, 

motivate, and inspire them was very important. Being a Servant-Leader, serving 

people, and being humble were essential. Having a strong religious faith and or 

strong family ties, or both, was important and helpful. Their concepts and ideas 

about the nature of leadership influenced their experiences heavily. 

 Johnson (2005) investigated on ‘Optimism, Adversity and Performance’: 

Comparing explanatory style and AQ® to ascertain relationship between 

explanatory  style  and  AQ®  and  to  ascertain  explanatory  style  and  AQ®  to  sales  

performance, a descriptive study was used. It was found that the AQ® model 

provided a more complete and consistent framework for identifying who is 

empowered and who is helpless. The higher the sales persons AQ® the better was 

the performance. There was a significant relationship between the total AQ® score 

and  performance  and  the  control  and  reach  dimensions  and  performance  score.  

There was significant differences in AQ® based on length of service indicating 

those who had been with the company longer were better at taking ownership and 

seeing negative events as temporary. There were also significant differences 

between men and women, men did better in AQ®. 

 Villaver (2005) focused on the adversity quotient levels of female grade 

school teachers of a public and a private school in Rizal Province. The findings on 

AQ® and demographic profiles indicated that early adulthood stage category 

possessed moderate AQ® while older counterparts moderately low AQ®. Teaching 

experience of ten years or lower had moderate AQ® while those with higher than 

eleven years has moderately low AQ®. In terms of socioeconomic status, the lower 

class had moderate AQ®, while the middle class had moderately low AQ®. The 
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investigator found that there were no significant differences between the AQ® of 

public and private school teachers since both had moderate AQ® levels. The 

married respondents had moderate AQ® when compared with the single 

counterparts. 

 Antonette (2003) conducted a study on “Adversity Quotient® and the 

performance level of selected middle managers of the different departments of the 

city of Manila as revealed by the 360-degree feedback system” by supervisor, peers, 

subordinates and self. The study concluded that there is no significant correlation 

between demographic variables such as age, gender, civil status and length of 

service and adversity quotient®, similarly with performance ratings as revealed by 

the 360-degree feedback system. 

 Williams (2003) explored the relationship between principals’ responses 

to adversity and students’ achievement. The result of the study revealed that students 

attained higher achievement scores in school with higher AQ® principals than those 

students under the supervision of the low AQ® principals. He also found out that 

teacher’s perceived control over their work environment might influence 

principal/teacher relationships and students achievement. The researcher suggested 

that principal response to adversity might influence school climate, teacher self- 

efficacy, and student achievement. By increasing educators’ knowledge and 

understanding of educational adversity and AQ®, school culture, teacher self-

efficacy, and student achievement can be positively influenced, ultimately resulting 

in a more successful school. 

 Sharksnas (2002) studied the relationship between resilience and job 

satisfaction in some mental health care workers who worked at a community mental 

health center in Pennsylvania. It was found that these workers were facing adverse 

conditions such as very low pay, little respect at workplace, lack of supervision, peer 

support, and organizational support and their AQ scores were very low. The 

researcher concluded that how they respond to these adversities could impact patient 

care, their likelihood of staying in their job, and their mental health. It was found out 

that there was no significant correlation between AQ scores and Job Satisfaction. 
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 The investigator has chosen this variable for study as very few studies are 

done in the field of education and as far as to the knowledge of the investigator no 

studies are done in India with regard to schoolteachers. 

 The other psychological variables done in relation with adversity quotient 

are emotional Intelligence, Teachers’ self -efficacy, job satisfaction and decision 

making skill. As all the dimensions of the stated psychological variables are related 

to adversity quotient they were chosen for the study.  

2.3 STUDIES RELATED TO EMOTIONAL INTELLIGENCE AND 

ADVERSITY QUOTIENT 

 Monica Joy (2015) examined emotional intelligence and adversity 

quotient of certain selected helping professionals. This study aimed to determine the 

extent of relationship between emotional intelligence and adversity quotient of 

helping professionals. The study involved a total 74 helping professionals, and most 

of these helping professionals were younger (21-30 years old). The respondents 

exhibited typically emotional intelligent behaviors in all of the emotional 

intelligence skills: emotional self-awareness, emotional expression, emotional 

awareness of others, emotional reasoning, emotional self-management, emotional 

management of others, emotional self-control, and overall emotional intelligence. 

The AQ® mean scores of the respondents were below average on the following 

dimensions: control, ownership, reach, and endurance. On the basis of the emotional 

intelligence skills and demographic variables, differences were observed on the 

following: older and younger respondents differed in their emotional expression; 

older respondents in the psychological group and younger respondents who 

belonged to the medical group differed in their emotional awareness of others; older 

respondents differed in emotional reasoning with that of younger respondents; older 

respondents who were identified to be married and belonged to the psychological 

group, and those younger respondents who were mostly single and working in the 

medical group differed in emotional self-management. Of all the demographic and 

AQ®  dimensions,  only  control  and  age  showed  a  significant  difference.  Older  

respondents perceived control over adversity than their younger counterparts. The 
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findings of the study only provided the significant correlation between the AQ® 

dimension, reach and the emotional intelligence skill, emotional self-management. 

 Hae young wood, Jung hee song (2015) conducted a study on 

‘Emotional Intelligence and adversity handling levels Depending on the 

Occupation’. It was found that office workers would handle adversities 

comparatively better than nurses. In addition, as emotional intelligence turned out to 

be significantly correlated with adversity quotient, developing and applying 

intervention strategies to enhance emotional intelligence will improve the adversity, 

the satisfaction with the occupation, and ultimately, the quality of life. 

 Katherine et al (2015) attempted to study on ‘Predictive ability of 

Emotional intelligence and Adversity Quotient on academic performance of USC 

college students This study intended to look into factors like emotional 

intelligence(EI) and adversity quotient(AQ)® as predictors of academic 

performance to determine the possible variable that will improve the educational 

system  for  the  learners  to  be  globally  competitive.  To  determine  the  emotional  

intelligence and Adversity Quotient score of the respondents, Assessing Emotional 

Scale (AES) of Schutte and colleague (1998), and Adversity Quotient Profile of Dr. 

Paul Stoltz were used. The multiple regression analysis had resulted in an 

insignificant relationship both on emotional intelligence and Adversity Quotient 

towards academic performance. 

 MianLin, Xing Li(2015) studied the influence of emotional intelligence 

and adversity quotient on Job motivation of Chinese insurance salesman. The 

findings were adversity quotient and emotional intelligence of the sales man is 

positively correlated. There was a significant positive correlation of adversity 

quotient and emotional intelligence on the predictive ability of job motivation. 

 Jean Marie, Luni (2014) conducted a study on ‘the relationship between 

Adversity Quotient® and emotional intelligence and teaching performance of 

university instructors’. Results showed an average overall AQ®, an indicative of 

having ability to overcome challenges in their lives. The Physical education 
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instructors EQ® scores yielded an overall average profile, implying that they are 

likely to control and manage their own emotions as well as the emotions of others. 

Results further revealed the evaluation of the instructors' teaching performance, 

which had an overall mean of very good. This showed that students perceived their 

instructors as effective and delivered quality teaching. Nonetheless, findings differ 

when  emotional  intelligence  and  AQ®  were  tried  to  associate  with  their  teaching  

performance. It was revealed that both emotional intelligence and AQ® have no 

association with the ratings of their teaching performance.  

 Lee (2008) investigated on the relationships among teacher’s emotional 

intelligence, adversity quotient and classroom management effectiveness at Taipei 

university of Taipei. The researcher found that gender, age, seniority of service, and 

level of education of teachers has a significant effect on their emotional intelligence, 

Adversity Quotient and class management performance. 

 On the whole it is found a very few researchers have correlated 

emotional intelligence with adversity quotient. Especially, as to the best of the 

researcher’s knowledge there are no studies done in this area among schoolteachers. 

So the researcher has chosen the variable for the present study. 

2.4 STUDIES RELATED TO TEACHER SELF EFFICACY AND 

ADVERSITY QUOTIENT 

 Bakare (2013) studied ‘Student’s Adversity quotient® and related 

factors as predictors of academic performance’ in the West African Senior school 

certificate examination in South-Western Nigeria. The findings show that gender has 

no effects on Adversity Quotient® scores. Students Adversity Quotient (AQ®), 

Mathematics teacher self-efficacy, school ownership type, gender, age and state 

where school is located were the most influential predictors of students’ academic 

achievement. Students’ Adversity Quotient (AQ®); students’ attribution; students’ 

school connectedness; teachers’ self-efficacy; school ownership type; gender; 

geographical location and age are most influential in predicting students’ academic 

achievement in Mathematics. 
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2.5 STUDIES RELATED TO JOB-SATISFACTION AND 

ADVERSITY QUOTIENT 

 Bantang, Fatima Olga A.et.al (2013) explored the relationship of 

personal characteristics and job satisfaction to adversity quotient of Police officers in 

Manila police District. Results of the study showed that the Police Officers belong to 

middle range of Adversity Quotient® Reach and Endurance dimensions. In terms of 

the Control and Ownership dimension and the over-all Adversity Quotient® level, 

respondents belong to low range. On the assessment of significant relationship 

between personal characteristics (age, gender, civil status, educational attainment, 

and number of years of service) and over-all Adversity Quotient® level and CORE 

dimensions, the study showed that there is no significant relationship between 

gender, civil status, age and length of service, except for educational attainment and 

AQ® Control dimension and the study on the significant relationship between the 

Job Satisfaction level and Adversity Quotient®, though the AQ® Ownership 

dimension correlates with the job satisfaction level of the respondents, there is no 

significant relationship between job satisfaction and Adversity Quotient® in 

Control, Reach, Endurance and Over-all AQ® of the respondents. 

 Ye (2011) studied ‘religious beliefs and AQ® of high school teachers’. 

The study analyzes the interrelationship between religion, AQ®, work stress, job 

satisfaction among schoolteachers. It was found that religious belief does not affect 

general schoolteacher’s response to the feeling of stress and satisfaction. Religious 

high schools answered the feeling of stress and satisfaction with non-self ability. 

 Ferrer (2009) in his study showed that majority of the academic head 

respondents belong to middle range on Adversity Quotient® dimensions: control, 

ownership, reach and endurance. In terms of over-all Adversity Quotient® level, 

respondents belong to average range. In terms of leadership styles, majority of the 

respondents possess a participative style. In terms of job satisfaction, respondents 

are  satisfied  with  their  present  job  conditions.  On  the  assessment  of  significant  

relationship between personal characteristics such as age, gender, civil status, 

educational attainment, and number of years of service and over-all Adversity 
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Quotient® level and control, ownership, endurance dimensions, the study showed 

that there was no significant relationship, except for educational attainment and 

AQ® Reach dimension and of the respondents which are significantly related. The 

study also revealed that there was no significant relationship between leadership 

style and over-all Adversity Quotient® level and AQ® ownership, reach, and 

endurance dimensions, with the exception of leadership style and AQ® Control 

dimensions which were significantly related. Moreover, the study also found out that 

job satisfaction and over-all adversity quotient® and control, ownership, reach, and 

endurance dimensions was not significantly related. 

 Bonny Thomas (2002) explored, “The Relationship between resilience 

and job satisfaction in mental health care workers”. As per the researcher in today‘s 

mental health system, the staggering responsibility mental health care workers need 

to contend with their own health, job satisfaction and performance. This study 

investigated job satisfaction factors and their relation to the concept of resilience of 

full time and part time male and female mental health care workers. The researcher 

used Adversity Quotient Profiler® (Stoltz,2000) to measure AQ® of workers and 

Job Descriptive index (Balzer, et al., 1997) to measure job satisfaction. All of the 

research hypotheses were rejected due to non-significant results. The study however 

brought out some important conclusions stating that it is essential for mental health 

workers to have sufficiently high AQ® because of the demanding, stressful and 

complex environment. 

 For a teacher to be satisfied in job adversity quotient is very important. 

Based on theories it was found people who are satisfied are resilient too. Since no 

study has been done in this relationship the researcher has chosen it as a variable. 

2.6 STUDIES RELATED TO DECISION MAKING AND ADVERSITY 

QUOTIENT 

 Judy (2014) conducted a study on ‘Adversity Quotient of B.Ed. students 

in relation to their decision-making skill’. A study was conducted for Eighty B.Ed. 

students of a college of Education in Mumbai. It was found that adversity quotient 
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could be improved through programmes. The decision-making skills improved as 

the adversity quotient improved. It was found that there is positive correlation 

between decision-making skill and AQ. 

 Decision –making is an important psychological factor for teachers. 

There are no studies done in this area with regard to schoolteachers. So the 

researcher has chosen it as a variable.  

2.6.1 An overview of the researches reviewed 

 Studies on adversity quotient have shown that business and industry 

leaders scored high on AQ compared to education leaders (Schmidt, 1999). From the 

researches reviewed, recent past the variable is studied along emotional intelligence, 

teacher self -efficacy in abroad. Huijuan(2009), D’souza(2006) and Villaver(2005) 

studied the impact of adversity quotient on academic achievement. Baustista(2015) 

investigated the influence of adversity quotient in teaching performance. There are 

studies on leadership style and adversity quotient. Mary Deva kumar(2014), 

Priyanka Jain(2013) developed programmes to increase adversity quotient. There 

was no study to the best of the investigators knowledge finding out the significant 

relationship between the psychological variables such as emotional intelligence, 

teacher self- efficacy, job satisfaction and decision making. Hence, the investigator, 

on identifying the gap in research, aimed to study the same. 

2.7 STUDIES RELATED TO EMOTIONAL INTELLIGENCE OF 

TEACHERS 

 David Allen Rust (2014) did a study on, "Relationship between the 

emotional intelligence of teachers and student academic achievement. This study 

was exploratory in nature, to investigate the relationship between the emotional 

intelligence composite scales and sub domain scores of teachers and the 

achievement of their sixth grade math students.  

 Vari, Paul,Bandyopadhyay (2012) analyzed the nature and extent of 

emotional intelligence among secondary level schools teachers of Burdwan district 



74 
 

 

in west Bengal (India). The results revealed that few demographic factors positively 

impacted on the level of teacher’s emotional intelligence while some were not 

significant. 

 Krishnamurthy, Varalakshmi (2011) conducted a study to know the 

emotional intelligence of employees working in educational institution. 

Questionnaires were designed in five segments consists of personal information, 

adaptability, assertiveness, emotional management, self -esteem and relationship of 

respondents. The result revealed that the improvement in emotional intelligence 

would increase the motivation and effectiveness of the employees. The result 

showed that the group under study possessed average emotional intelligence. 

 Edannur (2010) assessed the emotional intelligence level of teacher 

educators of Barak valley region in the India. The study observed that gender and 

locality of the teacher educators did not make any influence on their emotional 

intelligence.  

 Ramganesh, Johnson (2008) “EQ of teacher educators: A Survey”. 

Bharathidasan University, Tiruchirappalli. This study attempts to investigate the 

Emotional  Quotient  of  teacher  educators  in  Pondicherry  and  Karaikal  regions.  The  

objectives of the study were; to find out the level of emotional quotient of teacher 

educators in the union territory of Pondicherry; to find out the level of emotional 

quotient of principals working in training colleges and training institutes. The 

present study reveals that the emotional quotient of principals (214) is average; 

emotional quotient of teacher educators in training colleges and training institutes, 

have the same level of emotional quotient. There is no significant gender difference 

in the level of emotional quotient among the teacher educators working in training 

institutes. 

 Liang (2007) has conducted a study on “The relationship between 

personality type and emotional intelligence in a sample of college and university 

faculty in Taiwan” at the Texas A M University – Kingsville, USA. The study 

focused on identifying and determining the emotional intelligence skill and 
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personality type factors impacting faculty performance and success in post 

secondary education. i.e., the study investigated whether there was any relationship, 

of emotional intelligence and personality type among the faculty teaching in Taiwan. 

A quantitative approach was used to collect and analyze data. Data analyses revealed 

a significant relationship function between faculty’s personality type and emotional 

intelligence skills and their age and emotional intelligence; but not between gender 

and emotional intelligence skills. 

 Neelakandan (2007) saw  the  emotional  competence  of  primary  school  

teachers. On the bases of data obtained it was concluded that there was significant 

difference between the teachers having essential qualifications only and teachers 

having higher qualification also in respect of their emotional competence. Hence the 

teachers having higher qualification had better emotional competence than teachers 

having essential qualifications only. There was no significant difference between 

any two categories of sub-samples of teachers having experience below 10 year, 11-

20 and above 20 years in respect of their level of emotional competence. It was also 

found out that there was no significant difference between government 

schoolteachers and private school teachers in respect of their emotional competence. 

 Alavandar (2006) investigated the emotional intelligence of elementary 

school teachers working in Cuddalore District of Tamil Nadu. He conducted the 

study on a sample of 300 teachers working in primary, middle, high and higher 

Emotional Intelligence of DTEd Trainees of Pudukkottai District 39 secondary 

schools using Proportional Stratified Random Sampling techniques. Its findings 

were: the emotional intelligence of elementary school teachers was rather high; Men 

and women teachers did not differ significantly in their emotional intelligence; Age 

had a significant bearing in their emotional competence. Emotional intelligence 

increased with age until the fifth decade of their life.; Educational qualification, 

teaching experience, level of school and type of management did not significantly 

differentiate teachers in their emotional intelligence. 

 Amirtha, Kadhiravan (2006) studied the influence of personality on the 

emotional intelligence of teachers. The study found out that female teachers have 
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better impulse control and problem solving skills. Elder teachers have more empathy 

than the youngsters. Postgraduate teachers have better problem solving and stress 

tolerance skills where as the undergraduate teachers have more emotional self-

awareness skills. Teachers working in private schools have more impulse control, 

emotional self-awareness and flexibility skills. Male teachers have more preference 

for thinking where as female teachers have more preference for feeling dimension of 

personality. Youngsters have more extroversion qualities and older teachers have 

more introversion qualities. The undergraduate teachers have an inclination for 

feeling dimension. Teachers working in government schools have an inclination for 

intuitive dimension. The extroversion, introversion, and feeling dimensions of 

personality have negative impact on emotional intelligence of teachers. Thinking 

and judging dimensions of personality have a significant positive impact on 

emotional intelligence. The sensing and intuitive dimensions of personality do not 

significantly influence the emotional intelligence of teachers. 

 Mala (2006) undertook a comparative study of emotional intelligence of 

ShikshaMitra, B.T.C and Vishisht B.T.C. teachers teaching in Parishadiya Primary 

schools.  It  was  found on  the  basis  of  data  collected  that  there  exists  no  significant  

difference in emotional intelligence of shikshamitra, B.T.C. and Vishisht B.T.C. 

teachers of Parishadiya primary schools. There also existed no significant difference 

in emotional intelligence between male and female B.T.C. teachers. No significant 

difference was found between emotional intelligence of male and female Vishisht 

B.T.C. teachers. There also existed no significant difference between emotional 

intelligence of male and female Shikshamitras. Maria Montessori's view was that 

more female teachers should be assigned to primary schools because they are more 

emotional. But this study refute this conception and suggested that both male and 

female teachers were equally emotional intelligent. 

 Suresh, Rajalakshmi (2005) did a study on the emotional intelligence of 

schoolteachers revealed no significant gender difference and also no rural urban 

divide. But teachers from government schools had significantly higher emotional 

intelligence than those of private schools. Similarly language teachers exhibited 

higher performance in their emotional intelligence score than other subject teachers. 
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 Banshibihari (2004) investigated, ‘Emotional Intelligence of Secondary 

Teachers.’ study examined the level of emotional intelligence of secondary relations 

in relation to gender and age. Five-hundred secondary school teachers aging from 

24-56 years of age, were selected from different secondary schools, north urban and 

rural from Dhule district, Maharastra. The results indicated that nearly 98.4% of the 

teachers fall under ‘low‘ category of emotional intelligence. There was no 

significant different between the emotional intelligence of males and females, and 

age was independent of EQ. 

 Okech (2004) has studied the relationship among emotional intelligence, 

teacher self efficacy, length of teaching experience and study examined difference in 

emotional intelligence between male teachers and female teachers. Differences are 

found significant. 

 Pathan,Yunus (2004) conducted a study on emotional intelligence of 

secondary teachers at B.Ed. College, Navapur, Maharastra. This study examined the 

level of emotional intelligence (EQ) of secondary teachers in relation to gender and 

age. The results indicated that nearly all (98.4%) the teachers fall under ‘low’ 

category of emotional intelligence. There was no significant difference between the 

emotional intelligence of male and female, and age was independent of EQ. 

 Pery, Balls,Stacey (2004) developed a new measure for assessing 

emotional intelligence of teachers in teaching situation and reported gender 

differences where female teachers reported greater likelihood of demonstrating 

emotional intelligence compared to male teachers. There was partial support for the 

four- branch model of emotional intelligence in their findings. 

 Tyagi (2004) conducted a study on emotional intelligence of secondary 

teachers in relation to gender and age. The objective of the study was to compare the 

level of EQ of male and female secondary teachers. The data were analyzed with the 

help  of  mean  S.D  and  ‘t‘  test..  Results  revealed  that  there  was  no  significant  

difference between different age group and gender (males and females) on emotional 

intelligence. 
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 Akomolafe Moyosola Jude (2003), studied on Emotional Intelligence, 

Gender and Occupational Stress among Secondary School Teachers in Ondo State, 

Nigeria. This study investigated the influence of emotional intelligence and gender 

on occupational stress among secondary schoolteachers. The t -test analysis at 0.05 

level of significance indicated that there was a significant difference between the 

occupational stress of secondary school teachers with low and those with high 

emotional intelligence. There was no significant difference between the occupational 

stress experienced by male and female secondary school teachers. On the basis of 

the findings suggestions and recommendations were made on how to reduce 

occupational stress among teachers. 

 Bala subramanium (2003) was used that consisted of 50 objective type 

questions of multiple-choice type. Results of this study indicate that emotional 

intelligence of student teachers in Puducherry region was above average. It was 

observed that 68% of the student teachers had above average level of emotional 

intelligence. No significant difference was observed in emotional intelligence 

between men and women student teachers. Significant difference was observed in 

emotional intelligence between the groups regarding locality of the residence of 

student teachers. Significant difference was also observed in emotional intelligence 

between the groups regarding marital status. 

 Kumar (2001) studied the emotional intelligence among Primary School 

Teachers in relation to their Gender, Age, Caste, Teaching experience and school 

and found that:. Gender wise groups of primary school teachers did not differ in 

emotional intelligence and its five dimensions. Age wise groups of the primary 

school teachers did not differ with regard to the variable "self awareness.". Age wise 

groups of primary school teachers did not differ with regard to the variable 

"managing emotions." "Old teachers" from rural areas recognize emotions in other 

more appropriately as compared to "young teachers" from rural areas. "Old teachers" 

from rural areas recognize emotions in other more appropriately as compared to 

"Young teachers" from rural areas. "Old teachers" from rural handle relationships 

more efficiently as compared to "Young teachers" from rural areas. Caste wise 

groups of the Hindu teachers did not differ in their emotional intelligence and its 
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five dimensions respectively. Difference in teaching experiences was not associated 

with differences in the ability to "Recognize emotions in others" of primary school 

teachers. Primary school teachers handle relationships almost similarly irrespective 

of the differences in their teaching experience. Teaching experience wise groups of 

primary school teachers from urban areas differ in emotional intelligence and its five 

dimensions respectively. Primary school teachers working in rural areas and urban 

areas did not differ with regard to the five dimensions of emotional intelligence 

respectively. Primary school teachers working in rural areas were higher in 

emotional intelligence as compared to the primary school teachers working in urban 

areas. 

 Thus the analysis of the research review shows that there was no research 

done in relation with emotional intelligence and adversity quotient among 

schoolteachers. So, the researcher in this area made an attempt. 

2.8 EMOTIONAL INTELLIGENCE AND TEACHER SELF 

EFFICACY 

 Positive Significant Difference was found between the mean self-efficacy 

scores in male and female secondary teachers. It means that the teachers on behalf of 

sex difference shows difference in their self-efficiency towards their teaching 

profession. No Significant Difference was found between the mean emotional 

intelligence scores in male and female secondary teachers. It means that the teachers 

on  behalf  of  sex  difference  show  no  difference  in  their  emotional  intelligence,  we  

can say that they are mature enough to handle emotionally in teaching profession. 

No Significant Difference was found between the mean self-efficacy scores of 

secondary school teachers working in private and government schools. It means that 

the teachers who are teaching in either private school or government school have no 

difference in their mean self-efficacy scores, it means that they have almost equal 

amount of self-efficiency No Significant Difference was found between the mean 

emotional intelligence scores of secondary school teachers working in private and 

government schools. 
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 Sunil Trivedi, ArtiShakya (2014) did a study on ‘Emotional 

intelligence of prospective teachers with reference to certain biographical factors’. 

The research was conducted on prospective teachers to analyze their emotional 

Intelligence in relation to gender, caste and SES. Results revealed that the there is a 

significant difference in the mean of emotional intelligence scores of the male and 

female prospective teachers. The prospective teachers belong to GEN category 

scored  high  on  emotional  intelligence  scale  as  compared  to  the  OBC  &  SC  

prospective teachers. The levels of SES of prospective teachers do not cause 

significant variation in emotional intelligence. 

 Ravi Kant, Samir, Kumar Lenka (2013) did a study on Does emotional 

intelligence get affected from Some biographical factors- in special reference to 

Trainee Teachers?’ The findings of the study were there was no significant 

difference between emotional intelligence of male and female trainee teachers. 

There was a significant positive correlation between emotional intelligence and SES 

of govt. /aided college’s trainee teachers. There was a significant difference between 

emotional  intelligence  of  govt.  /aided  college’s  trainee  teacher  on  the  basis  of  low 

and high SES. There was no significant difference between emotional intelligence of 

govt. /aided college’s trainee teacher on the basis of gender. 

 Firouz Kioumarsi, et al., (2013) investigated a study on the relationship 

between emotional intelligence and job self-efficacy in research courses among 

Tehran physical education teachers. Two hundred physical education teachers (124= 

M, 76=F) were randomly selected from different Tehran universities. Bar-on 

Emotional and Self- efficacy job questionnaires were used to evaluate the teachers’ 

attitudes. Pearson correlation coefficient was used to investigate the relationships 

between the variables. The results demonstrated a significant relationship between 

emotional awareness, empathy, and self-efficacy. The results of variance analysis for 

regression research self efficacy was significant according to emotional intelligent 

components. 

 Rezaee et al.,(2012) did a study on ‘How Does University Teachers’ 

Emotional Intelligence Relate To Their Self-Efficacy Beliefs?’. This study, sought 
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to investigate the association among university teachers. Hundred and five university 

teachers participated in the present study. The participants were required to complete 

the “Teachers’ Sense of Efficacy Scale” and the “Emotional Intelligence 

Questionnaire”. Correlation and regression analysis were conducted on the data. The 

results of data analysis revealed that there was a strong positive relationship between 

EI and self-efficacy beliefs. Furthermore, it was found that among the fifteen 

components of EI, three subscales of flexibility, optimism and interpersonal 

relationship were positive predictors of efficacy beliefs. 

 Rohollah Valizadeh, et al., (2011) Relationship between emotional 

intelligence and burnout syndrome in sport teachers of secondary schools, findings 

showed that, Positive significant difference was found between the mean self-

efficacy scores in male and female secondary teachers. No Significant Difference 

was found between the mean emotional intelligence scores in male and female 

secondary teachers. No Significant Difference was found between the mean self-

efficacy  scores  of  secondary  school  teachers  working  in  rural  and  urban  areas.  No 

Significant Difference was found between the mean self-efficacy scores of 

secondary school teachers working in private and government schools. No 

Significant Difference was found between the mean emotional intelligence scores of 

secondary school teachers working in private and government schools. 

 Einar, Sidsel Skaalvik (2009) investigated the relationship between 

Teacher self-efficacy and teacher burnout. The purpose of the study was to explore 

the relationship between teacher’s perception of school context, teacher self-

efficacy, collective teacher efficacy, and teacher burnout and teacher job 

satisfaction. The findings of the study were Teacher self-efficacy, collective efficacy 

and two dimensions of burnout were differently related both to school context 

variables and to teacher job satisfaction.  

 Moafian, et al., (2009) examined  the  relationship  between Iranian  EFL 

teachers’ emotional intelligence and their self-efficacy in language institutes. Data 

analysis and statistical calculations revealed that there is a significant relationship 

between the teachers’ emotional intelligence and their self-efficacy. 
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 Chan (2008) conducted a studied on ‘Emotional intelligence, self- 

efficacy, and coping among Chinese prospective and in-service teachers in Hong 

Kong . Emotional intelligence (intrapersonal and interpersonal) and general teacher 

self-efficacy were assessed to represent personal resources facilitating active and 

passive coping in a sample of 273 in-service teachers in Hong Kong. Intrapersonal 

emotional intelligence and interpersonal emotional intelligence were found to 

predict significantly active coping strategy, but one-hundred and sixty four teacher 

self-efficacy did not contribute independently to the prediction of active coping even 

though there was some evidence that teacher self-efficacy might interact with 

intrapersonal emotional intelligence in the prediction of active coping, especially for 

male teachers.  

 Fabio and Palazzeschi (2008) found that “Higher emotional intelligence 

was linked to higher teacher self-efficacy in the capacity to manage the classroom, 

motivate and involve students, and use appropriate teaching strategies”.  

 Penrose (2007) studied ‘Emotional Intelligence and Teacher Self 

Efficacy’: The contribution of teacher Status and length of experience. Practicing 

teachers and principals in selected government schools in Victoria provided data on 

their levels of emotional intelligence and teacher efficacy beliefs. The data 

supported the theoretical expectation of a linkage between emotional intelligence 

and teacher self efficacy. Regression analyses showed that neither gender nor age 

moderated this relationship. However length of teaching experience and current 

status add significant direct effects on predicting teacher self-efficacy but did not 

moderate the relationship between emotional intelligence and teacher self -efficacy. 

These findings are significant as this now demonstrates a relationship between 157 

levels of emotional intelligence in teachers, their self-efficacy beliefs and teacher 

effectiveness. 

 Chan (2004) studied one hundred and fifty-eight secondary school 

teachers to assess their perceived emotional intelligence and general self-efficacy 

and self-efficacy toward helping other. An item factor analysis yielded four 

dimensions of perceived emotional intelligence, leading to the construction of four 
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corresponding empirical scales. Teachers scored most high on positive utilization 

and emotional appraisal, followed by empathic sensitivity and positive regulation. 

Using the four components of perceived emotional intelligence as predictors of self-

efficacy beliefs, positive regulation emerged as the significant predictor in predicting 

general self-efficacy whereas empathic sensitivity emerged as the significant 

predictor in predicting self-efficacy towards helping others.  

 Okech (2004) studied the relationship among emotional intelligence, 

teacher self- efficacy, length of teaching experience and age in a sample of South 

Texas Public School teachers. A significant positive relationship was found between 

emotional intelligence and teacher’s self- efficacy. But there was no significant 

relationship between "emotional intelligence" and "length of teaching experience" 

and between "emotional intelligence" and "age". Male and female teachers are found 

to be different on "emotional intelligence".  

 Sangeeth Jose, Annaraja (2005) conducted a study on emotional 

intelligence and self-efficacy of the teacher educators at Manonmaniam Sundaranar 

University The sample consisted of 150 teacher educators. The stratified random 

sampling technique was used for selecting the sample. The tools were emotional 

intelligence inventory and self -efficacy scales for teacher educator were used. The 

statistical techniques used were mean-‘t’ test, ANOVA, chi-square and correlation. 

85 The findings of the study were: (i) there is no significant difference between rural 

and urban teacher educators in their emotional intelligence, (ii) there is no 

significant difference between male and female teacher educators in their self-

efficacy, (iii) there is significant relationship between emotional intelligence and 

self-efficacy of the female teacher educator, (iv)there is no significant relationship 

between emotional intelligence and self-efficacy of the male teacher educators. 

 Thus the studies done in the area of emotional intelligence and self –

efficacy among teachers are very few and there are no studies done in relationship 

with the three-Emotional Intelligence and Self –efficacy and adversity quotient. 
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2.9 EMOTIONAL INTELLIGENCE AND JOB-SATISFACTION 

 Coetzer (2013) conducted a study to university lecturers to determine the 

relationship between their emotional intelligence (EI) and job satisfaction. The 

demographic characteristics such as race, gender, lecturing field, marital status, 

years of service, and qualifications were also taken into account. One of the 

purposes in developing the study was to serve as a basis in creating performance 

models that incorporate emotional intelligence and job satisfaction to Westcol FET. 

Survey results pointed out that lecturers have high EI in contrast to their low job 

satisfaction; white respondents showed high emotional intelligence and job 

satisfaction compared to black respondents; emotional intelligence and job 

satisfaction were higher amongst female, older lecturers, lower level qualifications 

and those who worked longer in Westcol FET; emotional intelligence was higher 

among single lecturers and job satisfaction was higher among married lecturers; 

emotional intelligence was higher amongst lecturers in the field of Business 

Management and job satisfaction was higher for those who lectured in the field of 

IT; and there was a positive relationship between emotional intelligence and job 

satisfaction amongst lecturers. In conclusion, the researcher suggested that the 

Human Resources Department should develop strategies that would improve job 

satisfaction among their lecturers since most respondents were not satisfied with 

their jobs. 

 Tarasi et al (2012) studied the relationship between emotional 

intelligence and its five components and job satisfaction of two hundred and fifteen 

physical education teachers. The result showed that there is a significant positive 

relationship between emotional intelligence and job satisfaction, between the 

components of social skills, empathy and motivation and job satisfaction. The study 

concluded that the job satisfaction of teachers training and improving their 

emotional intelligence along with providing facilities and satisfying their need. 

 Salim, Mustafa (2012) conducted  a  study  to  ascertain  the  role  of  

emotional intelligence on job satisfaction and the effect of gender on the relationship 

between emotional intelligence and job satisfaction. The results of the study showed 
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a significant positive relationship between emotional intelligence and job 

satisfaction and no effect of gender was observed on the relationship between the 

two variables. 

 Afolabi, Awosola, Omole (2010) studied influence of emotional 

intelligence  and  gender  on  job  satisfaction  among  Nigeria  Police  Officers.  One  

hundred and nineteen (male=79 and female=40) participants were selected. 

Emotional intelligence was measured by using a 25-item scale developed by Afolabi 

(2004). Result of this study shows that there is no gender difference on job 

satisfaction. This study also reveals that emotional intelligence has a significant 

influence on job satisfaction. Significant interaction effect of gender and emotional 

intelligence was also found on job satisfaction. 

 Brackett, Salovey (2010) studied the emotion-regulation ability, 

burnout, and job satisfaction among secondary school teachers. It also examined the 

mediating effects of affect and principal support on these outcomes. The emotion-

regulation  ability  was  found  to  be  positively  associated  with  positive  affect,  

principal support, job satisfaction, and one component of burnout that is personal 

accomplishment. Two path models Sixty demonstrated that both positive affect and 

principal support mediated independently the associations between emotion-

regulation ability and both personal accomplishment and job satisfaction.  

 Wong, Peng (2010) Empirically investigate the potential effect of school 

leaders' (senior teachers) emotional intelligence I, as measured by the 16-item scale 

developed by Wong and Law (2002), on teachers' job satisfaction in Hong Kong. 

For the 3866 teachers, the correlation between their emotional intelligence and job 

satisfaction scores was 0.30. Middle level leaders' average emotional intelligence 

was significantly related to the average of ordinary frontline teachers' job 

satisfaction (r=0.21). Results showed that schoolteachers surveyed also indicated 

that emotional intelligence is positively related to job satisfaction. The main 

implication of this study is that the teaching profession requires both teachers and 

school leaders to have high levels of EI. 
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 Craig (2008) studied the relationship between the Emotional Intelligence 

of the principal and teacher Job Satisfaction, University of Pennsylvania, found that 

the teachers who exhibit some of the Emotional Intelligence competencies like 

empathy, emotional self awareness, achievement orientation and optimism seem to 

be satisfied with their job. 

 Li Xiaoxuan, et al., (2007) studied the effects of emotional intelligence 

on job performance among research and development scientists in China. The study 

was conducted on the research and development scientists working for large 

computer company in China. A self-reporting emotional intelligence scale, 

developed for Chinese respondents, collected the data. It was found out that 

Emotional Intelligence is a significant predictor of job performance beyond the 

effect of the General Mental Ability (GMA) battery on performance. 

 Gupta, Anita (2007)  conducted  a  comparative  study  of  Emotional  

Intelligence and Job satisfaction among male and female college teachers. Some of 

the conclusions are male College teachers appear to be more capable to so they 

themselves to snake of rampant anxiety, gloom or irritability as compared to female 

teachers, male and female college teachers did not differ with regard to knowing 

one's emotions, recognizing emotions in other; handling relationship. Male and 

female college teachers differ in their abilities to motivate their own selves. Male 

college teachers are higher in their ability as compared female college teachers. 

 The  reviews  show that  there  were  no  studies  related  to  AQ,  EI  and  job  

satisfaction. As per the theory, the dimensions show that there is relationship among 

the three. So the researcher made an attempt to do a survey.  

2.10 EMOTIONAL INTELLIGENCE AND DECISION MAKING 

 Ahmed Alghamdi (2013)  did  a  study  on  ‘  Emotional  Intelligence  and  

School Leaders ‘Ability with respect to the Saudi Arabian Educational context’ and 

found that strong emotions help school leaders to make effective decisions. When 

the  emotions  are  not  dealt  with  in  a  positive  way  it  can  lead  to  terrible  decisions.  

Emotionally intelligent managers make better decisions by using emotions to 
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improve thinking; seeing things clearly even when feelings are overpowering; 

making good, solid decisions even when angry; preventing reactions out of anger. 

Emotional intelligence plays a significant role in school leaders to make effective 

decisions. 

 Decision-making is an aspect of teachers’ life. There are very little 

studies  done  in  this  area  with  regard  to  AQ  and  EI.  So  the  researcher  chose  the  

variable. 

2.10.1 An overview of the researches reviewed 

 From the recent past there were many studies in teacher’s emotional 

intelligence and its influence in students achievement, anxiety, burnout, teacher 

effectiveness, leadership style, teacher self efficacy, intelligence quotient etc. The 

reviews shows that EI of teachers were compared with occupational stress, teacher 

effectiveness (Jean Marie D. Candoa, Luni N. Villacastin(2014),Coetzer 

(2013),Afolabi, Awosola, and Omole (2010), Fabio and Palazzeschi (2008)Ediger, 

M.; (1997) job satisfaction (Mousavi, H.S., Yarmohammadi, S., Nosrat, B.A., 

Tarasi, Z (2012),and demographic data. Andrea Penrose (2007) done a research on 

emotional intelligence and teacher self-efficacy Very few studies are done to find 

out the relationship between emotional intelligence and adversity quotient. Today 

the success of school is predicted largely by emotional and social Teachers need to 

have an ability to identify, regulate and manage emotions in the self and in others.  

 The  neuroscientist  Antonio  Damasio’s  explorations  of  the  workings  of  

the brain lead him to the conclusion that: ‘certain aspects of the process of emotion 

and feeling are indispensable for rationality.’ (Damasio1996: xv). We need to 

recognize and work with the power of emotions in learning by teaching with 

emotional intelligence. The past experiences matters. Hence, the researcher, on 

identifying the gap in research, is aiming to study the influence of emotional 

intelligence in adversity quotient of teachers. 
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2.11 STUDIES DONE WITH REGARD TO TEACHER SELF- 

EFFICACY 

 Gail V. Barnes (2012) did a study on Self-Efficacy and Teaching 

Effectiveness. Eighteen pre-service string teachers evaluated their levels of self 

efficacy with the Teacher Efficacy Scale (Gusky and Passaro, 1994) There were no 

significant differences in marginal proportions from the item-by-item analysis in 

75% of the responses comparing pre-service teachers’ and experienced educators’ 

rating of the teaching episode. Indications are that pre-service teachers and 

experienced educators of the same teaching episodes yield parallel results. 

 Sidsel Saalvi et al., (2009) did  a  study  on  teacher  self-efficacy  and  

teacher burnout. A study relations the purpose of the study was partly to test the 

factor structure of a recently developed Norwegian scale for measuring teacher self- 

efficacy and partly to explore relations between teachers perception of the school 

context, teacher self efficacy, collective teacher efficacy, teacher burnout and 

teacher job satisfaction. Participants were 2249 Norwegian teachers in elementary 

school, middle school. The finding of this study was job-satisfaction was positively 

related to teacher self-efficacy and negatively related to both dimensions of teacher 

burnout with emotional exhaustion as the far stronger predictor.  

 Knobloch (2006) explored relationships of teacher self-efficacy among 

student teachers at the University of Illinois and The Ohio State University. 

Specifically this study sought to describe differences in personal factors, 

environmental factors, and teacher self-efficacy of these two groups at the beginning 

and end of student teaching. It was concluded that these two groups of student 

teachers had similar, positive perceptions of personal and environmental factors. 

Student teachers from both universities had similar levels of teacher self-efficacy 

and there was no change in teacher self-efficacy from the beginning to the end of 

student teaching for either group. 

 Merle Taimalu, Olivia Oim (2005) did a study on ‘Estonian teacher’s 

beliefs on teachers efficacy and influencing factors.’ The Estonian teacher’s beliefs 
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in their personal teaching efficacy were rather positive, but their beliefs of general 

efficacy were less optimistic. It was revealed that teacher efficacy beliefs depend on 

a teacher’s age, school level of teaching, level of professional preparation, specialty, 

subject taught and on teaching experience. No relationship was found between 

teacher efficacy beliefs and gender. 

 Knobloch, Whittington (2003) investigated teacher self-efficacy in 

relation to the career commitment of novice agriculture teachers. The population 

was a census of all novice agriculture teachers in Ohio. Forty-four of the novice 

teachers scored in the lower commitment group and had a mean teacher self-efficacy 

score that decreased from the first to the tenth week of school. There were 38 

teachers comprising the higher commitment group whose mean teacher self-efficacy 

score slightly increased from the first to the tenth week of school. Those teachers 

with lower career commitment had a lower sense of efficacy during the first week of 

school as compared to group with a higher commitment to teaching. These findings 

point out that those teachers with a higher sense of efficacy are more committed to 

teaching than their colleagues with a lower sense of efficacy. 

Tschannen-Moran, Woolfolk-Hoy (2002) study yielded no significant 

differences for age or gender but revealed significant differences between 

experienced and novice teachers in their self -efficacy. 

ColadarcBreto(1997) study found a weak but significant positive 

correlation between age and personal teaching efficacy using the teacher efficacy 

scale. 

Tsui (1995) using  a  modified  version  of  the  Teacher  efficacy  scale,  

found that "years of teaching experience in a teaching setting is an overriding factor 

in molding one's feelings of teaching efficacy" 

Bandura(1994) postulated that age would not co relate with efficacy 

because “ there are many pathways through life and at any given period, people vary 

substantially in how efficaciously they manage their lives”. Bandura (1997) 

describes mastery and vicarious experiences as major sources of efficacy beliefs. 
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 From the above it is found that there is little or no research done in this 

area. Also the dimensions prove that they do contribute to one another.  

2.12 TEACHER SELF EFFICACY AND JOB SATISFACTION 

 Andreas Schleicher (2015) did a study on, ‘Strengthening Teacher’s 

Sense of Effectiveness’. The findings were : Teachers’ sense of self-efficacy — their 

belief in their ability to teach, engage students and manage a classroom has an 

impact on their own practices, enthusiasm, commitment, job satisfaction and 

behavior in the classroom By team teaching, observing and providing feedback on 

other teachers’ classes, or participating in professional learning activities; they also 

tend to report greater self-efficacy.  

 Maria Doulkeridou (2013) et al., investigated on, ‘The Role of 

Teachers’ Self- Collective-Efficacy and Beliefs on their Job Satisfaction and 

Experienced Emotions in School’. The variables were-  a) school collective-efficacy 

beliefs; b) the influential role of self-efficacy in the school collective efficacy 

beliefs, and in the impact of the school collective-efficacy beliefs on job satisfaction 

and emotions; and c) the effect of self- and collective-efficacy beliefs on the impact 

of job satisfaction on emotions. The results showed that a) the teachers experienced 

form moderate negative emotions to moderate positive emotions at school, 

particularly in the context-task- and self-related emotions; b) teachers’ self-efficacy 

had positive effect on school collective-efficacy beliefs and job satisfaction, and on 

the impact of collective efficacy on job satisfaction; c) self-efficacy, collective 

efficacy and job satisfaction, as a group, explained from a small to moderate amount 

of the variance of the emotions, while the impact of job satisfaction on the emotions 

was to a significant extent mediated by teachers’ perceptions about their school 

collective  efficacy;  and  d)  self-efficacy  had  direct  and  indirect  effect,  through  the  

interaction of collective efficacy and job satisfaction, on the emotions. 

 Farshad Tojjari, et al., (2013) did a study on ‘The effect of self-efficacy 

on  job  satisfaction  of  sport  referees  ‘.  This  study  investigated  the  effect  t  of  self-

efficiency on job satisfaction of sport referees. The research method was descriptive. 
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The research population consisted of 380 official football referees. The results 

showed that the general self-efficacy of sport referees has a significant effect on 

intrinsic and extrinsic factors of job satisfaction, while this effect was not significant 

for general factors of job satisfaction.  

 Suleyman Davut Göker (2012) conducted a study on ‘Impact of EFL 

Teacher’s Collective Efficacy and Job Stress on Job Satisfaction’. This study 

examines the impact of EFL (English as a foreign language) teachers’ collective 

efficacy (TCE) and job stress on job satisfaction. The results from this study provide 

evidence that TCE and job stress in an EFL context influence job satisfaction. At a 

broader level, the study is the first to examine teachers’ collective motivation beliefs 

in an EFL setting. For educators, this study underlines the importance of TCE as a 

source of individual job satisfaction. 

 John Joseph Blackburn (2012)  conducted  a  study  on  ‘teacher  self  -

efficacy and job satisfaction among all early career Kentucky agriculture teachers’. 

The  purpose  of  this  census  study  was  to  describe  the  current  level  of  teacher  self-

efficacy and job satisfaction The study also sought to determine if a relationship 

existed between teacher self-efficacy and job satisfaction among early career 

Kentucky agriculture teachers. Teacher self-efficacy was measured through three 

constructs: student engagement, instructional practices, and classroom management. 

It was concluded that early career agriculture teachers in Kentucky are efficacious 

and generally satisfied with teaching. There was a positive and substantial 

relationship between overall job satisfaction and the teacher self-efficacy construct 

of student engagement. A positive and very high relationship existed between 

overall job satisfaction and the teacher self-efficacy constructs of instructional 

practices and classroom management. 

 Vincent de paul (2008) studied the Commitment among Primary School 

Teachers with respect to their Job Satisfaction, Self Efficacy and Educational 

Technology Efficacy.). The findings of the differential study showed that there 

existed significance difference between More Committed Teachers and Less 

Committed Teachers in Teacher Educational Technology Efficacy (TETE) in the 
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sub categories Urban Teachers, Teachers who are 35 and more than 35 years of Age, 

Teachers who are not Graduates, Teachers who have Diploma in Teaching, Teachers 

who have less than 12 years of Teaching Experience, Teachers who have Attended 

Less than 10 In-service Training Programmes and All Categories combined. 

 Caprara (2006) did a study on Teachers' self-efficacy beliefs as 

determinants of job satisfaction and students' academic achievement’. Teachers' self-

efficacy beliefs were examined as determinants of their job satisfaction and students' 

academic achievement. Over 2000 teachers in 75 Italian junior high schools were 

administered self-report questionnaires to assess self-efficacy beliefs and their job 

satisfaction students' average final grades at the end of junior high school were 

collected in two subsequent scholastic years. Structural equation modeling analyses 

corroborated a conceptual model in which teachers' personal efficacy beliefs 

affected their job satisfaction and students' academic achievement, controlling for 

previous levels of achievement. 

 The reviews show that there was very few research done in this area and 

no  research  is  done  so  far  in  relation  to  the  above  with  AQ  and  among  

schoolteachers. So the researcher made an attempt to study. 

2.13 TEACHER SELF EFFICACY AND DECISION MAKING 

 Azizuddin Khan (2015) did  a  study  on,’  Role  of  Self-Esteem  and  

General  Self-Efficacy  in  Teachers’  Efficacy  in  Primary  Schools’.  This  study  

explores the factors that would affect teachers’ efficacy in cultural context. In the 

current study 200 teachers participated from various public schools. Multivariate 

analysis of variance and correlational analysis were employed to understand the 

effect of self-esteem and self-efficacy on teachers’ efficacy. The results indicated 

significant relationship between teachers’ efficacy and general self-efficacy and self-

esteem.  It  was  found that  low self-esteem and low general  self-efficacy  led  to  low 

teachers’ efficacy and consequently substandard performance in the class. On the 

contrary, high teachers’ efficacy was a reflection of high self-esteem and high 

general self-efficacy. Self-esteem influenced only in decision making, perceived 
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education self-efficacy, perceived disciplinary self-efficacy, ability to get 

cooperation from community, and in the development of positive school 

environment of teachers’ efficacy. General self-efficacy influenced all the 

components of teachers’ efficacy except decision-making and ability to influence 

school council/authorities. In the study, it was observed that self-esteem 

significantly influenced teachers’ efficacy. 

An overview of the researches reviewed 

 From  all  the  above  studies  it  is  observed  that  the  investigators  

investigated with regard to self-efficacy were teacher burn out, teacher belief, carrier 

commitment, age, gender and decision-making. Teacher self efficacy seemed to be 

significantly correlated with general self-efficacy, self-esteem (Azizuddin 

Khan,2015),job satisfaction Gian Vittorio Caprara (2006), John Joseph Blackburn 

(2012), emotional intelligence (Knobloch, Whittington,2003). There are no studies 

as far as the researcher’s knowledge done along with adversity quotient. Thus the 

researcher aimed to bridge the gap by finding the relationship between AQ and 

teacher self- efficacy. 

2.14 STUDIES RELATED TO JOB SATISFACTION 

 MariyaAftab (2015) did a study on Job satisfaction among secondary 

school  teachers  in  India.  The  results  of  the  analysis  showed  that  among  the  seven  

independent variables, gender had the greatest t influence on teachers' job 

satisfaction (17%). Moreover, the female teachers enjoy more satisfaction in job 

than their male complements. The post-graduate teachers were found to have highest 

job satisfaction than untrained and trained graduate teachers. Teachers with an 

experience of 0-5 years remain the most satisfied, with 6-10 years the least satisfied; 

while teachers with 6-10 and 11-15 years of experience slide in between the range of 

highest and lowest satisfaction. Further, no significant differences occur between 

salary, subjects taught and job satisfaction of teachers. Permanent teachers with high 

job satisfaction score were more satisfied as compared to temporary teachers, and 
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there occurs no significant difference in the job satisfaction of married and 

unmarried secondary school teachers. 

 Bhat and Zargar(2015) assess the job satisfaction of male and female 

teachers  at  primary  level  of  District  Shopian,  Kashmir  (J&K).  The  findings  were,  

government primary school teacher have high job satisfaction than private primary 

school teachers. female primary school teacher have high job satisfaction than male 

primary school teachers. It was also found that female government primary school 

teacher have higher job satisfaction than male government primary school teachers. 

There was significant difference in mean scores of job satisfaction of male and 

female private primary school teachers. However, it was also found that female 

private primary school teacher have higher job satisfaction than male private 

primary school teachers. It was found that there is significant difference in mean 

scores of job satisfaction of primary school teachers having 5 years teaching 

experience 10 years teaching experience and more than 10 years teaching 

experience. 

 Ranjan Bala (2015) conducted a study on job satisfaction of senior 

secondary school teachers in relation to organizational climate. The findings of the 

study were, the majority of teachers (53.25%) were found to have an average level 

of job satisfaction. 15% teachers reported very high level of job satisfaction whereas 

17% of teachers had high level of job satisfaction. Further, 7.5 % teachers were 

found to have low level of job satisfaction whereas only 7.25% teachers had very 

level of job satisfaction. 2. There existed no significant difference in job satisfaction 

of  senior  secondary  school  teachers  in  terms  of  gender.  3.  There  existed  no  

significant difference in job satisfaction of senior secondary school teachers in terms 

of locale. 4. There existed no significant difference in job satisfaction of senior 

secondary school teachers in terms of stream. 

 Ashu Arora (2013) did a study on relationship of values and Job 

Satisfaction of secondary school teachers. The collected data was analyzed by using 

mean, standard deviation, t-ratio and Pearson product moment correlation. No 

significant correlation was found between job satisfaction and values (theoretical, 
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economic aesthetic, social, political and religious) of secondary school teachers. 

Between male and female secondary school teachers, no significant difference was 

found for theoretical, economic, aesthetic, political and social values, while for 

religious values difference was found to be significant. Male and female secondary 

school teachers do not differ significantly on job satisfaction 

 Basava raj (2013) conducted a study on administrative behavior and job 

satisfaction of secondary school heads. Findings revealed that, male and female 

headmasters differ significantly in respect of their job satisfaction, but these two 

groups do not differ significantly in respect of their administrative behavior. Urban 

and Rural headmasters differ significantly in respect of their job satisfaction, but 

these two groups do not differ significantly in respect of their administrative 

behaviour.1-5 and 6+ years experienced heads differ significantly in respect of their 

job satisfaction, but these two groups do not differ significantly in respect of their 

administrative behavior. Post-graduate and undergraduate heads do not differ 

significantly in respect of their job satisfaction and administrative behavior. 

Headmasters working in government, aided and unaided schools are differ 

significantly in respect of their job satisfaction and administrative behavior. 

Headmasters with age groups 30-40 and 51 and above differ significantly in respect 

of their job satisfaction and administrative behavior. There is a positive and 

significant relationship between administrative behavior and job satisfaction of all 

the heads of secondary schools. The secondary school heads working in rural and 

urban area and in government and private management do not differ significantly in 

respect of their job satisfaction. 

 Lalita (2013) did a study on, ’Job satisfaction among teachers of private 

and government school; A comparative analysis’. The study revealed that there is no 

significant difference in the level of satisfaction of male and female teachers. 

Furthermore, it was again revealed that there is no significant difference in the level 

of satisfaction of Govt. and Private school teachers. 

 Ozel, Baser (2013) determined the job satisfaction level of primary 

school principals. Independent variables of the study were gender, age, seniority, 
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duration on management task, level of education, professional union membership, 

having any prize on management and school location (city centre, county or village). 

The data was analyzed by employing independent t-test and one-way ANOVA. 

Findings indicated that the overall job satisfaction level of the school principals is in 

the “fairly satisfied” range (N: 198, X=3.64). A “highly satisfied” rating was 

assigned for job satisfaction by 15.15 % of the school principals. “Fairly satisfied” 

group’s mean is 3.83 and its percentage is established 50 % of the whole 

respondents. “Little satisfied” principals’ group has 3.03 arithmetic mean and its 

percentage is 31%. Only 3.54 % of the respondents expressed some degree of 

overall dissatisfaction with their jobs. Analyses yielded no significant differences 

among job satisfaction scores of the respondents in regard to gender, age, seniority, 

duration in management task, level of education, professional union membership, 

having  prize  or  not  on  management.  However,  there  was  a  significant  difference  

among the principals’ job satisfaction levels in terms of the school location. When 

the location of school where principals works shift from the city centre to rural 

areas, their job satisfaction levels tend to decrease. The principals working for the 

schools in the city centre have the higher job satisfaction than the principals working 

for the schools located in the counties and villages. The least job satisfaction level 

was found in the group which works in the villages’ schools. 

 Rashmi Sharma (2013) did  a  study  on  ‘  Teachers’  Job  Satisfaction  in  

Teaching Profession’. The major findings were both Hindi and English teachers are 

satisfied with their job. But English medium teachers show comparatively more 

satisfaction than Hindi medium teachers. It may be concluded, that there are 

indications  that  teacher’s  level  of  job  satisfaction  have  a  positive  relation  with  

success in teaching. The satisfaction of teachers with teaching profession is 

significantly correlated with teaching success. 

 Bhayana (2012) studied the effect of gender, academic stream and 

teaching experience on job satisfaction of teachers. The major findings were that 

there was no significant difference in job satisfaction between male and female 

teachers and more experienced teachers had more job satisfaction than the less 

experienced teachers. However, no significant interaction effects of gender and 
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academic stream; gender and teaching experience; gender, academic stream and 

teaching experience were found on the job satisfaction of the teachers. 

 Mehta (2012) investigated on job satisfaction among teachers to know if 

the perception of job satisfaction among teachers, was affected, by the type of 

organization (private vs. Govt.) and the gender (male vs. female). Descriptive 

analysis was made to study the perception of job satisfaction of male vs. female and 

t-test was used. Result showed that there would be significant difference in the level 

of job satisfaction of Govt. and private school teachers. 

 Nagar (2012) studied job satisfaction and organizational commitment 

among the teachers during the times of burn out. The study also examined the effect 

of increased job satisfaction on commitment among teachers towards their 

organization. The results indicated that all the three factors of burn out namely, 

depersonalization reduced personal accomplishment and emotional exhaustion lead 

to decreased job satisfaction. In terms of job satisfaction, females showed higher 

levels of job satisfaction as compared to men and were reported to be, more 

committed to their organizations, as compared to the male teachers. It was also 

concluded that greater job satisfaction contributed significantly towards an increase 

in organizational commitment. 

 Gupta, Pasrija, Bansal (2012) made a comparison of job satisfaction of 

secondary school teachers in relation to their some demographic variables such as 

gender, locality, qualifications, experience and type of schools. The findings 

reported significant differences in job satisfaction between male and female teachers 

indicating that female teachers were more satisfied than their male counterparts. 

Similarly, it revealed that more experienced teachers and teachers belonging to rural 

areas had better job satisfaction than their counterparts. Further, the teachers having 

post-graduate qualifications and working in private schools were reported to be 

significantly better than their counterparts. 

 Kaur, Sidana (2011) estimated and compared the level of job 

satisfaction of teachers according to gender, area of location and type of 
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management. The study revealed that the level of job satisfaction of male teachers 

was higher than their female counterparts. Further, rural teachers were found to be 

more satisfied as compared to the urban teachers. It was reported that the 

government teachers were more satisfied than their counterparts working in 

government aided and private institutions whereas the teachers working in private 

institutions were more satisfied than those working government aided institutions. 

 Lam, Yan (2011) explored the job satisfaction and career development 

of beginning teachers. The beginning teachers were initially interviewed after 

graduation from the teacher-training programme and then after gaining a two-year 

teaching experience. The school factors such as volume of non-teaching workload, 

equitability in the distribution of work, and professional autonomy were reported to 

influence the job satisfaction and teaching motivation of teachers significantly. 

 Mahmood, Haider (2011) investigated the difference between gender 

(male and female teachers) and types of school (urban and rural) about job 

satisfaction. Generally teachers were reported to be less satisfied with advancement, 

compensation supervision human-relation and working conditions. It was also 

revealed that the female teachers were more satisfied than their male counterparts 

and there was no significant difference between urban and rural teachers' job 

satisfaction. 

 Massey (2011) analyzed the difference in intensity of relationship 

between teacher freezing and job satisfaction of secondary school teachers. The 

study also aimed at investigating the effect of sex, experience and types of school on 

teacher freezing and job satisfaction. However, no significant effect of sex, 

experience and types of school on teacher freezing and job satisfaction was found. 

The findings revealed a significant intensity of relationship between teacher freezing 

and job satisfaction.  

 Menon, Athanasoula-Reppa (2011) examined the association between 

individual characteristics and teachers’ job satisfaction in secondary education in 

Cyprus. The experienced teachers reported significantly higher job satisfaction on 
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two of the identified dimensions (key stakeholders and participation in school 

management). No significant differences between men and women on all 

dimensions of job satisfaction were found, pointing to the absence of a link between 

gender and job satisfaction. 

 Soleimani, Azari (2011) explored a study on the relationship between 

job ethics with Job Satisfaction and job stress among the staff of vocational 

education  organization  in  Tehran.  The  purpose  of  the  study  was  to  explore  the  

relationship between work ethic and staffs  Job Satisfaction and job stress.. The data 

were analyzed by using the Pearson product – moment correlation technique and 

multiple regressions. The major findings were as follows: 1) A significantly positive 

relationship  was  found  between  total  work  ethic  and  staffs  Job  Satisfaction.2)  A  

significantly negative relationship was explored between total work ethic and staffs  

job stress. 3) A significantly positive relationship was found between each of the 

three dimensions of work ethic (attachment, seriousness, and healthy relations) and 

staffs  Job Satisfaction. 4) A significantly negative relationship was determined 

between each of the four dimensions of work ethic (attachment, seriousness,healthy 

relations, partnership) and staffs  job stress 5) The multiple regression analysis 

indicated that all four dimensions of work ethic are significant predictors of job 

satisfaction and two dimensions of work ethic(attachment, seriousness)are 

significant predictors of job stress. 

Sridevi (2011) in her study on job satisfaction investigated the 

significant difference in job satisfaction among the teachers with respect to their 

gender, locale and type of institution. The study revealed that the majority of the 

teachers expressed moderate level of job satisfaction and the teachers working in 

aided institutions were highly satisfied with their job than the teachers of unaided 

and government institutions. No significant differences were found in the job 

satisfaction of the teachers with respect to gender and length of service. 

Neelkandan (2010) determined the level of job satisfaction of teachers in 

relation to organizational health of the schools. The study concluded that there was a 

significant relationship between the job satisfaction and organizational health of the 
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schoolteachers. However, it also revealed that the teachers differed in job 

satisfaction in relation to the organizational health. Significant relationship was 

found between the job satisfaction and organizational health of male and female, 

rural and urban teachers. 

Ren(2010). has examined the elementary resource room teacher job 

stress and job satisfaction in Taoyoan County, Taiwan. The total samples of 153 

elementary resource room teachers in Taoyuan were questioned using a self-report 

questionnaire. Following the questionnaire, 10 veteran resource room teachers were 

asked to provide further insight into their work. Result for the 135 participants show 

that the working condition dimension of job stress and education level, were 

significant  predictors  of  job-satisfaction.  The  results  are  discussed  in  terms  of  the  

Taiwan context 

Sharma (2010) examined the professional commitment of teachers in 

relation to their job satisfaction and gender differences. The objectives were to study 

the relationship between professional commitment and job satisfaction of teachers 

and to find the difference in the professional commitment due to gender differences. 

The study reported a positive and significant correlation between job satisfaction and 

professional commitment of the teachers whereas the professional commitment was 

found to be independent of the gender differences.  

Sood (2010) explored the relationship between job satisfaction and role 

commitment level of teachers as well as certain selected background factors like 

gender and length of service of secondary school teachers. The findings revealed 

that the level of job satisfaction level of secondary school teachers had a positive 

significant effect on their role commitment and teachers with higher job satisfaction 

level exhibited significantly higher commitment towards teaching profession as 

compared to the teachers with either moderate or low job satisfaction level. Further, 

the teachers with an experience of 10 years and less possessed significantly higher 

commitment towards teaching profession in comparison to highly experienced 

teachers with total length of service of 15 years and more. Also, gender and teaching 
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experience were found to have a significant combined influence on role commitment 

of secondary school teachers. 

Bhandari, Patil (2009) carried out a study on job satisfaction among the 

women teachers. It was found that a few women teachers faced certain problems 

such as lack of coordination and cooperation in the workplace. The study also 

revealed that 55.25% of the women teachers were fully satisfied with their job and 

work; and only about 41.69% of these women teachers revealed that they have got 

recognition and encouragement for the work done in their workplace. 

Chamundeswari, Vasanthi (2009) studied job satisfaction and 

occupational commitment among teachers. The study aimed at finding if there was 

any significant difference in job satisfaction and occupational commitment among 

teachers. Significant differences were found in job satisfaction and occupational 

commitment between teachers in different categories of schools. The central board 

school teachers were significantly better in their commitment when compared to the 

matriculation board teachers. The study reported a significant and positive 

correlation between job satisfaction and occupational commitment. 

Gujjar, Ahmed, Naoreen (2009) made a comparative study of job 

satisfaction of teachers of Bawalpur in Pakistan. The study revealed that female 

teachers were more satisfied than their male counter parts, permanent teachers were 

more satisfied than contractual teachers on different dimensions of the job 

satisfaction as well as on overall job satisfaction. It was found that designation wise 

secondary school teachers were more positive than the elementary school teachers 

on atmosphere of the institutions. Age wise the teachers belonging to the age group 

of 41-50 years was significantly positive than the age group of 20-30 years on 

relation with colleagues and experience wise the group having experience of 16-20 

years was more positive than the group having experience of 1-5 years on relation 

with colleagues. 

Gupta, Sahu (2009) probed organizational role stress and job 

satisfaction among the male and female teachers. The main objective was to find out 



102 
 

 

the relationship between the organizational role stress and job satisfaction among 

vocational teachers. Results indicated that there were significant gender differences 

regarding job satisfaction only. Organizational role stress and job satisfaction were 

significantly and negatively correlated and this relationship was found to be 

significant for males as well as for females. 

Fredy Wilson Ngimbudzi(2009) investigated the job satisfaction among 

secondary school teachers in Tanzania. The results of this study revealed that 

teachers differ significantly in satisfaction in relation to gender, age, school type, 

and school location. However, the present study findings indicate that there are no 

significant differences in job satisfaction in relation to marital status, educational 

qualification, promotional or leadership position, teacher type (subject 

specialization) and teaching experience (years of service) 

Lee (2009) undertook a study entitled, “The Effect of Working 

Conditions on Job Satisfaction: Differences between Gender in Korea. The author 

reported that the level of job satisfaction of women were higher than men even 

though their working condition is poorer than men especially in wage, job status, job 

stability, job training and working type. The investigator also reported marital status 

and education as a determinant factor of job satisfaction for both women and men. 

Unmarried workers showed lower satisfaction than the married and in education, 

below middle school education, high school education, and 2 year college education 

workers showed lower score than workers who have undergraduate degree.  

Nasir and Zaki (2009) studied the job satisfaction of senior secondary 

school  teachers  as  a  function  of  gender,  job  status  and  the  level  of  education.  Job  

Satisfaction Questionnaire administered individually on 100 teachers to gather 

information. The results of research revealed that the degree of job satisfaction 

among female teachers was found significantly more in comparison to male 

teachers. Postgraduate teachers showed significantly greater degree of job 

satisfaction than part time teachers. Teachers holding only postgraduate degree were 

significantly more satisfied than the teachers holding Ph. D. degree. 
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Sarah Basu (2009)  has  carried  out  a  study  on  the  job  satisfaction  of  

secondary school teachers, job satisfaction. To evaluate and investigate the impact of 

gender and marital status on the teachers, job satisfaction a sample of 225 secondary 

school teachers, belong to Rohilkhand region was selected through multi-stage 

random sampling technique. A self- developed teacher job satisfaction scale (TJSS) 

was employed to collect the data. The analysis of data using mean, S.D. and t-test, 

indicate that the both sex and marital status indicate a significant difference on the 

job satisfaction for the teachers. While female teachers scored higher on TJSS as 

compared to the male teachers. The mean scores of the unmarried teachers on the 

TJSS were lower than those of the married teachers. 

Saveri (2009) explored the relationship between job satisfaction and life 

satisfaction among the teachers and also measured the extent of job satisfaction and 

life satisfaction among them. Significant differences were found between aided and 

government, rural and urban, married and unmarried schoolteachers in their extent 

of job satisfaction. The study revealed a positive relationship between job 

satisfaction and life satisfaction and a significant association between job 

satisfaction and total number of years of teaching experience was also found. The 

majority of teachers exhibited a moderate level of job satisfaction and life 

satisfaction. 

Sharma, Patnaik (2009) undertook a study of organizational health of 

elementary schools and job satisfaction of teachers with the objective to determine 

whether the status of organizational health of elementary schools and job satisfaction 

of teachers was satisfactory and whether there existed a positive relationship 

between organizational health and job satisfaction of elementary school teachers.  

Bindhu(2007) examined the relationship between job-satisfaction and 

stress coping skills of primary school teachers. The sample taken 500 teachers (165 

males and 335 females) were selected through proportionate stratified sampling 

techniques from the primary schools of Kerala state for the study. The findings 

indicate that the job satisfaction differentiates between male and female. The 
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primary school teachers and there is a positive correlation between job satisfaction 

and stress coping skill among primary school teachers 

Mathew (2007) conducted a study on examining the relationship 

between secondary school head teachers’ leadership and teachers’ satisfaction in 

Kerala, India. The study’s purpose was to examine the correlation between head 

teachers’ leadership practices and teachers’ Job satisfaction in the Kannur 

educational district, Kerala, India and to find whether their satisfaction differed 

based on their demographics. The study randomly sampled 200 teachers from 10 

government and 10 aided secondary schools. The major finding is that all five 

Leadership 73 factors (LPI) and all 21 Job satisfaction factors (MSQ) were related. 

Other findings were (a) gender, age, educational qualifications, and years of 

experience of teachers were associated with satisfaction, (b) young teachers looked 

up to the head teacher for leadership more than their older colleagues, and (c) 

teachers wanted independence, recognition, creativity, moral values, variety, 

flexibility, and better working conditions in their job 

Neelkandan, Rajendran (2007) conducted a study, which aimed to find 

out the level of job satisfaction of employees n a public sector organization. The 

results revealed that employees differed in job satisfaction on the basis of marital 

status and years of service. The married employees possessed higher job satisfaction 

than  the  unmarried  employees  and  the  employees  with  a  service  of  16  years  and  

above had higher job satisfaction than the employees with less than 5 years of 

service, 11-15 years of service and 6-10 years of service. 

Seenivasan (2007) under took a study to determine the job satisfaction of 

secondary school teachers. The findings revealed that the teachers in general were 

satisfied with their jobs. All the teachers irrespective of their sex, qualification, 

spouse’s level of education were satisfied with their job. The size of the family and 

experience of teachers did not have any effect on their overall job satisfaction. 

Further, it was found that the teachers in the age group of 30-40 and 40-50 were 

most satisfied groups and the teachers whose spouses were employed were satisfied 
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with their jobs whereas all teachers whose spouses were not employed were not 

satisfied. 

.Yarriswamy (2007) studied the individual need strength, locus of 

control, job involvement and burnout of teacher-educators of teacher training 

institutes in the state of Karnataka in relation to their job-satisfaction. The sample 

consisted of total 131 teachers educators, out of this figure, 65 were from primary 

teachers training institutes, located at Bangalore, Mysore, Belgaum and Gulbarga 

division of Karnataka state. The observed data indicate that there is no significant 

difference in the job satisfaction between teacher educators working in (i) 

government and aided, and (ii) rural and urban teacher training institutes. There is no 

significant difference in the job-satisfaction between male and female teacher 

educators. There is no significant difference in the job satisfaction between teacher 

educators with (i) below 10 years of teaching experience and 10 year to 20 years of 

teaching experience, (ii) below 10 years to 20 years of teaching experience and 

above 20 years of teaching experience 

Rathod, Verma (2006) have examined the job-satisfaction of teachers in 

relation to role commitment.  The data were analyses with the help of 2x2 factorial  

designs ANOVA. The findings revealed that there was significant influence of sex 

on job-satisfaction of teachers. Female teachers were found more for their job-

satisfaction than that of male teachers. There was no significant influence of training 

and sex and role commitment, residential background and role commitment, of 

interaction between experience and role commitment on job-satisfaction of teachers. 

There was significant influence of experience, role commitment, location of 

residence, interaction between experience and role commitment on job-satisfaction 

of teachers. Senior teachers were found satisfied with their jobs than junior teachers.  

Ianbull (2005) studied relationship between job satisfaction and 

organizational commitment amongst high school teachers in disadvantaged areas in 

the Western Cape. The sample comprised teachers from 16 high schools. Research 

concluded that the overall job satisfaction of the teachers was relatively low. Results 

indicated, that there were significant relationships between 58 pay and job 



106 
 

 

satisfaction, advancement and job satisfaction, co-workers and job satisfaction and 

between supervision and job satisfaction. The results indicated that the strongest 

relationship existed between gender and job satisfaction.  

Athanasios Koustelios (2004) examined role conflict, role ambiguity 

and job satisfaction among Greek Physical Education Teachers, and the extent to 

which role conflict and role ambiguity predict job satisfaction. All members of the 

sample of sixty one physical education teachers were employed in Greek “sport for 

all” programs. The standard multiple regression analysis shows the findings of role 

conflict and role ambiguity are significant predictors of job satisfaction.. 

Kumar, Patnaik (2004) have conducted a study on 138 teachers (to 

assessed the organizational commitment, attitude towards work and job satisfaction 

for the post-graduate teachers. Findings of the study reveals that the security 

satisfaction factors who have above 12 years of experience, feel more secured. In 

case of growth satisfaction, the male, teachers who have their age above 40 years, 

are better than that of their counterpart. There are no significant differences related 

to sex, age group and teaching experience of teachers. The mean scores have shown 

slight differences between male and female, teachers belong to age below 40 & 

above 40 years and teachers who have less and more than12 years teaching 

experience have been influence by the factors like job properties and organization 

policy and practices. The male teachers belong to less than 40 years, and having less 

than 12 years of teaching experience indicate better job satisfaction. In case of 

organizational policy, the female teachers, belong to below 40 years age group, 

having less than12 year’s experiences, indicate comparatively better job satisfaction. 

 MichalinosZembylas, Elena Papanastasiou (2004) have examined the 

Job  satisfaction  of  school  teachers  in  Cyprus.  An  adapted  version  of  the  

questionnaire developed by the “Teacher 2000 Project” was translated into Greek 

and used for the purposes of this study that had a sample of 461 K-12 teachers and 

administrators. The findings showed that, unlike other countries in which this 

questionnaire was used, Cypriot teachers chose this career because of the salary, the 
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hours, and the holidays associated with this profession. The study analyzes how 

these motives influence the level of satisfaction held by the Cypriot teachers. 

Choudhury (2003) made an attempt to determine the degree of 

correlation and to find out the significant differences among teachers on job 

satisfaction with respect to sex, marital status, location and experience. It was 

concluded that the teachers working in different institutions possessed the same 

degree of job satisfaction with respect to marital status, location and experience, 

except sex (male and female). No relationship was found in job satisfaction among 

male and female, more and less experienced, married and unmarried teachers 

working in different institutions. 

Pushpam (2003) examined the ‘Attitude Towards Teaching Profession 

and Job Satisfaction of Women Teachers’. Findings of the study were: Age, 

experience, general qualification, professional qualification, subject of 

specialization, community, job of spouse, total family income and number of 

children of women teachers did not significantly influence the attitude of women 

teachers towards teaching profession. Class handled, type of school, type of 

management, nature of school and pay of women teachers significantly influenced 

the attitude of women teachers towards teaching profession. Women teachers 

working in aided schools and private unaided schools have better attitude toward 

teaching profession than teachers working in other types of management. Teachers 

handling primary classes have better attitude towards the profession than teachers 

handling other classes. Women teachers working in matric schools and Anglo – 

Indian schools have more favorable attitude towards teaching profession than the 

women teachers working in other schools.  

Rao (2003) assessed job satisfaction of schoolteachers. The finding 

revealed that the secondary school teachers were having good job satisfaction, 

irrespective of their age, sex and experience, location and type of school 

management. The male and female teachers were possessing good job satisfaction 

and there was no significant difference between them, though the female teachers 

were having a little bit high job satisfaction than the male teachers.. The teachers of 
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government and private secondary schools possessed good job satisfaction and there 

was no significant difference, whereas the private school teachers were having a 

little bit high job satisfaction than the government schoolteachers. The graduate and 

post graduate teachers possessed good job satisfaction and there was no significant 

difference. The secondary school teachers with varying teaching experience were 

having good job satisfaction and there was no significant difference indicated by the 

teachers, having less than 10 years, as well as 11-20 years experience. The 

secondary school teachers, having different age-groups indicate a good job 

satisfaction and there was statistically no significant difference in their level, as 

indicated by the four age groups. But, the teachers belong to age group less than 30 

years, indicate very good job satisfaction as compare to the teachers belong to age-

groups between 31-40 years, 41-50 years and above 50 years. 

Kaneez (2002) investigated job satisfaction among 770 secondary school 

teachers with Job Satisfaction Scale by Meera Dixit. Findings revealed that teachers 

working in secondary school were found satisfied with their jobs to a great extent. 

No significant difference was found in the degrees of job satisfaction of male and 

female and married and un-married school teachers. Teachers working in the schools 

situated in urban areas were found more satisfied with their jobs than those working 

in semi-urban areas. Urdu medium secondary school teachers working in aided and 

non-aided schools were found equal degrees of satisfaction. In case of Marathi 

medium teachers the level of job satisfaction was found significantly higher in aided 

schools than in non-aided schools. No significant difference was found between the 

English medium teachers of aided and non- aided secondary schools. English, 

Marathi and Hindi medium teachers was found more satisfied than Urdu medium 

teachers. No significant difference was found in the degree of job satisfaction among 

English, Hindi, and Marathi medium teachers. 

.Mehrotra (2002) has carried out a comparative study for the leadership 

styles  of  principals  in  relation  to  job-satisfaction  of  teachers  and  organisational  

climate in government and private senior secondary schools of Delhi. Statistical 

techniques like mean, S.D. and t-test were used to analyse the data. The findings 

revealed that (i) in government schools 46.4% teachers were highly satisfied. On the 
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other hand, 35.7% teachers were moderately satisfied and only 17.8 teachers were 

less satisfied. (ii) Considering the data for private school teachers, indicate that E 40 

the 32.2% teachers, who found highly satisfied, where as 42.8% teachers were found 

moderately satisfied and rest of 25% were found less satisfied. (iii) A significant 

difference between the job-satisfaction of teachers, belong to government and 

private schools was observed. (iv) Four dimensions indicate a significant difference, 

revealing the following results: Pay – t = 3.26 work, itself – t = 2.97, promotion – t = 

3.06, and supervision – t = 2.81. However, two dimensions, i.e. work group and 

working conditions revealed no significant difference between the two typesof 

schools.  

Subhdhi (2002) has examined the level of job satisfaction among 

secondary school teachers. In this context the result indicate that the female teachers 

were better satisfied with their teaching profession than their male counterparts. 

Young teachers belong to 22-35 years age group were more satisfied with their jobs 

than old ones (36-55 years). Another finding of the study is that teachers were more 

satisfied with their job than the teachers belong to aided schools 

Vyas (2002) has examined the job-satisfaction of primary school teachers 

with respect to sex, marital status and educational qualifications. Statistical 

techniques like mean, Median, S.D. quartile deviation, chi-square, critical ratio, and 

co-efficient correlation techniques have been used to analyses the data. These results 

clearly show that there is no relationship between sex and job-satisfaction for the 

primary teachers belong to Porbandar and Junagadh districts of Gujarat. Married 

teachers indicate their positive attitude towards job-satisfaction rather than 

unmarried primary teachers. In case of educational, which indicate that the 

educational qualification has no co-relation with the primary teacher’s job 

satisfaction. 

Athansios (2001) conducted a study on the personal characteristics and 

satisfaction of Greek teachers. The results of the present study indicate that teachers 

are satisfied with their job itself along with their supervision, whereas they were 

dissatisfied with pay and promotional opportunities. The results of standard multiple 
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regressions have been shown that particular personal characteristics (e.g. gender, 

age, etc.) were significant and project the different aspect of job-satisfaction. 

Variables other than the personal characteristics, such as organizational variables, 

should be included in future research for indicating better job satisfaction of the 

teachers. 

More than fifty studies have been done in this area of job satisfaction that 

includes, age, gender and teachers’ job satisfaction. All of this show, that 

satisfaction,  is  a  mental  decision.  So  the  researcher  aimed  to  study  the  review  

between Job satisfaction and decision –making.  

2.15 JOB SATISFACTION AND DECISION MAKING 

 Paul Alan Mosheti (2013) conducted a study on ‘Teacher Participation 

in School Decision-Making and Job Satisfaction as Correlates of Organizational 

Commitment in Senior Schools in Botswana’ The findings of the study were 

Teachers reported high participation in decision-making when guiding students in 

their academic progress and future career choice, but less participation in decision 

making on development/operation of the school budget, matters of school 

governance, and school personnel issues. Teachers reported moderate satisfaction 

with their overall career as a teacher, their contribution to student success, assistance 

to students, but less satisfaction with income, opportunity for promotion and career 

advancement. On the degree of commitment to teaching, they reported high 

commitment to the success of students, to the teaching profession, to continuing to 

seek professional development, and a willingness to do more than is expected to 

help the school. Teacher participation in decision-making was higher for those 41 

years and older than for those 31-40 or those 21-30. No gender differences were 

noted in all the three variables. In commitment to their current school, teachers with 

qualifications  other  than  a  master’s  degree  scored  higher  than  did  teachers  with  a  

master’s degree. Those in the Central Region scored higher in participation in school 

decision making and job satisfaction in their current school than did those teaching 

in the South Central region. The teachers who reported stated a high passion for the 

success  of  students,  a  commitment  to  the  teaching  profession,  and  a  continued  
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commitment to seek professional development to improve their teaching skills were 

significant goals that teachers endeavored to attain in order to achieve greater 

satisfaction. 

2.15.1 An over view of Researches Reviewed 

 Increasing the studies on teachers’ Job Satisfaction shows the importance 

of this role in educational environments. Teachers’ Job Satisfaction is frequently 

posited as a mediating variable that the attainment of other desired outcomes such as 

effectiveness of educational environments. In fact, the studies reviewed in the 

previous pages, reveal that most of the researchers studied teachers Job Satisfaction 

as one of the many variables related to effectiveness of educational environments. 

The following researchers have studied in this area.(Mathew, 2007; Rezaei, 

Rezvanfar, &akbari, 2008; Drysdale, 2005; Green, 2000; Boeve,2007; King, 2001; 

Ramatulasamma, &Bhaskara, 2003; Lee, 2005; Mathew, 2007; Shrivastava & 

Purang, 2009; Amiria, Khosravib, &Mokhtari, 2010; Casper & Fishbein, 2002; 

Bishay, 1996; Boeve, 2007; Drysdale, 2005; Green, 2000; Holdaway, 1978). An 

overall conclusion drawn from the above discussion is that, number of investigators 

had tried to find out the importance of Job Satisfaction. Almost every study aimed at 

its influence to demographic variable. Teacher job satisfaction reduced attrition, 

enchanced job performance and had a positive influence on student outcomes 

(Shenn,1998). Verma, 2003; Nasir and Zaki,2009;Basu (2009) observed the 

influence of gender on job satisfaction of school teachers.Kaneez,2002; Basu, 2002; 

Nasir  et  al.  2005  explored  effect  of  marital  status  on  job  satisfaction  of  

teachers.Verma,2003;Panda, 2006; Seenivasan, 2007 studied effect of teaching 

experience on job satisfaction. Ianbull,2005; Jamal 2006; Jamal and 

Raheem,2007;Sajid et al.2007; Salami,2008;Chamundeswari and Vasanthi,2009 

examined job satisfaction and occupational commitment among teachers.. 

 Teaching, as a profession involves a complex work environment, leading 

to too much of stress. The job of a teacher is both challenging and demanding. 

Hence they draw upon physical, emotional and intellectual resources in order to be 

effective. Andreas (2015) suggests strengthening the self -efficacy of teachers will 
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improve their job satisfaction. Olga (2013) found no relationship between job 

satisfaction and adversity quotient. The studies reviewed, reveal that most of the 

researchers studied teachers Job Satisfaction as one of the many variables related to 

effectiveness of educational environments. The following researchers have studied 

in this area.(Mathew, 2007; Rezaei, Rezvanfar, &akbari, 2008; Drysdale, 2005; 

Green, 2000; Boeve,2007; King, 2001; Ramatulasamma, &Bhaskara, 2003; Lee, 

2005; Mathew, 2007; Shrivastava & Purang, 2009; Amiria, Khosravib, &Mokhtari, 

2010; Casper & Fishbein, 2002; Bishay, 1996; Boeve, 2007; Drysdale, 2005; Green, 

2000; Holdaway, 1978). An overall conclusion drawn from the above discussion is 

that, number of investigators had tried to find out the importance of Job Satisfaction. 

Almost every study aimed at its influence to demographic variable.Teacher job 

satisfaction reduced attrition, enchanced job performance and had a positive 

influence on student outcomes (Shenn,1998). Verma, 2003; Nasir and 

Zaki,2009;Basu (2009) observed the influence of gender on job satisfaction of 

school teachers.Kaneez,2002; Basu, 2002; Nasir et al. 2005 explored effect of 

marital status on job satisfaction of teachers.Verma,2003;Panda, 2006; Seenivasan, 

2007 studied effect of teaching experience on job satisfaction. Ianbull,2005; Jamal 

2006; Jamal and Raheem,2007;Sajid et al.2007; Salami,2008;Chamundeswari and 

Vasanthi,2009 examined job satisfaction and occupational commitment among 

teachers. From the discussion given above it is found parameters of job satisfaction 

are in line with that of adversity quotient and no or little study is done in this area. 

So the researcher took this variable for the study. 

2.16 STUDIES RELATED TO DECISION MAKING  

 Laius, Rannikmae (2014) explored the effect of science teacher’s 

longitudinal training course among 9th grade students. It was found out that 

teacher’s level of teaching in promoting decision making skills and its effect on 

student gains and number of teachers combined together in teaching inside the 

school had a great effect on their student’s enhancement in skills along with 

scientific creativity and socio-scientific reasoning ability. It was clear that, training 

programme is needed for teachers to enhance their competencies and skills and this 

would enhance the students’ achievement level. 
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 Farooqi (2013) explores how soft skills development among students 

and teachers of educational institutes play a significant role in maximizing the 

productivity. Teachers must able to think in creative, critical, analytical and 

innovative manners that encompass the ability for applying knowledge. In addition 

to that, elements that teachers have to possess under problem make estimations that 

are justifiable. They must also possess the ability to extend and enhance thinking 

skills, for providing ideas as well as alternative solutions.  

 Darvin (2011) examines the perceptions of teachers regarding the effect 

of political and cultural vignettes and situated activities for performance in their 

graduate course in teacher’s education. Such vignettes which are political and 

cultural situations are provided to teachers, thus they will be able to practice the soft 

skills namely decision making skills which they require to use with colleagues, 

students, administrators, parents in various classrooms with specific reference to 

New York city. They deal with sensitive political and cultural issues like class, race, 

ethnicity, gender, sexual preference, religion and school politics which are designed 

for helping teachers for reflecting upon their ideologies, values, educational 

philosophies and biases. Thus it can be concluded that teacher educators could assist 

beginning tutors to develop decision- making skills to tackle problems and take 

appropriate decisions. 

 Sougari (2011) pointed out that the student teachers’ create their own 

modes of planning the chapter. Since they had classroom experience, some aspects 

of chapter planning are challenged on the other hand some remain stable throughout. 

It was noticed that participants in the course of teaching practice must be urged to 

accept a crucial stance towards planning the chapter, to question practices for 

teaching and then challenge the process of decision making. 

 Erik, Piet (2007) in his study have pointed out that competence of 

teacher begins with their effect of planning the activities for learning. Planning 

effect includes the learning circumstances and cordial relationship with students and 

parents. Competence, namely decision-making skills among teachers is needed for 
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taking appropriate decisions. Decisions are made for immediate needs, long-term 

needs or inside the settings of classroom needs. Anyhow, decision -making must be 

basis on professional and fair judgments. 

 Little (2003) in his study has identified the following notifications seen 

after attending collaborative continual professional development for teachers. 

Teachers were empowered as decision makers by learning decision -making skills 

from continual professional development. They had standard for teaching as well as 

teacher’s quality to discuss, describe and adjust their practices respectively. 

Teachers also developed innovation and risk taking.  

 Emmerling (2003), expressed cognitive and effective processes in career 

decision making. Emotional intelligence as conceptualized by Mayer and Salovey 

consists of four interrelated abilities – Perceiving emotions, using emotions to 

facilitate thought, understanding emotions and managing emotions. It is argued that 

such abilities facilitate the career decision making process and lead to the decisions 

that more fully satisfy career related interests, values, needs and aspirations. To 

more fully explore the role of emotions in career choice several individuals were 

interviewed regarding their recent career decisions. 

2.16.1 An over view of Researches Reviewed  

 Decision- making is every our activity if a teacher in imparting 

knowledge to the students. To the best of the knowledge of the investigator, not 

much of studies, are done in this area. From the researches reviewed, Emmerling 

(2003) studied the influence of decision making in emotional intelligence. Little 

(2003) investigated decision-making and professional development and Erik, Piet 

(2007), teaching effectiveness and decision- making. Hence, the researcher on 

identifying the gap studied the influence and relationship between adversity quotient 

and decision -making. 
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2.17 SUMMARY OF REVIEWS 

2.17.1 Summary of Review on Emotional intelligence 

 The term emotional intelligence (EI) was popularized by Goleman (1995) 

who claimed that emotional intelligence “can be as powerful, and at times more 

powerful, than I.Q’. Researches of Katherine et al(2015), Jean Marie, Luni(2014) 

revealed that emotional intelligence has influence over academic performance 

Research indicates that higher levels of emotional intelligence are associated with a 

range of positive outcomes, such as better workplace performance and physical and 

mental health. Good teachers need a strong emotional intelligence in order to help 

individual students learning. Further, by being mindful of students’ emotions and 

helping students to regulate their emotions, teachers can ease interpersonal conflicts 

and contribute to the students’ emotional and social development. Importantly, 

emotionally intelligent teachers also have the ability to perceive and regulate their 

own emotions, which might help to increase workplace engagement and reduce 

burnouts. The present study aims in finding out the relationship between emotional 

intelligence and adversity quotient of teachers as there are no or very little studies 

done on this area. 

2.17.2 Summary of review on Teacher Self-efficacy 

 The literature on teacher efficacy has important implications for the 

induction of new teachers and the professional development of practicing teachers. 

Research on teacher efficacy express teachers think about the ways in which they 

approach tasks in their classrooms including how accurate they are in identifying the 

challenge  level  of  tasks  and  the  extent  to  which  they  try  to  break  down  complex,  

challenging tasks into something more manageable. Hence the present study aims in 

finding out the relationship between teacher self efficacy and adversity quotient. 

2.17.3 Summary of review on Job satisfaction 

 Increasing the studies on teachers’ Job Satisfaction shows the importance 

of this role in educational environments. Teachers’ Job Satisfaction is frequently 

posited as a mediating variable that the attainment of other desired outcomes such as 

effectiveness of educational environments.  
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 Teaching as a profession, involves a complex work environment, leading 
to too much of stress. The job of a teacher is both challenging and demanding. 
Hence they draw upon physical, emotional and intellectual resources in order to be 

effective. Andreas (2015) suggests strengthening the self -efficacy of teachers will 
improve their job satisfaction. Olga (2013) found no relationship between job 
satisfaction and adversity quotient.  

2.17.4 Summary of review on Decision- making 

 From the above reviews of related literature it is clear decision making 
skill of teachers are compared with their planning, thinking, reasoning and fair 

judgment. It provides real life examples of the emotional dynamics of vocational 
choice. Sougari (2011) points out that the teaching profession has decision making 
as its integral part as it moulds every aspect of the students. Judy (2014) states that 
that there is a significant relationship between adversity quotient and decision -
making. 

2.17.5 Summary of Review on Adversity Quotient 

 Adversity is the challenge that anyone can face while adversity quotient 
(AQ) is the measure of how one respond to these challenges (Stoltz 1997; 2000). AQ 
encompasses four dimensions: control, origin and ownership, reach, and endurance. 
The scientific bases of AQ are cognitive psychology (control and mastery of one’s 
life), psychoneuroimmunology (immune function), and neurophysiology (science of 
the brain). The theories involved are learned helplessness, attribution, explanatory, 

optimism, hardiness, resilience, self-efficacy, and locus of control. AQ has three 
forms: 

a) it is a new conceptual framework for understanding and enhancing 
all facts of success 

b) a measure of how one responds to adversity that can be understood, 
changed, calculated and interpreted.  

c) a scientifically-grounded set of tools for improving how to respond 
to adversity resulting to an overall personal and professional 
effectiveness. 
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 In all the above studies adversity is seen as societal adversity, workplace 

adversity and individual adversity. Further studies of AQ have found out that there 

are three components of human capacity: Required capacity is the amount of 

capacity that is demanded from a person as they encounter greater adversity in their 

jobs and lives; Existing capacity is what people have (experience, aptitudes, 

knowledge, talents– everything) when they begin a job; Accessed capacity is what a 

person  taps  –  actually  access  (tap  and  use)  between 5% and 25% of  their  existing  

capacity (Stoltz, 2000). Studies on adversity quotient have also shown that business 

and industry leaders scored high on AQ compared to education leaders (Schmidt, 

1999). This indicated that business and industry leaders are honed to address 

adversity for they react positively and are more hardy and resilient leaders. A 

principal’s adversity response plays a crucial role over the work environment 

including teacher relationship and student achievement (Williams, 2003) AQ levels 

of female teachers in both public and private schools, resulted in either moderate or 

moderate low AQ and no significant differences were found between public and 

private school female teachers’ AQ (Villaver, 2005). Adversity quotient according 

to Stoltz has a positive influence on performance at work in ones society, workplace 

(Lazaro, 2004) and self. 

2.18 CONCLUSION 

 From all the above related literature, one could conclude that there is not 

much research done in India with regard to Teachers Adversity Quotient, Emotional 

intelligence, self efficacy Job Satisfaction and Decision-making. Every teacher is a 

leader of her/his classroom, and should manage it efficiently. The teacher should 

overcome the difficulty of understanding every student as her/his actions and 

statements have greater impact on students. Teachers play an important role in 

constructing the personality of their students. The teacher has to take decisions at all 

juncture and need to have adversity quotient®. The researcher thus, chose to probe 

into this area through a survey study, ‘The psychological correlate of adversity 

quotient in teachers’. 
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CHAPTER III 

METHOD OF INVESTIGATION 

 

3.1 INTRODUCTION 

 The previous chapter presented the review of studies on Adversity 

Quotient®, Emotional Intelligence, Teacher Self-efficacy, Job satisfaction and 

Decision-making. Based on the review, a justification has also been made for the 

hypotheses formulated in the study. 

 In any research endeavor, methodology occupies a crucial position. 

Methodology is the art of applying the most suitable procedure to a particular 

activity. By methodology, the researcher means the philosophy of research process. 

This includes the assumption and values that serve as a rational for research and the 

standard criteria the researcher uses for interpretation of data and conclusion. 

Research  design  is  a  logical  and  systematic  plan  prepared  for  directing  a  research  

study. It specifies the objectives of the study, the methodology and techniques to be 

allotted. 

 The design for the research has been schematically presented and 

explained. The systematic methodology evolved for the investigation, inclusive of 

the nature of the variables studied, the exact nature of population and selection of 

sample, selection or construction of appropriate tolls for the assessment of variables 

with their description, and administration and scoring have also been explained. 

Finally, the procedure adopted for the data collection has been described. 

3.2 RESEARCH PROBLEM 

 Teachers are the classroom managers. They encounter challenges as they 

play a vital part in the implementations and supervision of various school 

programmes, projects and activities. Their position is significant to the educational 

development  and  academic  growth  and  performance  of  students.  Every  
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psychological change in the teachers affects the students. Their emotional 

intelligence, self- efficacy, job satisfaction and decision making has an impact on 

students. Responsibility of building the future generation and taking timely 

decisions are transferred to teachers. 

 ‘Research is voyage of discovery’. In order to improve the efficiency of 

teachers, they must be well equipped with not only knowledge but with the right 

attitude towards the adversities they may experience. Handling adversities could be 

improved. Hence, the present study is aimed at investigating the significance of 

psychological variables such as emotional intelligence, self-efficacy, job satisfaction 

and decision making on Adversity Quotient® in teachers. The present study is titled 

as “Psychological Correlates of Adversity Quotient in Teachers”. 

3.3 RESEARCH DESIGN 

 A research design is like a road map. The researcher can see where he 

currently is, where he wants to be at the completion of his journey and can 

determine the most efficient and effective route to take to get to his destination. 

Parahoo (1997) describes a research design as “a plan that describes how, when and 

where data are to be collected and analyzed”. Kothari (1999) brought out that 

research is search for knowledge, or any systematic investigation, with an open 

mind, to establish novel facts, usually using a scientific method. Research covers all 

kinds of studies designed to find responses to worthwhile questions by means of a 

systematic and scientific approach. Some people consider research as a movement 

from the known to the unknown, a voyage of discovery. Polit et al (2001) define a 

research design as “the researcher’s overall plan for answering the research question 

or testing the research hypothesis”. Buns and Grove (2003) define a research design 

as “a blueprint for conducting a study with maximum control over factors that may 

interfere  with  the  validity  of  the  findings”.  Thus,  systematic  collection  of  data,  

logical analysis and interpretation of the data using tools, which are highly reliable 

are the key factors for the success of any research design. Research design includes 

methodology of the study, sample, tools of data collection and data analysis. 
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3.4 RESEARCH STRUCTURE 

 The Research methods adopted at different stages of the present 

research are discussed under this caption. The present study has been carried 

out in three stages. 

In stage 1 : The research ideas were discussed with the experts in the field. Visited 

libraries, browsed the net identified the research variables. Comprehend the theories. 

Reviewed the related literature, Discussed with the experts about means and ways of 

selecting the tools.  

In stage 2: Sent the request and obtained their permission to use the tool to study the 

adversity quotient of teachers from Peak learning.com. Identified the schools in 

Chennai city that gives permission to use their computer laboratory to administer the 

on line tool. Even though every higher secondary school has a computer laboratory 

in school, to provide their responses to the online tool, the institutions don’t have net 

facility in the laboratory. Many schools had on line facility only in their office for 

administrative purpose. Hence the investigator took time to select the sample. For all 

the independent and dependent variables of the study, suitable tools were selected, 

modified or constructed by the investigator. The pilot study was conducted for 50 

teachers for establishing the reliability and validity of all the selected and 

constructed tools. 

In stage 3: Obtained the e-mail address of the teachers by getting the permission of 

the URL designated by Correspondent of the schools, Posted all the research tools 

for the independent variables in Google forms. For the dependent variable peak 

learning.com provided URL designated for the researcher. For each participant of 

the research these two links were sent to their e-mail address with the necessary 

instructions. The Collected data was analyzed using descriptive analysis, differential 

analysis, correlation and stepwise regression to find out the relationship between 

emotional intelligence, teacher efficacy, Job satisfaction and decision making  

with adversity quotient and to find out the influence of these factors on adversity 

quotient. 
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3.5 HYPOTHESES OF THE STUDY 

 Once the aims and objectives of the study have been outlined, the next 

step in the research process is the formulation of hypotheses. The research or 

scientific hypothesis is a formal affirmative statement predicting a single research 

outcome, a tentative explanation of the relationship between two or more variables. 

This statement is formulated based on a known theory, observations of experience. It 

is used to test the observations of the study and therefore often help to verify the 

theory or vice versa. Thus a hypothesis helps the researcher to relate theory to 

observation and observation to theory. Based on the aims and objectives of the 

study, the researcher has formulated hypotheses.  

 The present investigation involves a number of independent variables and 

one dependent variable. This necessitated multivariate directional hypotheses in 

order to establish relationship between Emotional Intelligence, Teacher self-

efficacy, Job satisfaction, Decision making and Adversity Quotient® of teachers. 

 As the objective of the study also intended to bring about the differences 

in gender, marital status, age, designation, type of management they work, 

educational qualification and years of experience suitable hypotheses were 

formulated to facilitate verification.  

3.5.1 Hypotheses with Regard to Comparisons 

1.   There will be no significant difference between male and female 

teachers with respect to  

 Emotional intelligence  

 Teacher Self Efficacy 

 Job Satisfaction 

 Decision Making skill 

 AQ and its dimensions 
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2.  There will be no significant differences between married and 

unmarried teachers with respect to 

 Emotional intelligence  

 Teacher Self Efficacy 

 Job Satisfaction 

 Decision Making skill 

 AQ and its dimensions 

3.  There will be no significant difference among teachers from 

different age group (20- 29,30-39,40-49 &50-59) with respect to 

 Emotional intelligence  

 Teacher Self Efficacy 

 Job Satisfaction 

 Decision Making skill 

 AQ and its dimensions 

4.  There will be no significant difference among teachers of 

government, government- aided and self- financing schools with 

respect to 

 Emotional intelligence  

 Teacher Self Efficacy 

 Job Satisfaction 

 Decision Making skill 

 AQ and its dimensions 

5.  There will be no significant difference among,Undergraduate,Post 

Graduate, M.Phil./,Ph.D. qualified teachers with respect to 

 Emotional intelligence  

 Teacher Self Efficacy 

 Job Satisfaction 



124 
 

 

 Decision Making skill 

 AQ and its dimensions 

6.  There will be no significant difference among Secondary Grade 

Teachers, Trained Graduate Teachers teachers and Post Graduate 

teachers with respect to 

 Emotional intelligence  

 Teacher Self Efficacy 

 Job Satisfaction 

 Decision Making skill 

 AQ and its dimensions 

7.  There will be no significant difference among teachers with regard to 

number of years of experience ( 1-5, 6-10, 11-15, 16-20, 20+) with 

respect to 

 Emotional intelligence  

 Teacher Self Efficacy 

 Job Satisfaction 

 Decision Making skill 

 AQ and its dimensions 

3.5.2 Hypotheses with regard to relationship 

8.  The independent variables namely Emotional Intelligence, Teacher 

Self Efficacy, Job satisfaction, Decision Making Skills and the 

demographic variables namely gender, marital status, age group, 

type of school, educational qualification, designation and the years 

of experience, will have significant contribution towards teachers 

Adversity Quotient (entire Sample). 

9. The independent variables namely Emotional Intelligence, Teacher 

Self Efficacy, Job satisfaction, Decision Making Skills and the 
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demographic variables namely gender, age group, type of school, 

educational qualification, designation and the years of experience, 

will have significant contribution towards teachers Adversity 

Quotient with regard to marital status 

10. The independent variables namely Emotional Intelligence, Teacher 

Self Efficacy, Job satisfaction, Decision Making Skills and the 

demographic variables namely gender, age group, type of school, 

educational qualification, designation and the years of experience, 

will have significant contribution towards teachers Adversity 

Quotient with regard to Management of school. 

Table 3.1 Frequency and Percentage for all selected demographic variables 

Demographic Variable Profile Frequency Percentage 

Gender 
Male 50 9.1 
Female 453 90.9 

Marital Status 
Married 411 81.7 
Single 92 18.3 

Age in groups 

21 to 30 yrs 154 30.6 
31 to 40yrs 166 33.0 
41 to 50yrs 125 24.9 
51to60yrs 58 11.5 

Type of 
Management 

Government 78 15.6 
Govt. Aided 47 9.3 
Self financing 378 75.1 

 Educational 
Qualification 
 

Under Graduate 175 34.8 
Post Graduate 250 49.7 
M.Phil/Ph.D 78 155 

Designation 
SGT 191 38 
TGT 155 30.8 
PGT 157 31.2 

Experence 

6 to 10 years 116 23.1 
11 to 15 years 54 10.7 
16 to 20 years 42 8.3 
Above 20 years 72 14.3 
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Figure 3.2  Diagrammatic representation of frequency of all selected 

demographic variables 

 

3.6 VARIABLES IN THE STUDY 

 Variables classified as dependent, independent and demographic 

variables are 

1. Dependent variable:  

 Adversity Quotient of teachers 

2. Independent Variables : 

 Emotional Intelligence 

 Teacher self efficacy 

 Job satisfaction 

 Decision making 

3.  Demographic variables:  

 Gender - Male and Female 

 Marital status - Married and Single 
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 Age group in years - 21 to 30 years,31 to 40 years,41 to 50 

years, and 51 to60 And 51 to60 years. 

 Type of Management- Government, Government-aided and 

Self- financing 

 Educational qualification- Graduate, Post Graduate and Post 

graduate with M.Phil/Ph.D 

 Designation - SGT (Secondary Grade Teacher), TGT (Trained 

Graduate Teacher), and PGT (Post Graduate Teacher) 

 Experience in years – Up to 5 years, 6 to 10 years, 11 to 15 

years, 16 to 20 years and Above 20 years. 

 Thus, the dependent, independent and demographic variables were 

identified and systematically treated in the present study. 

3.7 METHODOLOGY OF THE STUDY  

 Present study focuses on the Teachers’ adversity quotient(®, emotional 

intelligence, self-efficacy job satisfaction and decision making and adversity 

quotient(®, and its dimensions.  

 In this study, the researcher made use of the descriptive-correlational 

method of research.  

3.7.1 Sampling technique used for the present study 

 For the present study researcher has used the probability type of sampling 

technique from which stratified random sampling was chosen. Stratified random 

sampling takes into account the stratification of the main population into a number 

of  sub-population,  each  of  which  is  homogeneous  with  respect  to  one  or  more  

characteristics.  
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3.7.2 Research Population 

 Burns and Grove (2003) describe population as all the elements that meet 

the criteria for inclusion in a study. He defines eligibility criteria as “a list of 

characteristics that are required for the membership in the target population”. 

The criteria for inclusion in this study were: 

 Trained teachers working in Primary, Secondary and Higher 

secondary schools. 

 Teachers between the age group (20 to 60) were taken in to 

consideration. 

 Teachers having computer knowledge were taken in to consideration. 

3.7.3 Sample 

 Polit et al (2001) define a sample as “a proportion of a population”. The 

sample for the study is chosen from the teachers with computer knowledge, working 

in the city of Chennai. Among these teachers many did not have online facility to 

answer the questionnaire. Some were not willing, as the questionnaire demands the 

password of the participant. Hence the researcher did a purposive sampling from 

which the sample was drawn. 

3.7.4 Sample Distribution 

Table 3.2 Sample distributions for Pilot Study and Main Study 

Investigation 
SGT TGT PGT 

Total 
Male Female Male Female Male Female 

Pilot Study 1 4 2 18 5 20 50 

Main Study 7 184 15 140 28 129 503 

Total 8 188 17 158 33 149 553 
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3.7.5 Assessment of the variable 

 The present study required an assessment of the variables namely; 

Emotional intelligence, Teacher self -efficacy, Job satisfaction and Adversity quotient. 

3.8 TOOLS USED 

 The tools used for assessing the variables were of two kinds; one 

consisted of standardized tools available and appropriate for the population and 

sample, second consisted of tools constructed appropriately, as suitable tools were 

not available. Thus, the selected and constructed tools were as follows: 

Table 3.3 Tools Used 

Variables Tools 

Adversity 
Quotient 

Adversity Response Profile 9.1 by Stoltz.P (2015) 

Emotional 
Intelligence 

Emotional Intelligence scale for teachers constructed by the 
researcher 

Teacher self 
efficacy 

Adapted Teacher self Efficacy Scale constructed and validated by 
Bandura (2000) 

Job Satisfaction Job satisfaction scale for teachers constructed and validated by 
Anand (1981) 

Decision 
Making 

Decision making scale for secondary school teachers constructed 
and validated by Vaidhya,F(2010)  

Demographic Personal data sheet Constructed by the Researcher 
 

 A screening of the tools available for assessment in the literature clearly 

indicates  the  availability  and  suitability  of  certain  tools.  Thus,  the  tools  for  the  

assessment of independent variables is given in appendix and the tool used for 

dependent variable is an online and by the condition of Peak learning.com the AQ 

Profile should not be duplicated. 
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3.8.1 Description administration and scoring of the tools 

 Tools used for the present study are explained in detailed. 

Tool 1 

3.8.1.1 Tool -1 adversity response profile 9.1 by Stoltz.P (2015) 

 The dependent variable, Adversity Quotient is measured by Adversity 

Quotient Profile® or Adversity Response Profile® version 9.1developed by Dr. Paul 

G. Stoltz of Peak Learning, Inc.California.  

3.8.1.1.1 Description of the tool  

 The Stoltz’s ARP® version 9.1 (2009) is a self-rating questionnaire that 

measures the individual’s adversity level in responding with different adverse 

situations. The questionnaire provided by the Peak Learning, Inc. is an on-line data 

input, which presents 14 scenarios or events; each is followed by 4 questions with 5-

point Likert Scale. The on-line questionnaire is accessible through the private URL 

designated for the researcher and created by the Peak Learning, Inc. just for the 

purpose of this study. After the online submission of the responses the descriptive 

interpretations  of  AQP®  were  sent  by  Stoltz  with  the  use  of  the  electronic  

spreadsheet.  

3.8.1.1.2 Administration of the tool 

 The researcher obtained the URL specially designated by Peak 

learning.Com for theresearcher.This link was sent to the teachers through the mail 

explaining in detail, the method of answering this questionnaire. Time and again 

remainders were sent to the teachers in order to get the forms 

filled.PeakLearning.Com provided the link for the period of 60days and end of  

the period the consolidated scoring of the respondents was received along with the 

data. 
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3.8.1.1.3 Scoring Procedure 

 The score range and its corresponding interpretation are presented in 

Table 3.4. 

Table 3.4 Adversity Quotient® Score Range and Equivalents 

Score Range Equivalents 

176-200 High 

158-175 Above Average 

136-157 Average 

119-135 Below Average 

40-118 Low 
 

The explanation of the verbal interpretation is as follows: 

Low  - The  person  probably  suffers  unnecessarily  in  a  number  of  ways.  The  

motivation, energy, vitality, health, performance, persistence, and hope can be 

greatly revitalized by learning and practicing the tools in raising AQ®. 

Below Average - The person is likely to be under-utilizing his potential. Adversity 

can take a significant and unnecessary toll, making i difficult to continue the ascent. 

The person may battle against a sense of helplessness and despair. Escape is possible 

by raising the AQ®. 

Average - The person usually does descent job of navigating life as long as 

everything is going relatively smooth. However, the person may suffer unnecessarily 

from larger setbacks, or may be disheartened by the accumulated burden of life’s 

challenges 

Above Average - The person has probably done a fairly good job in persisting 

through challenges and in tapping a good portion of growing potential on a daily 

basis.  
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High - The person probably has the ability to withstand significant adversity and to 

continue to move forward and upward in life. The AQP® composed of the following 

four CO2RE dimensions namely; control, ownership, reach and endurance. The 

CO2RE equivalents were, provided by Stoltz, (2009). TheCO2RE score range and 

its verbal interpretation are presented in the previous table (Table3.11). 

Table 3.5 CO2RE Score Range and its Equivalents 

CO2RE 
Dimensions 

Equivalents/Score Range 

High Above Average Average Below Average Low Mean 
 Control 48-50 43-47 36-42 30-35 10-29 38 

 Ownership 5o 47-49 41-46 31-40 10-30 41 

 Reach 43-50 38-42 30-37 25-29 10-24 33 

 Endurance 44-50 39-43 32-38 26-31 10-25 34 
 

 Each of the four questions is represented and is scored on distinct 

dimension of adversity quotient as Control, Ownership, Reach and Endurance. The 

CORE score equivalents are also provided by PEAK Learning Inc.(2015) to 

interpret teachers’ AQ® dimensions. The lowest possible score is 40 and the highest 

is 200. 

3.8.1.1.4 Reliability of the AQ Profile 

 Reliability has a number of different meanings. Essentially, it refers to 

the consistency with which something is measured. For the AQP, reliability may 

refer  to  internal  consistency,  that  is,  the  consistency  of  answers  to  all  questions  

within a scale, or it may refer to the consistency of answers at two different points in 

time when no change in AQ has occurred during that time interval. The first of these 

meanings—internal consistency—is most appropriate for estimating the reliability of 

the AQP because life experiences may cause a person's AQ to rise or fall over time. 

Reliability coefficients may range from 0 to 1, 1 being the highest and strongest 

score that can be achieved. Specifically, a reliability of 0 means that answers to 

questions are entirely unrelated to one another, often because they measure different 
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traits. A reliability of 1 would mean that all answers are perfectly inter-correlated (a 

condition that would happen if all questions were identical or nearly identical). 

Realistically, a test is regarded as having "very good" reliability if its reliability 

coefficient is greater than roughly 0.8. Sub-score reliability, greater than about 0.7 

may be regarded as “very good.” The AQ score and all four sub-scores were found 

to have high reliabilities. Table 3.13 shows Cronbach's coefficient alpha—a measure 

of the internal-consistency reliability of each scale score. 

Table 3.6 Reliability Estimates (alpha) 

Scale Alpha 
 Control 0.82 

Ownership 0.83 

 Reach 0.84 

Endurance 0.80 

AQ 0.91 
 

3.1.1.6 Validity of the AQ profile 

 Validity has two components. First, a test or questionnaire is said to be 

valid if it measures what it is designed, intended, and used to measure. This is called 

convergent validity. The second component is called discriminant validity. A test or 

questionnaire has discriminant validity if it does not measure traits, knowledge, or 

skills other than the ones it is designed to measure. Two different scales on a test, for 

example, should measure different things if they have different names. Sometimes 

the two things that are being measured are related, but they should not be identical, 

otherwise, there is no justification for having two scales that purport to measure two 

different things. 

3.8.1.1.6 Discriminant validity of the AQ profile scale  

 To justify having four sub scores, the inter-correlations among those 

scores should be less than their corresponding reliabilities (Campbell, 1960; 
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Campbell & Fiske, 1959). Table 3.14shows the inter-correlations of the AQ Profile 

scale scores. 

Table 3.7 Inter-correlations of Scale Scores (N = 1743) 

C O R E AQ 

C 1.000     

O 0.494 1.000    

R 0.313 0.275 1.000   

E 0.349 0.323 0.724 1.000  

AQ 0.727 0.723 0.760 0.781 1.000 
 

 The highest correlation between scale scores is 0.724 between Reach and 

Endurance. The other combinations of scale scores have moderate inter-correlations. 

None of the 7 inter-correlations among scale scores is as high as the scale 

reliabilities, though the correlation between R and E is high enough to suggest that 

the two scales are measuring related but different constructs. If a person tends to 

generalize adversity across situations (Reach), he or she may also tend to generalize 

adversity  over  time  (Endurance).  Still,  each  of  these  scales  shows  some  unique  

variance, so the scales are not redundant. The four scales can, therefore, be said to 

have demonstrated good discriminant validity. As intended, they measure different, 

but highly related, aspects of AQ. 

3.8.2.1 Description of the tool – Emotional Intelligence Inventory 

 The Emotional Intelligence Scale constructed by the investigator is based 

on the Bar-On’s model of Emotional Intelligence. It consists of 50 questions and the 

emotional intelligence is measured in five dimensions - Intra personal, Interpersonal, 

Stress management, Adaptability and General Mood. Multiple items measure each 

dimension. An important source of collection of items was also through screening of 

already available scales on related psychological concepts. 60 statements thus 

collected were classified under 5 sub areas, 15 dimensions on the basis of prim 
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evidence  of  each  statements  belonging  to  a  particular  sub  scale.  A pilot  study  was  

conducted for 50 teachers. After the item analysis, 10 items were removed and 

framed the final tool with 50 statements.  

 The inventory consists of 50 items, pertaining to five dimensions.The 

respondents were expected to give their response for each of fifty statements on a 

five point Likert-type scale ranging from highly agree to highly disagree. The tool 

had both positive and negative items. 

Table 3.8  Dimensions of Emotional intelligence scale and the item number  

Dimension Question Numbers No. of Questions 

Intra- personal 
 

1,10.11,12,13,14, 
24,25,26,27,37,38,39,40,41 

15 

Interpersonal  2,15,28,42,16,29,43,3,17,30,44 11 

Stress management 18,31,4,19,32,45 6 

Adaptability 5,20,33,46,6,21,47,7,34,48 10 

General mood 8,22,35,49,9,25,36,50 8 
 

3.8.2.2 Administration of the tool 

 The researcher, with the permission of the Correspondent and Principal 

of the schools met the teachers and gave a small introduction about the study. The 

researcher insisted that the teachers with better emotional intelligence can avoid 

conflict with students and they can have better relationship with student and 

colleagues. So knowing their emotional intelligence quotient and improving will 

make them better. The researcher briefed the questionnaire and insisted that they 

should answer all the questions. The investigator spelt that the questionnaire is 

posted in Google.com. For those teachers, who were willing to respond, the personal 

mail  ID  was  collected.  With  the  clear  instruction  and  the  link  address  a  mail  was  

sent to the respondents. For the few schools that had online facility in their computer 

lab, the investigator sent the link to the school mail. With the help of the computer 
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teachers the test was administered in the computer lab in the presence of the 

investigator. 

Table 3.9 No of items in Emotional intelligence Inventory 

Tool No of items 

Emotional Intelligence Inventory 50 
 

3.8.2.3 Scoring Procedure 

 The  Emotional  Intelligence  Inventory  to  measure  the  emotional  

intelligence of the teachers, constructed by the investigator, consists of 50 

statements. They were assigned a rating point scale such as highly agree, agree, 

undecided, disagree with a weightage score 4,3,2,1,0. Hence the maximum possible 

score for this Emotional Intelligence Inventory is 200. And minimum score is 0. 

Tool 3  

3.8.3 Teachers’ Self-Efficacy Scale (TSES) 

3.8.3.1 Description of the tool  

 A self-reporting instrument tagged the “Teachers’ Self-efficacy Scale 

(TSES)” was adapted to measure Teachers’ Self-efficacy. This is an adapted 

instrument  from  Bandura,  one  of  the  major  proponents  of  the  concept  of  Self-

efficacy. Bandura developed this instrument several years ago (1986) and it has been 

used for various studies all over the globe and the same instrument was used in this 

study. However, the instrument was re-validated. The instrument consists of 30-

items and the index have seven (7) dimensions, Each item is measured on a five 

point  likert  scale  anchored  by  the  following:  “1  -  None  at  all,  2  -  Very  little,  3  -  

Some extent, 4 - A good extent, to 5 - A great extent” (Bandura, 2006). 
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Table 3.10 Dimensions of teacher self efficacyscale and the item number 

Dimension Question Numbers 
No. of 

Questions 
Efficacy to influence DecisioTeacn 
making 

1,2 2 

Efficacy to influence School Resources 3 1 

Instructional Self-efficacy 4,5,6,7,8,9,10,11,12 9 

Disciplinary Self-Efficacy 13,14,15, 3 

Efficacy to Enlist Parental Involvement 16,17,18 3 

Efficacy to Enlist Community 
involvement 

19,20,21,22 4 

Efficacy to create a positive school 
climate 

23,24,25,26,27,28,29,30 8 

 

3.8.3.2 Administration of the tool 

 The researcher explained the importance and the aim of the researcher in 

administering the questionnaire while orientation. Requested the participants to 

answer the questions in online by reading them carefully. The questionnaire was 

posted in Google forms. Link was sent to them through their e-mail. Their responses 

were collected from Google forms. 

Table 3.11 No of items in Teachers’ Self-efficacy Scale 

Tool No of items 
Teachers’ self efficacy scale 30 

 

3.8.3.3 Scoring Procedure 

 A self-reporting instrument, adapted from Bandura(2006) had 30 

statements. Each statement is measured on a 5-point likert scale anchored by the 

following: “1 - None at all, 2 - Very little, 3 - Some extent, 4 - A good extent, to 5 - 

A great extent. They were assigned ratingpoint scale such as A great extent, A good 
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extent, Some extent, Very little and not at all with weightage score4,3,2, 1, 0. The 

maximum score 120 and the minimum 0. 

3.8.4 Tool 4 - Job Satisfaction Scale for Teachers (JS) 

3.8.4.1 Description of the tool  

 The third independent variable is teachers’ job satisfaction. For 

measuring teachers’ job satisfaction the tool used was ‘Job Satisfaction Scalefor 

teachers (JS) constructed and validated byS.P.Anand. It consists of 30 statements 15 

positive and 15 negative. 

Table 3.9 No of items in Job satisfaction Scale 

Tool No of items 

Job satisfaction scale 30 
 

3.8.4.2 Administration of the tool  

 The researcher sent the link of on line tool to the participants through the 

e-mail. The need and the importance of answering all the questions on the profile 

were insisted. Repeated remainders were made to get back the filled in form over the 

phone. Their responses were collected from Google forms. 

3.8.4.3 Scoring Procedure 

 Job satisfaction scale for teacher had five responses. Its scoring is as 

follows. 

 1. Highly Agree - 1 2. Agree - 2 3. Undecided - 3 

 4. Disagree - 4 5. Highly Disagree – 5  

Thus the maximum score is 150 and the minimum is30 
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3.8.5 Tool – 5- Decision Making Ability of Teachers 

3.8.5.1 Description of the tool 

 To measure this variable the researcher used the tool constructed and 

validated by Vaydihia.F (2010). This tool consists of 44 statements of which 32 

positively worded and 12 negatively worded. 

Table 3.10No of items in Decision making scale for teachers 

Tool No of items 
Decision making scale for teachers 44 

 

3.8.5.2 Administration of the tool 

 The decision making scale for teachers was posted in Google forms. 

Teachers were asked to give their sincere opinion for every statement. The question 

link was sent to the teachers through e- mail. Their responses were collected from 

Google forms. 

3.8.5.3 Scoring Procedure 

 Decision  making  ability  scale  has  rating  points  and  its  scoring  is  as  

follows:- 

 1. Always - 4 2.Frequently - 3 3. Sometimes - 2 

 4. Never - 1 

 For the negatively worded items the scoring pattern was reverse in order. 

The scoring for positively and negatively worded items was given in such a way that 

higher the score more the variables. The maximum score of the questionnaire is 176 

and the minimum is 44. 
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3.9 PILOT STUDY 

 The pilot study was conducted in order to ascertain the reliability validity 

and objectivity of the tools constructed, developed and adapted for the present study. 

For this purpose a sample of 50 teachers were selected to test the suitability of the 

tools, decide on the order of presentation of the tools, estimate the time taken to 

complete the evolution of each tool, familiarize the researcher with the 

administration  of  the  tool,  establish  the  reliability  and  validity  of  the  tools  and  to  

streamline the instructions given to the teachers for the test. 

3.9.1 Reliability 

 A Test is reliable to the extent that is measured accurately and 

consistently from one time to another(Best.1977). If an instrument is unreliable,the 

information is ambiguous, inconsistent and useless (James and Salley,1984), it is 

necessary to establish the reliability. 

 In the study Cronbach Alpha co-efficient was computed to establish the 

reliability of the emotional intelligence scale, teacher self efficacy scale, job 

satisfaction scale and decision making scale by using spss-17 software package. 

 The reliability of the above mentioned scale were positive and high 

(0.82,0.89, 0.89, 0.92) indicating its reliability for the investigation. 

3.9.2 Validity 

 For ascertaining of emotional intelligence scale, teacher self-efficacy 

scale, job satisfaction scale and decision making scale for teachers the investigator 

used face, content and intrinsic validities. 

3.9.2.1 Face validity 

 The investigator here assured that by the opinion and view of the panel of 

experts who are familiar with the subject content for assessing the emotional 
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intelligence, teacher self-efficacy, job satisfaction and decision making of the 

teachers do possess face validity.  

3.9.2.2 Content validity 

 The type and nature of statements in the all selected tools, emotional 

intelligence scale, teacher self efficacy scale, job satisfaction scale and decision 

making scale were validated by the panel of educationists, educational 

psychologists, psychologists and teacher educators. Therefore, the scales to measure 

emotional intelligence, teacher self-efficacy, job satisfaction, decision making 

possesses content validity. 

3.9.2.3 Intrinsic validity 

 The intrinsic validity of the tools was established by taking the square 

root of the corresponding reliability coefficients. Thus, the obtained intrinsic validity 

measure of emotional intelligence, teacher self -efficacy, job satisfaction and 

decision making of the teachers was high were found to be 0.905,0.943, 0.943, 

0.959Hence, these tools possess high intrinsic validity. 

3.10 PERSONAL DATA SHEET 

 This sheet was designed to collect data about the personal details of the 

teachers like; 

 1. Gender, 2. Marital status, 3.Age, 4. Qualification  

 5. Type of Management 6. Designation  

 7. Experience (A copy provided in the appendix) 

3.11 MAIN STUDY 

 The main study was conducted to enable the verification of the various 

hypotheses proposed in the present work. The teacher population was chosen from 

the schools in Chennai city, Tamil Nadu. All the questionnaires were posted in 

Google form systematically to enable the participant to answer. The researcher after 
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briefing the nature and importance of the study in an orientation collected the e-mail 

id of the participants. Sent the links along with proper instructions to the participant. 

 The data collected were tabulated, digitalized and subjected to statistical 

analysis. The results of the analyses are classified and presented in the following 

chapters with appropriate interpretations and specific discussions with probable 

explanation of the results. 

  



 
 
 
 

CHAPTER – IV 
 

ANALYSIS, 
INTERPRETATION 
AND DISCUSSION 
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CHAPTER IV 

ANALYSIS, INTERPRETATION AND DISCUSSION 

 

4.1 INTRODUCTION 

 Analysis and interpretation are central steps in the research process. The 

aim of the analysis is to organize, classify and summarize the collected data so that 

they can be better comprehended and interpreted to give answers to the questions 

that triggered the research. Interpretation is the search for the broader meaning of 

findings. Analysis is not fulfilled without interpretation; and interpretation cannot 

proceed without analysis. So both are inter dependent. Thus, the data collected may 

be adequate, and valid to any extent but unless it is carefully edited, scientifically 

analyzed, intellectually interpreted and rationally concluded it does not serve any 

worthwhile purpose. 

 The present chapter gives detailed information on the statistical analysis 

of the data obtained from the selected sample using appropriate tools. The statistical 

analysis proposed for the present research, was those which are appropriate, to the 

objectives and hypotheses formulated. The study consists of multiple variables and 

the use of multivariate analysis has been necessitated. Thus, the analyses presented 

in  the  two  phases  starting  with  the  first  phase  of  descriptive  analysis  followed  by  

differential analysis. The second phase of analysis consisted of inter-correlations 

between independent and dependent variables followed by step-wise multiple 

regression analysis to find the contribution of demographic and independent 

variable.  The  results  of  statistical  analysis  had  been  summarized  along  with  

interpretations and discussions in this chapter. 

Phase I 

4.2 DESCRIPTIVE AND DIFFERENTIAL ANALYSIS  

 Percentage analysis is one of the statistical measures used to describe the 

characteristics of the sample or population in totality. Percentage analysis involves 



 

 

 

 

Graph 1 Pie diagram showing the percentage of adversity quotient of the 
teachers 
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computing measures of variables selected for the study and its finding will give easy 

interpretation for the reader. 

Table 4.1 Overall Adversity Quotient of School Teachers 

Descriptive level Frequency Percentage 

High (176 -200) 22 4.4 

Above Average (158 -175) 27 5.4 

Average (136 -157 ) 42 8.3 

Below Average(119 -135 ) 83 16.5 

Low (40 -118 ) 329 65.4 

Total 503 100 
 

 The  table  above  shows  the  distribution  of  the  school  teachers  based  on  

overall adversity quotient. The overall adversity quotient scoring of the respondents 

is obtained by adding their individual scores in each of the four dimensions. From 

this table it is observed that many of the teachers fall in the lower level of adversity 

quotient with 65.4%, followed by below average with 16.5%, 8.3% are in the 

average level, and only 4.4% falls in the high category of adversity quotient. 

 It is inferred from table 4.1 that most of the respondents in this study 

have tendency to give up and lose hope easily when they are confronted or 

experienced adverse situations. They have low levels of motivation, energy, 

performance, and persistence and tend to ‘catastrophize’ events. They abandon their 

dreams if they believe they will encounter hardship in the pursuance of such dreams 

for they have very restricted ability or tolerance under stress and have no self-

confidence to act independently (Macasaet,2012). People with low level of adversity 

quotient are the people who just stand at the foot of the mountain and watch other 

climbers go up the mountain (Stoltz,2002) So unlike the climbers, they will never 

enjoy the beautiful view that could only be seen from the top. 

 It is inferred further that most of the respondents are not challenged but 

threatened by the tough tasks assigned to them. They consider change as an enemy. 

This finding shows that the respondents will not be able to cope up with change and 



 

 

Graph 2 Bar diagram showing the mean of independent variables namely 
emotional intelligence, teacher self efficacy, job satisfaction, decision 
making and the dependent variable overall adversity quotient and its 
dimensions control, ownership. Reach and endurance.  
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they will find it difficult to overcome obstacles and difficulties. They also have the 

tendency to give up easily. 

Table 4.2 Mean and standard deviation for the scores on Emotional 
Intelligence, Teacher self efficacy, Job satisfaction Decision making 
and Overall Adversity Quotient and its dimensions with respect to 
entire sample.(N=503) 

Variables Mean Standard deviation 

Emotional intelligence 192.51 13.723 

Teacher self efficacy 104.70 18.333 

Job satisfaction 107.50 14.733 

Decision making 125.27 20.583 

Control 29.67 8.219 

Ownership 29.43 9.900 

Reach 30.75 8.485 

Endurance 26.51 9.561 

Overall Adversity Quotient 116.35 27.714 
 

 From  the  table  4.2  it  is  observed  that  the  mean  scores  of  emotional  

intelligence, teacher self efficacy, job satisfaction, decision making and overall 

adversity quotient were 192.51,104.7, 107.5, 125.27 and 116.35 respectively. The 

adversity quotient has four dimensions namely, Control, Ownership, Reach and 

Endurance. Among those dimensions, Reach had the highest mean (30.75) and 

Endurance had the lowest mean (26.51) score 

 In the present study, the significant difference between two groups in the 

mean scores of variables are analyzed‘ using t’ test and among the groups selected 

using ANOVA followed by Duncan Multiple Range Test (DMRT). In this present 

study, gender, marital status, age, type of management, educational qualification, 

designation and years of experience of the teachers are chosen to find out if there is 

any significant difference between the groups with the independent variables namely 

emotional intelligence, teacher self efficacy, job satisfaction, decision making skill 

and dependent variable adversity quotient and its dimensions. 



 

 

Graph 3 Graph showing the mean difference between male and female 
teachers in the mean of independent variables namely emotional 
intelligence, teacher self efficacy, job satisfaction, decision making 
and the dependent variable overall adversity quotient and its 
dimensions control, ownership, reach and endurance  
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Table 4.3 Significance of mean difference between male and female teachers in 
Emotional intelligence, Teacher self efficacy, Job satisfaction, 
Decision making, Overall Adversity Quotient and its dimensions 

Variables 

Gender 

t- value P value Male (N=453) Female (N=50) 

Mean  Mean  
Emotional intelligence 201.30 18.14 191.54 12.81 4.878 0.000 

Teacher self efficacy 108.36 22.29 104.29 17.83 1.491 0.137 
Job satisfaction 114.68 20.48 106.71 13.76 3.677 0.000 

Decision making 136.38 24.54 124.05 19.75 4.083 0.000 
Control 33.44 9.26 29.25 8.00 3.457 0.001 

Ownership 33.98 10.01 28.93 9.77 3.462 0.001 

Reach 35.26 8.40 30.25 8.36 4.020 0.000 
Endurance 29.28 11.80 26.20 9.25 2.169 0.031 

Overall adversity 
Quotient 

131.96 31.38 114.63 26.76 4.267 0.000 

 

 It can be inferred from the above table that with respect to gender, the 

variables, emotional intelligence, job satisfaction, decision-making, adversity 

quotient and its dimensions but for endurance differ significantly at 0.0l level of 

significance. Endurance dimension of adversity quotient differ significantly at 0.05 

levels with respect to gender. It is therefore concluded that the male and female 

teachers differ in their emotional intelligence, job satisfaction and decision- making. 

It is observed from the mean scores that male teachers have better emotional 

intelligence, job satisfaction, decision making, control, ownership, reach and 

endurance dimensions of adversity quotient® and over all adversity quotient® than 

the female teachers. This is because their exposures to the adverse events are more 

than the female teachers. The ‘t’ value calculated for teacher efficacy revealed that 

male and female teachers did not differ significantly.  

 Hence, in the formulated hypotheses, that there will be no significant 

difference between male and female teachers in their emotional intelligence, job 

satisfaction, decision making, Adversity Quotient® and its dimensions, is rejected. 



 

Graph 4 Graph showing the mean difference between Married and 
Unmarried teachers for the dependent variables namely the mean of 
independent variables namely emotional intelligence, teacher self 
efficacy, job satisfaction, decision making and the dependent 
variable overall adversity quotient and its dimensions control, 
ownership, reach and endurance. 
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 Further, in the formulated hypotheses there will be no significant 

difference between male and female teachers in their teacher self-efficacy is 

accepted.  

Table 4.4 Significance of mean difference between Married and Unmarried 
teachers in the variables of Emotional intelligence, Teacher self 
efficacy, Job satisfaction, Decision making, Overall Adversity 
Quotient and its dimensions 

Variables 
Martial status 

t- value P value Married Unmarried 
Mean S.D Mean S.D 

Emotional intelligence 193.52 13.21 188.03 15.10 3.503 0.001 
Teacher self efficacy 106.10 17.47 98.43 20.75 3.668 0.000 
Job satisfaction 107.70 14.93 106.59 13.84 0.657 0.512 
Decision making 126.52 20.28 119.68 21.09 2.902 0.004 
Control 30.12 8.10 27.63 8.48 2.646 0.008 
Ownership 29.94 9.81 27.15 10.03 2.453 0.015 
Reach 31.41 8.19 27.82 9.18 3.716 0.000 
Endurance 27.09 9.57 23.91 9.11 2.900 0.004 
Overall adversity Quotient 118.56 27.15 106.51 28.23 3.819 0.000 
 

 It could be interpreted from the table that the variables such as emotional 

intelligence, teacher self-efficacy, decision making, adversity quotient® and its 

dimensions manifested a significant difference between married and unmarried 

teachers. It is observed that married teachers are significantly higher in emotional 

intelligence, job satisfaction, decision-making, adversity quotient® and its 

dimensions than unmarried teachers. It is evident from the ‘t’ value calculated for 

job satisfaction that married and unmarried teachers do not differ significantly. 

 Hence, in the formulated hypotheses there will be no significant 

difference between married and unmarried teachers in their emotional intelligence, 

teacher self-efficacy, decision making, over all adversity quotient® and its 

dimensions is rejected. Further, in the formulated hypotheses there will be no 

significant difference between married and unmarried teachers in job satisfaction is 

accepted. 
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Table 4.5 Significance of mean difference among teachers in different age groups in the variables, namely emotional intelligence, 
teacher self efficacy, job satisfaction, decision making and the dependent variable overall adversity quotient and its 
dimensions control, ownership, reach and endurance.  

Variables 

Age groups 

F value P -value Groups differed 
significantly 

21to30 years 
(N=154) 

(1) 

31to40 years 
(N=166) 

(2) 

41to50years 
(N=125) 

(3) 

51to60years 
(N=58) 

(4) 
Mean S.D Mean S.D Mean SD Mean SD 

Emotional 
intelligence 191.51 12.21 190.66 12.77 192.70 13.07 200.05 18.55 7.393 0.000 (2,4),(1,4),(3,4) 

Teacher self 
efficacy 103.11 17.59 102.55 19.51 106.01 16.74 112.21 18.37 4.699 0.003 (2,4),(1,4),(3,4) 

Job satisfaction 108.45 12.11 106.29 13.39 106.30 16.02 111.00 20.46 1.966 0.118 None 
Decision 
making 122.26 18.82 123.87 20.26 126.73 20.38 134.16 23.97 5.299 0.001 (1,4),(2,4),(3,4) 

Control 29.15 7.66 28.77 8.05 29.90. 8.19 33.12 9.40 4.406 0.005 (2,4),(1,4),(3,4) 
Ownership  28.45 8.96 28.34 9.92 30.15 10.26 33.59 10.42 4.917 0.002 (2,4),(1,4),(3,4) 
Reach 29.82 7.97 30.24 8.50 30.57 8.63 35.05 8.38 5.970 0.001 (1,4),(2,4),(3,4) 
Endurance 26.10 8.47 25.12 9.27 27.45 9.91 29.53 11.52 3.657 0.012 (2,3),(1,3),(2,4),(1,4) 
Overall 
Adversity 
quotient 

113.53 22.71 112.46 27.41 118.07 28.61 131.9 33.56 7.699 0.000 (2,4),(1,4),(3,4) 
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 From the table it is observed that the mean score of emotional 

intelligence with respect to the age groups was the highest for the teachers belonging 

to the age group of 51 to 60 years(200.05) and the same was lowest for the age 

group 31 to 40 years.(190.66). The F- ratio calculated (7.393) for emotional 

intelligence with respect to age group revealed that there exists significant difference 

between the groups at 0.001 level. 

 Further analysis of emotional intelligence with respect to age groups 

tested through Duncan Multiple range test (DMRT) revealed that three out of six 

possible pairs of groups differed significantly where the male teachers belonging to 

the age group 51 to 60 had the highest (200.05) emotional intelligence and the 

teachers belonging to the age group31 to 40 years had the least (190.66). Teachers 

belonging to the age groups 21 to 30years, 31 to 40 years, 41 to50 years do not differ 

significantly. 

 In the case of job satisfaction, the four groups based on age did not differ 

significantly. 

 From the table it is observed that the mean value for teacher self efficacy 

with respect to the age groups was the highest for the teachers belonging to the age 

group of 51 to 60 years (112.21) and the same was lowest for the age group 31 to 40 

years.(102.55) The F- ratio (4.699) calculated for Teacher self efficacy with respect 

to age groups revealed that there exists significant difference between the groups at 

0.005 level. 

 Further analysis of teacher self-efficacy with respect to age groups tested 

through Duncan Multiple range test (DMRT) revealed that three out of six possible 

pairs of groups differed significantly where the teachers belonging to the age group 

51 to 60 had the highest (112.21) teacher self efficacy and the teachers belonging to 

the age group31 to 40 years had the least (102.55). Teachers belonging to the age 

groups 21 to 30years,31 to 40 years, 41 to50 years do not differ significantly. 



150 
 

 

 From the table it is observed that the mean score of decision making with 

respect to the age group was the highest for the teachers belonging to the age group 

of 51 to 60 years (134.16) and the same was lowest for the age group 21 to 30 years 

(122.26). The F- ratio (5.299) calculated for decision making with respect to age 

groups revealed that there exists significant difference between the groups at 

0.001level. 

 Further analysis of decision making with respect to age groups tested 

through Duncan Multiple range test (DMRT) revealed that four out of six possible 

pairs of groups differed significantly where the teachers belonging to the age group 

51 to 60 had the highest (134.16) teacher self efficacy and the teachers belonging to 

the age group21 to 30 years had the least (122.26). Teachers belonging to the age 

groups 21 to 30 years,31 to 40years,41 to 50 years, do not differ significantly. 

 From the table, it is observed that the mean score for overall adversity 

quotient with respect to age group was the highest for the teachers belonging to 51 to 

60 years (131.9) and the same was lowest to the teachers belonging to the age group 

of 31 to 40 years(112.46). F- ratio (7.699) calculated for overall adversity quotient® 

with respect to the age groups revealed that there exists significant difference 

between the groups at 0.001 level. The F- ratio calculated for the dimensions of 

adversity quotient® based on age groups revealed that all the four dimensions 

namely Control (0.005 level), Ownership (0.002level), Reach (0.001level), and 

Endurance(0.01 level) the groups differ significantly. 

 Further analysis of adversity quotient and its dimensions except the 

dimension of reach with respect to age groups revealed that three out of six possible 

pairs of groups differed significantly, where the teachers belonging to the age group 

of 51 to 60 years had the highest overall adversity quotient® (131.29) and the 

teachers belonging to the age group31 to 40years had the least (112.46). Teachers 

belonging to the age groups 21 to 30 years(113.53), and 31 to 40years(112.46), 21 to 

30years(113.53) and 31 to 40 years(112.46) and41 to 50 years(118.07)and 51to 60 
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years(131.9), do not differ significantly in the overall AQ®. The same was found to 

be true in the case of dimension analysis, where the teachers belonging to the age 

group of 51 to 60 had the highest (35.05) and the teachers belonging to the age 

group of 21 to 30 years had the least(29.82) The teachers belonging to the age group 

of 21 to 30 years(29.82) and 31 to 40 years (30.24) did not differ significantly in the 

dimension of reach. 

 Hence, the formulated hypothesis, there will be no significant difference 

among teachers in different age groups in, their emotional intelligence, teacher self 

efficacy, decision making, Adversity Quotient® and its dimensions, is rejected. 

 Further, the formulated hypothesis there will be no significant difference 

among teachers in different age groups in, their job satisfaction, is accepted. 



 

 

Graph 5 Graph showing the mean difference between Government, 
Government-Aided and self-financial school teachers for the 
dependent and independent variables 
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Table 4.6 Significance of mean difference among government, government aided and self-financing school teachers in the 

variables, namely emotional intelligence, teacher self efficacy, job satisfaction, decision making and the dependent 

variable overall adversity quotient and its dimensions control, ownership, reach and endurance. 

Variables 

Type of Management 

F value P value 
Group differed 

significantly 

Government 
N=78 

(1) 

Government 
Aided. N=47 

(2) 

Self-financing 
N=378 

(3) 

Mean S.D Mean S.D Mean S.D 

Emotional 
intelligence 

197.49 17.21 191.57 10.59 191.60 13.06 6.190 0.002 (2,1),(3,1) 

Teacher self 
efficacy 

111.19 16.58 109.70 14.20 102.73 18.74 9.101 0.000 (3,2),(3,1) 

Job satisfaction 109.41 20.00 105.02 11.82 107.41 13.74 1.329 0.266 None 

Decision making 133.73 21.89 126.32 19.02 123.40 20.09 8.460 0.000 (3,1),(2,1) 

Control 32.73 8.95 29.55 8.48 29.05 7.91 6.333 0.001 (1,3),(2,5) 

Ownership 32.58 10.39 30.30 9.32 28.67 9.75 5.320 0.005 (3,1),(3,2) 

Reach 33.45 8.46 31.51 7.78 30.10 8.48 5.341 0.005 (3,2),(3,1) 

Endurance 29.91 10.97 24.89 8.24 26.01 9.27 6.259 0.002 (2,1),(3,1) 

Overall AQ 128.67 32.31 116.26 22.01 113.83 26.70 9.589 0.000 (3,1),(2,1) 
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 From the above table, it is observed that there is a significant difference 

among teachers with respect to type of management in the variable of emotional 

intelligence  at  0.01  level.  By  using  Duncan  Multiple  Range  Test  (DMRT),  it  is  

found that government schoolteachers is having (197.49) more emotional 

intelligence followed by Self-financing school teachers (191.60) and then by 

government aided school teachers (191.57). Hence, the formulated hypothesis that 

there will be no significant difference among government, government aided and 

self -financing school teachers on emotional intelligence is rejected. 

 There is significant difference among government, government aided and 

self-financing schoolteachers in the variable of Teacher Self-efficacy at 0.001 level. 

By using Duncan Multiple Range Test (DMRT), it is found that government 

schoolteachers is having more (111.19) teacher self efficacy followed by 

government aided school teachers (109.7) and then by self-financing schoolteachers 

(102.73). Hence, the formulated hypothesis that there will be no significant 

difference among government, government aided and self financing school teachers 

on teacher self efficacy is rejected. 

 There is no significant difference among government, government aided 

and self-financing school teachers in the variable of job satisfaction. From the above 

table it s found that mean scores of job satisfaction of government school teachers 

(109.41), government aided school teachers (105.02) and self-financing school 

teachers (107.41) do not vary. Hence, the formulated hypothesis that there will be no 

significant difference among government, government added and self-financing 

school teachers on job satisfaction is accepted. 

 There is significant difference among government, government aided and 

self-financing schoolteachers in the variable of decision making at 0.001 level. By 

using Duncan Multiple Range Test (DMRT), it is found that government school 

teachers is having more (133.73) decision making followed by government aided 
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school teachers (126.32) and then by self-financing schoolteachers (123.40). Hence, 

the formulated hypothesis, that there will be no significant difference among 

government, government aided and self-financing schoolteachers on decision -

making is rejected. 

 There is significant difference among government, government aided and 

self-financing schoolteachers in the variable of control at 0.001 level. By using 

Duncan Multiple Range Test (DMRT), it is found that government schoolteachers is 

having more (32.73) control followed by government aided schoolteachers (29.55) 

and then by self-financing schoolteachers (29.05). Hence, the formulated hypothesis, 

that there will be no significant difference among government, government aided 

and self -financing schoolteachers on control is rejected. 

 There is significant difference among government, government aided and 

self-financing schoolteachers in the variable of ownership at 0.00 5 level. By using 

Duncan Multiple Range Test (DMRT), it is found that government school teachers is 

having more (32.58) ownership followed by government aided school teachers 

(30.30) and then by self-financing schoolteachers (28.67). Hence, the formulated 

hypothesis, that there will be no significant difference among government, 

government aided and self-financing schoolteachers on ownership is rejected. 

 There is significant difference among government, government aided and 

self-financing schoolteachers in the variable of reach at 0.005 level. By using 

Duncan Multiple Range Test (DMRT), it is found that government school teachers is 

having more (33.45) reach followed by government aided school teachers (31.51) 

and then by self-financing schoolteachers (30.10). Hence, the formulated hypothesis, 

that there will be no significant difference among government, government aided 

and self -financing school teachers on reach is rejected. 
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 There is significant difference among government, government aided and 

self-financing schoolteachers in the variable of endurance at 0.002 level. By using 

Duncan Multiple Range Test (DMRT), it is found that government schoolteachers is 

having more (29.91) endurance followed by self-financing school teachers (26.01) 

and then by government aided school teachers (24.89). Hence, the formulated 

hypothesis, that there will be no significant difference among government, 

government aided and self financing school teachers on endurance is rejected. 

 From all the above discussions it is summed up that type of management 

has made significant difference on emotional intelligence, teacher self-efficacy, 

decision making and Adversity Quotient and its dimensions of school teachers. 

Further, it is summed up that type of management has not made any significant 

difference on job satisfaction of school teachers. 



 

 

Graph 6 Graph showing the mean difference between U.G, P.G and P.G with 
M.Phil/ Ph.D teachers for the dependent and independent variables 
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Table 4.7 Significance of mean difference among teachers with different educational qualifications in the variables, Emotional 

intelligence, Teacher self efficacy, Job satisfaction, Decision making, Overall adversity quotient and its dimensions 

Variables 

Educational qualification 

F value P value 
Groups differed 

significantly 
Graduate(1) Postgraduate (2) M.Phil/Ph.D (3) 

Mean S.D Mean S.D Mean S.D 

Emotional 
intelligence 

190.86 13.51 193.64 13.55 192.63 14.53 2.123 0.121 None 

Teacher self 
efficacy 

100.74 18.47 106.77 16.99 106.94 20.80 6.393 0.002 (1,2),(13) 

Job satisfaction 107.38 12.83 107.68 15.66 107.19 15.83 5.490 0.959 None 

Decision making 121.17 19.85 127.23 20.26 128.21 22.02 0.042 0.004 (1,2),(1,3) 

Control 28.83 8.02 30.16 8.13 29.95 8.33 1.403 0.247 None 

Ownership 28.56 9.92 29.94 9.97 29.76 9.62 1.045 0.352 None 

Reach 29.84 8.39 31.46 8.56 30.53 8.36 1.906 0.150 None 

Endurance 25.26 9.05 27.10 9.92 27.42 9.33 2.340 0.097 None 

Overall adversity 
Quotient 

112.49 27.21 118.65 27.24 117.65 29.69 2.662 0.071 None 
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 From the above table, it is observed that there is a significant difference 

among teachers with respect to educational qualification in the variable of Teacher 

Self efficacy and Decision-making at 0.01 level. By using Duncan Multiple Range 

Test (DMRT), it is found that teachers with M.Phil/Ph.D qualification (106.94) is 

having more teacher Self efficacy, followed by post graduate teachers (106.77) and 

then by graduate teachers (100.74). Hence, the formulated hypothesis that there will 

be no significant difference among graduate teachers, post graduate teachers, and 

teachers with M.Phil/Ph.D qualification on teacher self -efficacy is rejected. 

 By using Duncan Multiple Range Test (DMRT), it is found that teachers 

with M.Phil/ Ph.D qualification (128.21) is having more Teacher Self-efficacy, 

followed by post graduate teachers (106.77) and then by graduate teachers (121.17). 

Hence, the formulated hypothesis, that there will be no significant difference among 

graduate teachers, post-graduate teachers, and teachers with M.Phil/Ph.D 

qualification on decision -making is rejected. 

 There is no significant difference among teachers with respect to 

educational qualification in the variables of emotional intelligence, job satisfaction, 

Adversity Quotient and its dimensions. From the above table, it is found that mean 

scores on emotional intelligence of post- graduate teachers (193.64), teachers with 

M.Phil/Ph.D qualification (192.63) and graduate teachers (190.86) do not vary. 

From the table, it is observed that mean scores on job satisfaction of post graduate 

teachers (107.68), graduate teachers (107.38) and teachers with M.Phil/Ph.D 

qualification (107.19) do not vary. Hence, the formulated hypothesis, that there will 

be no significant difference among graduate teachers, post graduate teachers and 

teachers with M.Phil/Ph.D qualification on emotional intelligence and job 

satisfaction is accepted. 

 There is no significant difference on control, ownership, reach, 

endurance  dimensions  of  Adversity  Quotient  and  overall  Adversity  Quotient  of  

teachers with respect to their educational qualification. From the table it is found 
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that the mean scores of control, ownership, reach, endurance, dimensions of 

Adversity Quotient and over all Adversity Quotient of post graduate teachers 

(30.16,29.94,31.46,27.1,118.65), teachers with M.Phil/Ph.D qualification 

(29.95,29.76,30.53,27.42,117.65) and graduate teachers (28.83,28.56,29.84, 

25.26,112.49) respectively do not vary. 

 Hence, the formulated hypothesis, that, there will be no significant 

difference among graduate teachers, post graduate teachers and teachers with 

M.Phil/Ph.D qualification, on Adversity Quotient and its dimensions is accepted. 

 From all the above discussions, it is summed up that educational 

qualification has made significant difference on teacher self efficacy and decision 

making of teachers. Further, it is summed up that educational qualification has not 

made any significant difference on emotional intelligence, job satisfaction, 

Adversity Quotient and its dimensions of the school teachers. 



 

 

Graph7 Graph showing the mean difference between SGT, TGT and PGT 
teachers for the dependent and independent variables 
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Table 4.8 Significance of mean difference among Secondary Grade Teachers and Post Graduate Teachers in the Variables, 

Emotional intelligence, Teacher self efficacy, Job satisfaction, Decision making, Overall adversity Quotient and its 

dimensions 

Variable 

Designation 

F value P value 
Groups differed 

significantly 
SGT (1) N=191 TGT (2) N=155 PGT(3) N=157 

Mean S.D Mean S.D Mean S.D 

Emotional 
intelligence 

189.31 13.53 195.17 12.7 193.78 14.24 9.050 0.000 (1,3),(1,2), (3,2) 

Teacher self efficacy 98.87 19.4 108.44 16.15 108.09 17.28 16.529 0.000 (1,3),(1,2), (3,2) 

Job satisfaction 105.58 13.19 110.55 14.99 106.83 15.82 5.195 0.006 (1,2),(3,2) 

Decision making 121.53 20.17 127.50 20.88 127.62 20.24 5.179 0.000 (1,2),(1,3) 

Control 28.49 8.11 30.63 8.06 30.15 8.38 3.343 0.036 (1,2),(1,3), 2,3) 

Ownership 28.46 10.02 29.94 9.67 30.11 9.94 1.489 0.227 None 

Reach 29.79 8.60 31.46 8.31 31.22 8.45 2.026 0.133 None 

Endurance 25.25 9.36 27.61 9.64 26.95 9.61 2.887 0.057 (1,3),(1,2), (3,2) 

Overall adversity 
Quotient 

111.98 27.29 119.64 27.22 118.43 28.19 3.956 0.020 (1,3),(1,2), (3,2) 
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 From the above table, it is observed that there is a significant difference 

among teachers with respect to designation in the variable emotional intelligence, 

Teacher Self efficacy and Decision making at 0.01 level and job satisfaction at0.006 

level  of  significance.  By  using  Duncan  Multiple  Range  Test  (DMRT),  it  is  found  

that Trained graduate teachers are having more emotional intelligence (195.17), 

followed by post -graduate teachers (193.78) and then by graduate teachers (189.31). 

Hence, the formulated hypothesis that there will be no significant difference among 

secondary grade teachers, trained graduate teachers and post-graduate teachers, on 

emotional intelligence is rejected. 

 By using Duncan Multiple Range Test (DMRT), it is found that trained 

graduate teachers  (108.44) are having more Teacher Self- efficacy, followed by 

post- graduate teachers (108.09) and then by Secondary grade teachers (98.87). 

Hence, the formulated hypothesis, that there will be no significant difference among 

Secondary grade teachers, trained graduate teachers and post- graduate teachers in 

their self efficacy is rejected. 

 There is a significant difference among teachers with respect to 

designation in the variable job satisfaction. at 0.006 level and job satisfaction 

at0.006 level of significance. By using Duncan Multiple Range Test (DMRT), it is 

found that Trained graduate teachers are having more trained graduate teachers 

(110.55), followed by post graduate teachers (106.83) and then by graduate teachers 

(105.58). Hence, the formulated hypothesis that there will be no significant 

difference among secondary grade teachers, trained graduate teachers and post- 

graduate teachers, on job satisfaction is rejected. 

 By using Duncan Multiple Range Test (DMRT), it is found that trained 

by post graduate teachers (127.62) is having more decision making followed by 

(108.09) and then by Secondary grade teachers (121,53). Hence, the formulated 

hypothesis, that there will be no significant difference among Secondary grade 
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teachers, trained graduate teachers and post-graduate teachers in their decision 

making is rejected. 

 There is no significant difference on control, ownership, reach, 

endurance  dimensions  of  Adversity  Quotient  and  overall  Adversity  Quotient  of  

teachers with respect to their designation. From the table it is found that the mean 

scores of control, ownership, reach, endurance, dimensions of Adversity Quotient 

and over all Adversity Quotient of post graduate teachers (30.16,29.94,31.46, 

27.1,118.65), teachers with M.Phil/Ph.D qualification (29.95,29.76,30.53, 

27.42,117.65) and graduate teachers (28.83,28.56,29.84,25.26,112.49) respectively 

do not vary. 

 Hence, the formulated hypothesis that there will be no significant 

difference among secondary grade teachers and post -graduate teachers on Adversity 

Quotient and its dimensions is accepted. 

 From all the above discussions, it is summed up that designation has 

made significant difference on emotional intelligence, teacher self-efficacy, job 

satisfaction and decision making of teachers. Further, it is summed up that 

designation has made any significant difference on Adversity Quotient and its 

dimensions of the schoolteachers. 



 

 

Graph 8 Graph showing the mean difference between the teachers with 
different years of experience for the dependent and independent 
variables 
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Table 4.9 Significance of mean difference among teachers with different years of experience in the variables, Emotional 

intelligence, Teacher self efficacy, Job satisfaction, Decision making, Overall adversity quotient and its dimensions 

Variable 
 

Years of experience 

F- 
Value 

P- 
Value 

Groups differed 
significantly 

Up to 5 years 
(N=219) 

6 to 10 years 
N=116 

11 to 15 
years N=54 

16 to 20 
years N=42 

Above 20 
years(N=72 

Mean SD Mean SD Mean SD Mean SD Mean SD 

Emotional 
intelligence 

191.00 13.19 192.75 12.91 190.35 12.76 192.19 13.36 198.56 15.96 4.639 0.001** (15,)(2,5)(45)(25) 

Teacher self 
efficacy 

102.79 17.63 102.33 19.15 102.19 16.46 107.29 15.06 114.68 19.10 7.218 0.000** (1,5),(2,5)(3,5)(4,5) 

Job 
satisfaction 

108.44 13.63 107.45 15.11 106.63 13.19 104.69 15.38 107.01 17.87 0.669 0.614 None 

Decision 
making 

123.44 19.99 126.19 21.71 122.54 20.95 123.52 17.06 132.44 20.95 3.040 0.017* (1,2),(1.5),(2,3),(24)(3,,5),(4,5 

Control 29.38 7.68 29.41 8.84 28.26 7.43 28.98 7.7 32.43 9.17 2.636 0.033* (1,5),(2,5) (3,5),(4,5) 

Ownership 29.11 9.43 28.46 10.47 29.57 10.29 30.81 9.81 31.04 10.10 1.020 0.396 None 

Reach 30.25 8.05 30.67 8.97 29.87 8.96 30.98 8.39 32.93 8.55 1.543 0.188 None 

Endurance 25.97 8.80 26.40 9.99 25.74 9.99 26.10 9.42 29.14 10.77 1.657 0.159 None 

Overall AQ 
114.71 26.07 114.93 27.05 113.44 27.05 116.86 28.81 125.54 29.59 2.427 0.047* 

(1,4),(1,5) (2,4),(2,5) 
(3,4),(3,5) 
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 From the table it is observed that the mean score of emotional 

intelligence with respect to teachers having above 20 years of experience was the 

highest (198.56) and the same is lowest for the teachers having 11 to 15 years of 

experience (190.35). The F- ratio calculated for emotional intelligence with respect 

years of experience groups revealed, that there exists significant difference between 

the groups at 0.001level. 

 Further analysis of emotional intelligence with respect to of experience 

groups tested through Duncan Multiple Range Test (DMRT) revealed that four out 

of ten possible pairs of groups differed significantly where the teachers belonging 

above twenty years experience group had the highest (198.56) emotional intelligence 

and the teachers belonging to (11to15) years of experience had the least (190.35). 

Teachers belonging to the experience groups up to 5 year, 6 to10 years 11 to 

15years, 16,to 20 years, do not differ significantly. 

 From the table it is observed that the mean value for teacher self efficacy 

with respect to the teachers having above 20 years of experience is the highest 

(114.68) for the teachers and the same was lowest for the group having11 to 15 

years.(102.19). The F- ratio(7.218) calculated for Teacher self efficacy with respect 

to experience groups revealed that there exists significant difference between the 

groups at 0.001 level. 

 Further analysis of teacher self efficacy with respect to experience groups 

tested  through Duncan  Multiple  Range  Test  (DMRT) revealed  that  four  out  of  ten  

possible pairs of groups differed significantly where the teachers belonging to above 

20 years of experience had the highest (114.68) teacher self efficacy and the teachers 

belonging to the group having11 to 15 years.(102.19) had the least. Teachers having 

experience up to5 years, 6 to 10 years 11 to 15years and 16 to 20 years do not differ 

significantly. 

 In the case of Job satisfactions, the five groups based on experience did 

not differ significantly. 
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 From the table it is observed that the mean score of decision making with 

respect to the years of experience was the highest for the teachers having above 

twenty years of experience(132.44) and the same was lowest for the group 11 to 

15years.(122.54). The F- ratio (3.04) calculated for decision-making with respect to 

experience revealed that there exists significant difference between the groups at 

0.05level. 

 Further analysis of decision making with respect to experience groups 

tested  through  Duncan  Multiple  Range  Test  (DMRT)  revealed  that  six  out  of  ten  

possible pairs of groups differed significantly where the teachers belonging to above 

twenty years of experience had the highest (132.44) and the teachers belonging to 

the group11 to 15 years had the least (122.54). Teachers having up to 5 years, 6 to10 

years 16 to 20 years and 6 to10 years of experience do not differ significantly. 

 From the table, it is observed that the mean score for overall adversity 

quotient with respect to experience was the highest for the teachers belong teachers 

having above twenty years of experience and the same was lowest to the teachers 

having 11 to 15 years of experience (113.44). The F- ratio calculated for overall 

adversity quotient® with respect to the experience reveal that there exists significant 

difference between the groups at 0.05 level. The F- ratio 2.636 calculated for the 

dimensions of adversity quotient® based (.005 level), ownership (0.002 level), reach 

(0.001 level), and endurance(0,01 level) the groups differed significantly at 0.05 

level. Further analysis of control dimension with respect to experience tested 

through Duncan Multiple Range Test(DMRT) revealed that four out of ten possible 

pairs of groups differed significantly where the teachers having above 20 years 

experience had the highest(32.43), Control and the teachers having 11 to 15 years of 

experience had the least (28.26). Teachers having experience up to 5 years, 6 to 10 

years, 11 to 15 years, and 16 to 20 years do not differ significantly. The F calculated 

for the dimensions of ownership (1.02), reach (1.543) and endurance (1.657) based 

on experience revealed that the five groups did not differ significantly 

 Hence, the formulated hypothesis there will be no significant difference 

among teachers with respect to years of experience, emotional intelligence, teacher 
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self efficacy, decision making, over all adversity quotient® and its dimension 

control is rejected. Further the formulated hypothesis there will be no significant 

difference among teachers with respect to in different years of experience, their job 

satisfaction and ownership, reach and endurance dimension of Adversity Quotient is 

accepted. 

4.2.1 Discussion with regard to comparisons 

 The present research work is designed to measure the emotional 

intelligence, teacher self efficacy, job satisfaction, decision making, adversity 

quotient and its dimensions namely control, ownership, reach and endurance of 

teachers and to explore the relationship among emotional intelligence, teacher self 

efficacy, job satisfaction decision making, adversity quotient and the dimensions of 

adversity quotient of teachers, and various demographic characteristics of the 

teachers. 

 From the above analyses and interpretation, this research investigation 

with respect to comparison has arrived at conclusion with the following discussions.  

 It has been observed that majority of the teacher respondents (65.4%) 

were in lowlevel (40 – 118) adversity quotient. This finding is in conformity with 

the findings of Jesssie.B.Aquino (2013),Villaver (2005), who have reported 

secondary school teachers adversity quotient® was below average. Whereas Ferrer 

(2009) reported that the adversity quotient of the administrative heads of the schools 

is average level.  

 The results pertaining to emotional intelligence of teachers’ shows that 

the male teachers’ emotional intelligence is higher than the female teachers. Vari. 

Mondal, N.K., Paul, P.K and Bandyopadhyay.A (2012), Tyagi (2004) in their study 

found that the female teachers were better in their emotional intelligence than the 

male teachers. This result is in contradiction to the findings of the earlier studies 

byEdannur, S (2010) H. Indu, (2009),Liang (2007), Singaravelu (2007), A lavandar 

(2006), PatilAjaykumarBhimrao (2006). Mala, G.(2006), Suresh and 
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Rajalakshmi(2005), Banshibihari (2004), Pandit,B and Pathan,Y.(2004),Pery, Balls, 

and Stacey (2004), Kumar, D.(2001) on teachers emotional intelligence. 

 The present study reveals that the mean value of male is greater than the 

female in emotional intelligence, teacher self-efficacy, decision-making and 

Adversity Quotient®. No significant was found between male and female teachers 

in their self- efficacy in the present study. This is supported by the earlier studies 

done by Merle Taimalu,Olivia Oim (2005).Colaarci and Breton’s (1997) that there is 

no relationship found between teacher efficacy beliefs and gender. 

 The present study reveals a significant difference between male and 

female teachers in their job satisfaction. It is also revealed that male teachers are 

more satisfied than the female teachers. 

 This finding was found to be similar to earlier study of Kaur and Sidana 

(2011), that male teachers are more satisfied than female teachers. Where as Nagar 

(2012), Gupta, Pasrijaand Bansal (2012 ), Mahmood and Haider (2011), Sood 

(2010), Ali and Akhtar,( 2009).Gujjar, Ahmed and Naoreen (2009),Gupta and Sahu 

(2009),Fredy Wilson Ngimbudzi(2009) Sarah Basu (2009), Bindhu, C.M. (2007), 

Rathod, M.B. &Verma, M. (2006), Rao(2003), Subhdhi(2002),in their study 

revealed female teachers were better satisfied than the male teachers. The studies of 

Paul Alan Mosheti(2013), Lalita(2013), Ozel and Baser (2013), Basavaraj (2013), 

Salim and Mustafa (2012), Nagar (2012), Gupta, Pasrija and Bansal (2012), Massey 

(2011), Menon and Athanasoula-Reppa (2011), Sridevi (2011), Sharma (2010), 

Yarriswamy, M.C. (2007),) Choudhury(2003) contradicts the present study 

revealing that there is no significant difference between male and female teachers in 

their job satisfaction. 

 It is revealed from the results that there is significant difference between 

male and female teachers in the control, ownership, reach, and endurance 

dimensions of adversity quotient® and Adversity Quotient®. The mean value of 

male teachers is more than the female teachers. This finding is in conformity with 

the findings of Enjenette,D.Barora (2015), Tripathi.S (2012)., Sachdev,P.(2011), 
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Liu,L.(2011), Low(2010), Ferror (2009), Johnson, M(2005) that male and female 

differ in their adversity quotient® and its dimensions. It is found that adversity 

quotient of male teachers is higher than the female teachers. Enjenette,D. Barora 

(2015),and Johnson,M.(2005) found that male respondents AQ® is greater than the 

female respondents AQ®. All the others found that the female respondents’ 

Adversity Quotient® is higher than the male respondents. This finding is 

contradictory with the findings of Hema,G(2015), Danny Kaye.D.et al (2015), 

Shen,Chao-Ying (2014), Napire (2013), Cornista,G.,&Mascasaet,C(2012) 

Rowel,G,Olila (2012) Cura,J.&Gozum,J.(2011), Patdo,V.(2011), Huijuan,Z.(2009), 

Lazaro-Capones&Antonette (2004) who reported that there is no significant gender 

difference in Adversity Quotient  

 To sum-up, the above it is seen that the male scores are higher than 

females with regard to emotional Intelligence, self-efficacy, job satisfaction, 

decision-making and adversity quotient. This could be because we belong to a 

patriarchal society where the men are given all the opportunity when compared with 

the women. 

 There is significant difference between married and unmarried teachers 

in their emotional intelligence and the mean value of married teachers is higher than 

the un married. This result is in support of the findings of Sunil Trivedi, 

ArtiShakya(2014), Singaravelu(2007) that there is significant difference in 

emotional intelligence between married and un married teachers. 

 The present study reveals no significant difference between married and 

un married teachers in their Job satisfaction result is in support of the findings of 

Choudhury (2003). Vyas,M.V.(2002), This Fredy Wilson(2009). But Ngimbudzi 

(2009) in his study found that married teachers indicate their positive attitude 

towards job-satisfaction rather than the unmarried teachers. Where as SharahBasu 

(2009), Saveri (2009), in their study concluded that the mean scores of unmarried 

teachers on job satisfaction is lower than those of married teachers. There is 

significant difference between male and female, married and unmarried teachers 

decision making skill. The present study also reveals that there is significant 
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difference between married and unmarried teachers in their adversity quotient® and 

married teachers are found to have more adversity quotient than the unmarried. This 

finding is in conformity with the findings of Tripathi.S (2012) and Ferrer(2009). 

This finding is contradictory with the findings of Enjenette,D.Barora (2015), Danny 

Kaye.D.et al (2015),Bantang et al (2013), Rowel,G,Olila (2012),Villaver (2005).and 

Lazaro-Capones&Antonette (2004), who concluded that there is no association 

between the marital status and the adversity quotient of teachers. 

 From the above results it is found that the married score higher than the 

un married for all the variables. It could be because the unmarried are still to face a 

lot with life’s experiences that makes one be more resilient. 

 The present study revealed that Age is significantly related to emotional 

intelligence. As the individual mature, their emotional intelligence also increases. 

Salovey and Mayer,(1990) have shown that the emotional intelligence developed 

with increasing age. Goleman(1996) have also stated that emotional intelligence 

increases with age and it can be learned. This finding of the present study also 

supports the findings of Vari. Mondal, et al.,(2012), Liang (2007), A lavandar 

(2006), Wong and Law(2002) and Mayer et al(2000). This result is in contradiction 

to the findings of the earlier studies by Banshibihari (2004), Pandit,B and 

Pathan,Y.(2004), Tyagi (2004), Kumar, D.(2001) in teachers emotional intelligence.  

 Age has been significant between married and single teachers in their self 

-efficacy. This is supported by the earlier studies done by Merle Taimalu,Olivia Oim 

(2005) and Coladarci and Breton’s(1997).This result is in contradiction to the 

findings of and Pen Rose(2007). 

 No significant difference is seen among teachers in different age groups 

in  their  job  satisfaction.  This  result  is  in  support  of  the  earlier  studies  of  Ozel  and  

Baser (2013), Kumar,S. and Patnaik,P.S, (2004) and Rao(2003).But 

Basavaraj(2013), Gupta and Sahu (2009),Fredy Wilson Ngimbudzi(2009), Mathew 

(2007) contradicts the present study revealing that there is significant difference 

among teachers in different age groups in their job satisfaction. Subhdhi(2002) 
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findings differ from that of all  the others.  Young teachers,  who belong to 22 to 35 

years age group, are more satisfied. On the other hand Gujjar, Ahmed and Naoreen 

(2009) report that the teachers belonging to 41 to 50 years are significantly positive 

than the age group of 20 to30 years. 

 Age is found to be significant related to adversity quotient. Age is also 

found to be significant to the dimensions of adversity quotient. Teachers belonging 

to the age group 51 to 60 have the highest adversity quotient. The findings indicate 

that as an individual mature chronologically, adversity quotient® also gets 

enhanced. This is supported by the earlier study done by Danny Kaye.D.et al (2015), 

Tripathi.S (2012). Shen,Chao-Ying (2014),Ferrer(2009). Markman(2000) results 

show that there is significant relationship between age and control, ownership 

dimensions of adversity quotient of entrepreneurs. Tripathi.S (2012).results states, 

respondents of age group 40 to 44 possess greater adversity quotient than the 

respondents of age group 50 years and above. Huijuan(2009) findings state that the 

mean of the adversity quotient of the fourth year students of a course is significantly 

higher than the mean of the first year students. The findings of the present study is in 

contradiction to the findings of the earlier study by Enjenette, D.Barora (2015), 

Bantangetal.(2013), Cornista & Macasaet(2013), Rowel, G.Olila(2012), 

Canivel(2010) Lazaro-Capones & Antonette (2004) according to whom age has no 

effect on adversity quotient 

 There’s an old adage, which says the older you are the wiser you are. 

Age and maturity are directly proportional to each other. It also helps in emotional 

maturity and the emotional intelligence scores are higher for the older age group. 

As the accomplishments of the older ones are more so the efficacy level will also go 

higher. This is very well proved through this research 

 Government schoolteachers are found to be better in their emotional 

intelligence than the Government aided and self-financing school teachers. This may 

be because Government schoolteachers have more freedom to think and take timely 

decisions in their classroom and working environment. This is supported by the 

earlier study done by Suresh and Rajalakshmi (2005), and Amirtha,M. and 
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Kadhiravan,S.(2006). This result is in contradiction to the findings of 

Neelakandan.R.(2007).His findings reported that there is no significant difference 

between government school teachers and private school teachers in respect of their 

emotional intelligence.  

 Significant difference is observed between government, government 

aided and self -financial schoolteachers in their self efficacy. Also there is 

significant difference among graduate, post graduate and postgraduate with 

M.Phil/Ph.D teachers in their Self- efficacy. There is a significant difference among 

secondary grade, trained graduate and post -graduate teachers in their self -efficacy. 

This finding is in conformity with the findings of Merle Tainmalu, Olivia Oim 

(2005) 

 There is significant difference among teachers working in different type 

of schools in their job satisfaction. This result is in support of the findings of 

Basavaraj(2013), Gupta, Pasrija and Bansal (2012 ), Kaur and Sidana (2011), 

Chamundeswari and Vasanthi (2009), Saveri(2009), and Sharma and Patnaik(2009). 

Fredy Wilson Ngimbudzi(2009) that the job satisfaction of the teachers working in 

government schools differ significantly from that of the other schools. On the other 

hand the findings of Lalita(2013), Massey (2011), Yarriswamy, M.C (2007), 

Rao(2003), Mehrotra,A.(2002) contradicts the result by reporting that there is no 

significant  difference  among  teachers  working  in  different  type  of  management  

schools in their job satisfaction. 

 There is significant difference among teachers working in different type 

of schools in their Adversity Quotient. Teachers working in government schools had 

higher adversity quotient than other schools. This finding is in conformity with the 

findings of Hema.G.(2015), Low (2010), Ferrer(2009), Dsouza,R.(2006) and 

contradicts the findings of Mary Devakumar (2014), Cura,J.&Gozum,J.(2011), 

Villaver (2005) that there is no significant difference among teachers working in 

different type of schools in their Adversity Quotient. 
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 One could infer from the above the reasons for the government school 

teachers having higher scores in emotional intelligence, self-efficacy, decision-

making and adversity quotient. Very often the government school teachers role 

become multitasking as they are assigned other government duties they are forced to 

develop skills related to emotional intelligence. Also their cliental, the students come 

mostly form lower or lower middle class group where the life style demands a lot of 

counseling and thus decision –making is almost part and parcel of their life. Also 

the job is a transferable one. With all these experience the self -efficacy and AQ@ 

skills definitely become better. Most of the ordeals are not there for the other 

teachers who belong to other type of schools. 

 No significant difference was found among teachers having different 

educational qualification in their emotional intelligence. This findings of the present 

study is similar to the findings of Alavandar (2006), that educational qualification 

did not significantly differentiate teachers in their emotional intelligence. This result 

is in contradiction to the findings of Neelakandan.R.(2007).His findings reported 

that the teachers having higher qualifications had better emotional competence than 

the teachers having essential qualification only.Also there is significant difference 

among graduate, post graduate and postgraduate with M.Phil/Ph.D teachers in their 

emotional intelligence. 

 No significant difference is found among teachers having different 

educational qualification with regard to their job satisfaction. This result is in 

support of the findings of Ozel and Baser (2013), Kumar,S, Patnaik,P.S, (2004), and 

Vyas,M.V.(2002), Freddy Wilson Ngimbudzi(2009) that there is no significant 

difference among teachers having different educational qualification in their job 

satisfaction. Rao (2003) reports that the teachers belonging to different age groups 

indicate good job satisfaction, but they do not significantly differ. In turn Gupta, 

Pasrija and Bansal (2012) reports that the teachers having post-graduate 

qualifications are reported to be significantly better than their counterparts. Ali and 

Akhtar, (2009) reported that none Ph.D. holders show significantly greater degree of 

job satisfaction in comparison to the teachers having Ph.D. degrees. Mathew (2007) 
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also contradicts to the present finding, reporting that there is association between 

educational qualification and job satisfaction. 

 Teachers differ in decision-making skill and teachers’ self-efficacy. As 

their educational qualification goes higher they do gain more knowledge and 

maturity comes in too. Education does help one to build their self-efficacy. Due to 

maturity teachers are able to decide better. 

 There is also significant difference among teachers from different age 

group, different type of management, having different qualifications, having 

different designations and experience. 

 There is significant difference among secondary grade, trained graduate 

and post-graduate teachers in their emotional intelligence. Ramganesh E. & Johnson 

N. (2008) contradicts the present findings. According to their finding the principal 

and the teacher educators do not differ in their emotional intelligence. Significant 

difference is observed among secondary grade, trained graduate and post-graduate 

teachers in their self-efficacy. This finding is in conformity with the findings of 

Merle Taimalu, Olivia Oim (2005). 

 There is significant difference among secondary grade, trained graduate 

and post -graduate teachers in their job satisfaction. This finding supports the earlier 

findings of Gujjar, Ahmed and Naoreen(2009) that designation wise secondary 

school teachers are better satisfied than elementary school teachers, Where as 

Basavaraj(2013) contradicts this finding. He reports that Post graduate and under 

graduate heads do not differ significantly in their job satisfaction. There is 

significant difference among teachers with different designations in their Adversity 

Quotient. This finding is in conformity with the findings of Tripathi.S (2012), 

Highest designation like CEO, directors of the office possess the higher adversity 

quotient and there is significant difference in adversity quotient® between 

employees different position. 

 Education helps in making an individual a better person. The level of 

students they work with also contribute to their behaviours and skills. Handling 
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older group of students and taking care of their needs and demands do make one 

emotionally strong, good in making decision-making, and a strong AQ@ Success of 

handling the adolescents which automatically builds one’s self efficacy and job 

satisfaction.  

 There is significant difference among teachers with different years of 

experience. The mean value of teachers belonging to above 20 years of experience is 

greater for control, ownership, reach and endurance dimensions of adversity 

quotient®, overall adversity quotient® These findings contradicts to the study of 

Villaver (2005). Who found that teachers with experience of 10 years or lower had 

moderate AQ® while those with higher than eleven years has moderately low AQ® 

differ in their emotional intelligence. 

 There is significant difference among teachers with different years of 

experience. The mean value of teachers belonging to above 20 years of experience 

group is greater than the other groups. The senior teachers have experienced to 

manage emotions in the self and in others in different work place performance. The 

findings of Neelakandan.R.(2007), A lavandar (2006), Kumar, D.(2001) show that 

difference in teaching experience among teachers do not significantly differentiate 

teachers in their emotional intelligence. Hence contradicts the present study. 

 There is significant difference among teachers with different years of 

experience. This findings supports the earlier findings of Bandura (1994),Tsui 

(1995), Tschannen-Moran &Woolfolk-Hoy(2002), Merle Taimalu, OliviaOim 

(2005). Teacher self-efficacy is the belief that teachers have in their own abilities 

and skills as educators. Experience teachers have a strong sense of self-efficacy 

 There is no significant difference among teachers with different years of 

experience. This results supports the findings of Ozel and Baser (2013), 

Massey(2011), Sridevi(2011),Fredy Wilson Ngimbudzi(2009), Yarriswamy, M.C 

(2007), Rathod, M.B. &Verma, M. (2006), Rao(2003), Choudhury(2003) that there 

is no significant relationship between experience of teachers and job satisfaction. On 

the other hand the findings of Basavaraj(2013), Bhayana(2012), Gupta, Pasrija and 
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Bansal (2012 ) Lam and Yan(2012), Menon and Athanasoula-Reppa(2011), 

Saveri(2009), and Mathew (2007), contradicts the present finding. Sood(2010), 

Kumar,S, Patnaik,P.S, (2004), reports that teachers having less than 10 years of 

experience are better satisfied than the teachers having more than 10 years of 

experience. Whereas Gupta and Sahu (2009) reveals that the teachers having16 to 20 

years of experience or more is more satisfied than the teachers having experience of 

1-5 years. 

 There is significant difference among teachers with different years of 

experience in their Adversity Quotient. The mean value of teachers belonging to 

above 20 years of experience is greater for control, ownership, reach and endurance 

dimensions of adversity quotient®, overall adversity quotient®. These findings 

contradict to the study of Villaver (2005). Teaching experience of 10 years or lower 

had moderate AQ® while those with higher than eleven years has moderately low 

AQ® differ in their emotional intelligence. 

 It is proved once again that experience is the best teacher. The results 

shown above give an insight to the study which states that the experienced teachers 

score higher than the less experienced.  

 There is significant difference between male and female, married and 

unmarried teachers decision-making skill. There is also significant difference among 

teachers from different age group, different type of management, having different 

qualifications, having different designations and experience. Teachers make 

countless decisions all day long in an effort to promote student learning. They fall 

into three categories: planning, implementing, and assessing. Some decisions are 

made at the desk when preparing lesson or unit plans, designing an instructional 

activity, or grading papers. Other decisions are made on the spot during the dynamic 

interactions with students when delivering a lesson. According to (Shann (2001, 69), 

“teachers are uniformly dissatisfied with their level of participation in decision 

making.” This implies that denial of opportunities for teachers to participate in 

decision-making may make them dissatisfied with their job. 
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4.3 CORRELATION AND REGRESSION ANALYSIS 

 Correlation is a measure of relationship between any two variables. In all 

correlational researches, the strength of a relationship between two or more variables 

will have to be established only when the variables are quantified. By calculating a 

correlation between variables it is determined to what degree and direction are they 

related. While correlation is useful in discovering possible connection between the 

variables, it does not prove or disprove any cause –and effect (casual) relationship 

between them. It only gives an estimate as to the degree of association between the 

variables. In fact, correlation analysis tests the interdependence of the variables. The 

correlation involving relationship between one dependent variable and multiple 

independent variables, then it requires a better complex technique other than the 

simple correlation which is usually termed as multiple regression. 

 Regression or linear regression is an approach to model the strength of 

the relationship between a dependent variable and one or more independent 

variables; the case of one independent variable is called simple regression. For more 

than one independent variable it is called multiple regression. Multiple-regression is 

an extension of simple (bi-variate) regression. 

 Multiple regression is used to assess the relative influence of a number of 

independent variables indicating a prediction of a dependent variable. Therefore, 

multiple regression is needed when there is a measure of a predicted variable which 

has been assessed on a continuous scale and when its required to find out which of 

the independent variables predict the output or the dependent variable and how 

much of influence each one has on prediction. The best known method of 

multivariate analyses being step-wise multiple regression in examining the 

relationship between a single dependent variable and multiple independent variables 

(Cooley and Lohnes,1971). 

 Linear regression uses the values from an existing data set consisting of 

measurements  of  the  values  of  two variables,  X and  Y,  to  develop  a  model  that  is  

useful for predicting the value of the dependent variable, Y for given values of X. 
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Hence the regression analysis may be presented in the form of equation as given 

below; 

 Y =  b1X1 +b2X2 +b3X3+………..+bnXn+C 

 In this equation, Y is the value of the dependent variable, which is being 

predicted or explained; X1, X2………………….Xn are the values of the independent 

variable, which are predicting or explaining the value of Y; a1,a2…….an are the 

coefficients of X, which shows how much Y changes for each one unit change in Xn; 

C, a constant. More especially regression analysis helps one to understand how the 

typical value of the dependent variable changes when any one of the independent 

variable is varied, while the other independent variables are held fixed. 

 There are several types of multiple regression analyses such as standard, 

hierarchical, set wise, and stepwise regression analysis. In the present study, the 

investigator used stepwise regression analysis. Stepwise regression helps to 

understand the best combination of independent (predictor) variables that would 

predict the dependent (predicted) variable. In a stepwise regression predictor 

variables are entered in to the regression equation one at a time based upon 

statistical criteria. At each step in the analysis the predictor variable that contributes 

the most to the prediction equation in terms of increasing multiple correlation R, is 

entered first. This process is continued only if additional variables add anything 

statistically meaningful to the regression equation. When no additional predictor 

variables add anything statistically meaningful to the regression equation, the 

analysis stops. Thus, not all predictor variables may enter the equation in stepwise 

regression. 

 In  the  present  study,  stepwise  regression  was  carried  out  to  predict  the  

adversity quotient of the teachers using the selected independent variables such as 

gender, marital status, type of management, age, experience, qualification, 

designation, emotional intelligence, self efficacy, job-satisfaction and decision 

making. The table below shows the simple correlation matrix between the selected 

independent variables and adversity quotient of teachers 
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Table 4.10  Correlation matrix showing Inter Correlation between selected independent variables and Adversity Quotient of 

Teachers (N=503) 

Variables 
Emotional 

Intelligence 

Teacher 
Self 

Efficacy 

Decision 
Making 

Job 
Satisfaction 

Control Ownership Reach Endurance 
Overall 

Adversity 
Quotient 

Emotional 
Intelligence 

1 0.568** 0.634** 0.650** 0.568** 0.617** 0.654** 0.591** 0.793** 

Teacher Self 
Efficacy 

 1 0.609** 0.321** 0.380** 0.441** 0.478** 0.373** 0.545** 

Decision 
Making 

  1 0.545** 0.462** 0.476** 0.537** 0.468** 0.633** 

Job 
Satisfaction 

   1 0.511** 0.454** 0.444** 0.525** 0.630** 

Control     1 0.304** 0.244** 0.647** 0.703** 

Ownership      1 0.715** 0.458** 0.824** 

Reach       1 0.291** 0.734** 

Endurance        1 0.790** 

Overall 
Adversity 
Quotient 

        1 

** significant at 0.01 level *significant at 0.05 level.
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 The inter correlation between the independent variables of the study in 

teachers show significant relation among themselves and also with a dependent 

variable. It is interesting to note that the independent variables namely emotional 

intelligence, teacher self-efficacy, job satisfaction and decision making of the 

teachers are significantly influencing adversity quotient and its dimension. The 

correlation coefficient of Ownership and Adversity Quotient is high. (0.824) 

followed by emotional intelligence (0.793 ).This shows that the extent to which 

teachers own their adversity will affect the other aspects of their life. Teachers who 

have overcome the many adverse events in life with the past experiences, is able to 

take good decisions and tend to be more satisfied in their job. According to  

Goleman  (1998),  emotional  intelligence  was  closely  related  to  job  satisfaction.  

Emotional intelligence, teacher self- efficacy and decision making influences  

the ownership dimension of adversity quotient. This indicates they can averagely 

take steps to overcome the adverse events in their life. Conversely, teachers  

who practice to rule over their adverse situations are good in their emotional 

intelligence and decision-making. The independent variables namely emotional 

intelligence, teacher self –efficacy, job satisfaction and decision making of the 

teachers are significantly influencing adversity quotient and its dimension. Therefore 

the results revealed that higher the emotional intelligence, teacher self efficacy, job 

satisfaction and decision making of the teachers, higher the adversity quotient of the 

teachers. 

 The results of the correlation matrix presented above has necessitated 

further analysis using a step-wise regression, in order to obtain the true contribution 

of the related independent variables on adversity quotient in the present study. 
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 The codes assigned to the dependent and the independent variables for 

the present study are given below: 

Table 4.11 Variable and Codes used in the Stepwise Regression Analysis 

S.No Variables Code 

 Demographic Variables 

1 Gender  X1 

2 Marital status X2 

3 Age  X3 

4 Qualification  X4 

5 Type of Management X5 

6 Designation X6 

7 Experience X7  

Research Variables 

8 Emotional Intelligence X8  

9 Teacher Self Efficacy X9 

10 Job satisfaction X10 

11  Decision Making  X11 

12 Adversity Quotient Y 
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Table 4.12(a,b,c) Regression co-efficient and coefficient determination in a 
stepwise inclusion procedure among the teachers (N=503) 

 

Table 4.12(b) R and R2 Value of all the variables which influence the 
Adversity Quotient of Teachers 

Variables R R2 
Emotional Intelligence 0.793 0.629 
Emotional Intelligence and Decision Making 0.810 0.657 
Emotional Intelligence, Decision Making and Job Satisfaction 0.819 0.671 
Emotional Intelligence, Decision Making, Job Satisfaction and 
Teacher Self Efficacy 

0.822 0.676 

Emotional Intelligence, Decision Making, Job Satisfaction, 
Teacher Self Efficacy and Type of Management 

0.825 0.680 

Step 
No 

Dpn
dent 
Vari
able 

Independent 
and 
Demographi
c Variables 

Co-efficient 
of 
Determinati
on 

Unstand
ardized  
Co-
efficient 

Standardiz
ed  
Co-
efficient 
(Beta Co-
eficient) 

t value Level of 
Signifi 
cance 

                                     Constant                                -156.867                                         -14.269 P < 0.001 
1  

A 
 
D 
 
V 
 
E 
 
R 
 
S 
 
I 
 
T 
 
Y 
 
 
Q 
 
U 
 
O 
 
T 
 
I 
 
E 
 
N 
 
T 

Emotional  
Intelligence 

0.629 1.065 0.528 13.305 P < 0.001 

2 Emotional  
Intelligence 
and Decision 
Making 

0.657 0.171 0.127 3.409 P < 0.001 

3 Emotional  
Intelligence, 
Decision 
Making and 
Job 
Satisfaction 

0.671 0.349 0.185 5.294 P < 0.001 

4 Emotional  
Intelligence, 
Decision 
Making,  Job 
Satisfaction 
and Teacher 
Self Efficacy 

0.676 0.147 0.097 2.843 P < 0.005 

5 Emotional  
Intelligence, 
Decision 
Making,  Job 
Satisfaction, 
Teacher Self 
Efficacy and 
Type of 
Management 

0.680 -2.366 -0.063 -2.438 P < 0.01 

6 Sex Excluded -0.002 -0.087 0.930 
7 Marital 

Status 
Excluded -0.043 -1.667 0.096 

8 Age Excluded 0.036 1.287 0.199 
9 Experience Excluded -0.013 -0.485 0.628 
10 Educational 

Qualification 
Excluded -0.003 -0.115 0.908 

11 Designation Excluded -0.038 -1.437 0.151 
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 The table above shows the regression analysis carried out with the 

dependent and independent variables for the sample of 503 teachers. It is observed 

from the table that the first variable entered into the stepwise regression is emotional 

intelligence. The multiple correlation® obtained is 0.793 indicating that the strength 

of the relationship between adversity quotient and emotional intelligence is about 

79.3percent. The coefficient of determination (R2) is 0.629. This shows 

approximately 63percent of variance of the adversity quotient could be accounted by 

emotional intelligence. The second most significant variable entered is, decision 

making. The multiple correlation coefficient(R) between adversity quotient and 

emotional intelligence and decision- making is0.810, indicating that the strength of 

the relationship between adversity quotient and the two independent variables put 

together is about 81 percent. The value of R2 is 0.657, which indicates that 

approximately 65.7 percent of the variance of the adversity quotient could be 

accounted by emotional intelligence and decision -making. The third significant 

variable is job satisfaction. The multiple correlation coefficient (R) between 

adversity quotient and emotional intelligence, decision making and job satisfaction 

is 0.819 indicating that the strength of the relationship between adversity quotient 

and the three independent variables put together is about 81.9 percentage. The value 

of R2 is 0.671 which indicates that approximately 67.1 percent of the variance of the 

adversity quotient could be accounted by emotional intelligence, decision making 

and job satisfaction The fourth significant variable is teacher self efficacy. The 

multiple correlation coefficient(R) between adversity quotient and emotional 

intelligence, decision making, job satisfaction and teacher self efficacy is 0.822 

indicating that the strength of the relationship between adversity quotient and the 

four independent variables put together is about 82.2 percent. The value of R2 is 

0.676 which indicates that approximately 67.6 percent of the variance of the 

adversity quotient could be accounted by emotional intelligence, decision-making, 

job satisfaction and teacher self -efficacy.  

 The fifth significant variable is type of management. The multiple 

correlation coefficient(R) between adversity quotient and emotional intelligence, 

decision making, job satisfaction, teacher self-efficacy and type of management is 

0.825 indicating that the strength of the relationship between adversity quotient and 
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the four independent variables and one demographic variable put together is about 

82.5 percent. The value of R2 is 0.68, which indicates that approximately 68 percent 

of the variance of the Adversity Quotient could be accounted to emotional 

intelligence,  decision-making,  job  satisfaction,  teacher  self-efficacy  and  type  of  

management. 

 Table 4.12(c) Percentage of each variable, which influence the Adversity 

Quotient of Teachers 

Variables 
Influencing 

Variable 
Value 

percent of each 
Variable 

influencing 

Emotional Intelligence 0.629 62.9 % 

Emotional Intelligence and Decision Making 0.657 2.8 % 

Emotional Intelligence, Decision Making and Job 
Satisfaction 

0.671 1.4 % 

Emotional Intelligence, Decision Making, Job 
Satisfaction and Self Efficacy 

0.676 0.5 % 

Emotional Intelligence, Decision Making, Job 
Satisfaction, Self Efficacy and Type of Management 

0.680 0.4 % 

Total 68.0 % 
 

 The value of R2 is 0.680 which indicates that approximately 68 percent of 

the variance of the adversity quotient could be accounted by emotional intelligence, 

decision making, job satisfaction, teacher self efficacy and type of management. Out 

of this 68 percent, 62.9percent of variance is explained by emotional intelligence, 

2.8 percentage of variance is explained by decision-making and 1.4 percentage of 

variance  is  explained  by  job  satisfaction.  0.5  percent  teacher  self-efficacy  and  0.4  

percent is accounted for type of management. 

 The regression equation formed using  coefficient (standardized 

coefficient) at the end of 5th step is 

 Y = 0.528X8 + 0.127X11+ 0.185X10+ 0.0.097X9 – 0.063X5 
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 It could be seen from the equation that the first variable entered into the 

step-wise regression analysis is emotional intelligence (X8) which is contributing 

more to adversity quotient. The coefficient of emotional intelligence is 0.528 

indicates that the adversity quotient value increases by 0.528 units for every unit of 

change in emotional intelligence. The second variable entered into the step-wise 
regression analysis at the second step is decision making (X11), which is the second 

contributing variable and the coefficient of decision making is 0.127 shows that the 

adversity quotient value increases by 0.127 units for every unit of change in decision 

making. The third variable entered is job satisfaction (X10), which is the third 

contributing variable and its coefficient is 0.185 shows that the adversity quotient 

value increases by 0.127 units for every unit of change in job satisfaction. The fourth 

variable entered into the step-wise regression analysis at the fourth step is teacher 

self- efficacy which is the fourth contributing variable and the coefficient of teacher 

self efficacy is 0.097 shows that the adversity quotient value increases by 0.097 units 
for every unit of change in teacher self efficacy. The fifth and the last variable 

entered is type of management (X5) which is the fifth contributing variable and the 

coefficient of type of management is -0.063 the adversity quotient value would 

decrease by 0.063 units for every unit of change in type of management 

 Hence, it is interpreted from the  coefficients that the most important 

predictor which influences adversity quotient for the whole sample is emotional 

intelligence followed by decision making, job satisfaction, teacher self efficacy and 

Type of management. These variables put together significantly contributed 

adversity quotient at 0.01 level. The other variables such as gender, marital status, 
age, educational qualification, designation and experience have not manifested any 

significant contribution towards adversity quotient of teachers. 

 Hence the formulated hypothesis there is significant contribution of 

certain variables such as emotional intelligence, decision-making, job satisfaction, 

teacher self -efficacy and type of management towards adversity quotient is 

accepted. 

 Hence, the formulated hypothesis, there is significant contribution of 

certain variables such as gender, marital status, age, experience, educational 

qualification and designation towards adversity quotient is rejected. 
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Table 4.13  Correlation matrix showing Inter Correlation between selected independent variables and Adversity quotient of 
Married Teachers (N=411) 

 
Overall 

Emotional 
Intelligence 

Teacher 
Self 

Efficacy 

Decision 
Making 

Job 
Satisfaction 

Control Ownership Reach Endurance 
Overall 

Adversity 
Quotient 

Overall 
Emotional 
Intelligence 1 

1 0.530** 0.615** 0.639** 0.529** 0.576** 0.619** 0.589** 0.761** 

Teacher Self 
Efficacy 

 1 0.598** 0.319** 0.341** 0.394** 0.425** 0.388** 0.509** 

Decision 
Making 

  1 0.536** 0.421** 0.471** 0.545** 0.450** 0.619** 

Job 
Satisfaction 

   1 0.505** 0.432** 0.433** 0.531** 0.625** 

Control   .  1 0.285** 0.206** 0.636** 0.688** 

Ownership      1 0.695** 0.465** 0.820** 

Reach       1 0.293** 0.718** 

Endurance        1 0.799** 

Overall 
Adversity 
Quotient 

        1 
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 The inter correlation between the independent variables of the study 

show significant relation among themselves and also with a dependent variable. It is 

interesting to note that the independent variables namely emotional intelligence, 

teacher self-efficacy, job satisfaction and decision making of the teachers are 

significantly influencing adversity quotient of married teachers and its dimension. 

The correlation coefficient of Reach dimension of Adversity Quotient is high 

(0.820) followed by endurance (0.799). This shows the extent to which teachers 

perceive an adversity will reach into and the other aspects of the situation or beyond. 

Followed by endurance implies adversity affects the teachers for a longer time in 

their life. Self- efficacy and decision making is closely related to reach dimension of 

adversity quotient. This indicates they can averagely limit the reach of adverse 

events in their life and the teachers are affected by it for a long time. The lessons 

that they had learnt from their adversity they were able to act upon. 

 From the inter-correlation table it is observed that the independent 

variables namely emotional intelligence, teacher self- efficacy, job satisfaction and 

decision making of the teachers are significantly influencing adversity quotient and 

its dimension. Therefore, the results reveal that higher the emotional intelligence, 

teacher self -efficacy, job satisfaction and decision making of the married teachers, 

higher the adversity quotient of the teachers. 

  The results of the correlation matrix presented above has necessitated 

further analysis using a step-wise regression, in order to obtain the true contribution 

of the related independent variables on adversity quotient of married teachers in the 

present study. 
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Table 4.13 (a,b,c) Regression co-efficient and coefficient determination in a stepwise inclusion procedure among the married 
teachers (N=411) 

Step 
No 

Dependent 
Variable 

Independent and Demographic 
Variables 

Co-efficient of 
Determination 

Unstandardized 
Co-efficient 

Standardized 
Co-efficient (Beta 

Co-efficient) 
t value Level of 

Significance 

 Constant -147.547  -11.367 P < 0.001 
1 

ADVERSITY 
 

QUOTIENT 

Emotional  
Intelligence 0.761 0.989 0.481 10.825 P < 0.001 

2 Emotional  
Intelligence and Decision Making 0.781 0.198 0.148 3.442 P < 0.001 

3 Emotional  
Intelligence, Decision Making and 
Job Satisfaction 

0.797 0.374 0.206 5.125 P < 0.001 

4 Emotional  
Intelligence, Decision Making, Job 
Satisfaction and Teacher Self 
Efficacy 

0.800 0.141 0.091 2.339 P < 0.020 

5 Emotional  
Intelligence, Decision Making, Job 
Satisfaction, Teacher Self Efficacy 
and Type of Management 

0.802 -2.191 -0.063 -2.081 P < 0.038 

6 Designation Excluded -0.053 -0.690 0.092  
7 Educational Qualification Excluded -0.018 -0.562 0.574 
8 Experience Excluded 0.027 -0.854 0.394 
9 Age Excluded -0.017 0.509 0.611 
10 Gender Excluded -0.020 0.645 0.519 
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Table 4.13(b) R and R2 Value of all the variables which influence the Adversity 
Quotient of married teachers 

Variables R R2 

Emotional Intelligence 0.761 0.579 

Emotional Intelligence and Decision Making 0.781 0.616 

Emotional Intelligence, Decision Making and Job 
Satisfaction 

0.797 0.635 

Emotional Intelligence, Decision Making, Job 
Satisfaction and Teacher Self Efficacy 

0.800 0.640 

Emotional Intelligence, Decision Making, Job 
Satisfaction, Teacher Self Efficacy and Type of 
Management 

0.802 0.644 

 

 The regression analysis carried out to find the contribution of 

independent variables on dependent variable for the sample of married teachers is 

presented in the above table. It is observed from the table that the first variable 

entered into the stepwise regression is emotional intelligence. The multiple 

correlation® obtained is 0.761 indicating that the strength of the relationship 

between adversity quotient and emotional intelligence is about 76.1 percent. The 

coefficient of determination (R2) is 0.579. This shows approximately 57.9 percent of 

variance of the Adversity Quotient of married teachers could be accounted by 

emotional intelligence. The second most significant variable entered is decision 

making. The multiple correlation coefficient (R) between adversity quotient, 

emotional intelligence and decision making is 0.781, indicating that the strength of 

the relationship between adversity quotient and the two independent variables put 

together is about 78.1 percent. The value of R2 is 0.616, which indicates that 

approximately 61.6 percent of the variance of the adversity quotient of married 

teachers could be accounted by emotional intelligence and decision-making. The 

third significant variable is job satisfaction. The multiple correlation coefficient (R) 

between adversity quotient and emotional intelligence, decision making and job 

satisfaction is 0.797 indicating that the strength of the relationship between adversity 

quotient and the three independent variables put together is about 79.7 percentage. 

The  value  of  R2 is 0.635 which indicates that approximately 63.5percent of the 
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variance of the adversity quotient of married teachers could be accounted by 

emotional intelligence, decision making and job satisfaction The fourth significant 

variable is teacher self efficacy. The multiple correlation coefficient(R) between 

adversity quotient and emotional intelligence, decision making, job satisfaction and 

teacher self efficacy is 0.800 indicating that the strength of the relationship between 

adversity quotient and the four independent variables put together is about 80 

percent. The value of R2 is 0.640 which indicates that approximately 64 percent of 

the variance of the adversity quotient of married teachers could be accounted by 

emotional intelligence, decision making, job satisfaction and teacher self efficacy.  

 The fifth significant variable entered is type of management. The 

multiple correlation coefficient(R) between adversity quotient and emotional 

intelligence, decision making, job satisfaction, teacher self efficacy and type of 

management is 0.802 indicating that the strength of the relationship between 

adversity quotient and the four independent variables and one demographic variable 

put together is about 80.2 percent. The value of R2 is 0.644 which indicates that 

approximately 64.4 percent of the variance of the Adversity Quotient could be 

accounted to emotional intelligence, decision making, job satisfaction, teacher self 

efficacy and type of management. 

Table 4.13(c) Percentage of each variable, which influence the Adversity 
Quotient of Married Teachers 

Variables 
Influencing 

Variable 
Value 

% of each 
Variable 

influencing 
Emotional Intelligence 0.579 57.9% 
Emotional Intelligence and Decision Making 0.616 3.7% 
Emotional Intelligence, Decision Making and Job 
Satisfaction 0.635 1.9% 

Emotional Intelligence, Decision Making, Job 
Satisfaction and Teacher Self Efficacy 0.640 0.5% 

Emotional Intelligence, Decision Making, Job 
Satisfaction, Teacher Self Efficacy and Type of 
Management 

0.644 0.4% 

Total  64.4% 
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 The value of R2 is 0.644 which indicates that approximately 64.4 percent 

of the variance of the adversity quotient could be accounted by emotional 

intelligence, decision making, job satisfaction, teacher self efficacy and type of 

management. Out of this 64.4 percent, 57.9percent of variance is explained by 

emotional intelligence, 3.7 percentage of variance is explained by decision-making 

and 1.9 percentage of variance is explained by job satisfaction. 0.5 percent teacher 

self -efficacy and 0.4 percent is accounted for type of management. 

 The regression equation formed using  coefficient (standardized 

coefficient) at the end of 5th step is 

 Y = 0.481X8 + 0.148X11+ 0.206X10+ 0.091X9 – 0.063X5 

 It could be seen from the equation that the first variable entered into the 

step-wise regression analysis is emotional intelligence (X8), which is contributing 

more to adversity quotient. The coefficient of emotional intelligence is 0.481 

indicates that the adversity quotient value increases by 0.481 units for every unit of 

change in emotional intelligence. The second variable entered into the step-wise 

regression analysis at the second step is decision making (X11), which is the second 

contributing variable and the coefficient of decision making is 0.148 shows that the 

adversity quotient value increases by 0.148units for every unit of change in decision 

making. The third variable entered is job satisfaction (X10), which is the third 

contributing variable and its coefficient is 0.206 shows that the adversity quotient 

value increases by 0.206 units for every unit of change in job satisfaction. The fourth 

variable entered into the step-wise regression analysis at the fourth step is teacher 

self –efficacy which is the fourth contributing variable and the coefficient of teacher 

self -efficacy is 0.091 shows that the adversity quotient value increases by 0.091 

units for every unit of change in teacher self efficacy. The fifth and the last variable 

entered is Type of management (X5) which is the fifth contributing variable and the 
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coefficient of Type of management is ( – 0.063). The adversity quotient value 

decreases by 0.063 units for every unit of change in Type of management 

 Hence, it is interpreted from the  coefficients that the most important 

predictor which influences adversity quotient for the sample of married teachers is 

emotional intelligence followed by decision making, job satisfaction, teacher self 

efficacy and Type of management. These variables put together significantly 

contributed adversity quotient of married teachers at 0.01 level. The other variables 

such as gender, age and experience, educational qualification and designation have 

not manifested any significant contribution towards adversity quotient of married 

teachers. 

 Hence the formulated hypothesis, there is significant contribution of 

certain variables such as emotional intelligence, teacher self efficacy decision 

making, and type of management towards Adversity quotient of married teachers is 

accepted and the formulated hypothesis there is significant contribution of certain 

variables such as designation, gender, age, educational qualification and experience 

towards adversity quotient of married teachers is rejected. 
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Table 4.14  Correlation matrix showing Inter Correlation between selected independent variables and Adversity quotient of 

unmarried teachers(N=92) 

Variable 
Emotional 

Intelligence 

Teacher 
Self 

Efficacy 

Decision 
Making 

Job 
Satisfaction 

Control Ownership Reach Endurance 
Overall 

Adversity 
Quotient 

Emotional 
Intelligence 

1 0.648** 0.677** 0.727** 0.678** 0.746** 0.739** 0.565** 0.891** 

Teacher Self 
Efficacy 

 1 0.616** 0.335** 0.470** 0.575** 0.596** 0.253* 0.621** 

Decision 
Making 

  1 0.594** 0.589** 0.460** 0.462** 0.503** 0.653** 

Job 
Satisfaction 

   1 0.544** 0.554** 0.505** 0.500** 0.686** 

Control     1 0.336** 0.316** 0.672** 0.739** 

Ownership      1 0.774** 0.383** 0.831** 

Reach  .     1 0.207* 0.762** 

Endurance        1 0.728** 

Overall 
Adversity 
Quotient 

        1 
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 The inter correlation between the independent variables of the study 

show the significant relation among themselves and also with a dependent variable. 

It is interesting to note that the independent variables namely emotional intelligence, 

teacher self-efficacy, job satisfaction and decision making of the teachers are 

significantly influencing adversity quotient and its dimension. The correlation 

coefficient of emotional intelligence and adversity quotient is high (0.891) followed 

by ownership(0.831).This shows the extent to which unmarried teachers perceive an 

adversity will be their action according to the emotional stability. Further their 

ownership score is higher, indicates that they take the responsibility for the event of 

adverse. Followed by endurance implies adversity affects the teachers for a longer 

time in their life. Job satisfaction is closely related to ownership. Self-efficacy and 

decision making is closely related to reach dimension of adversity quotient.  

 From the inter-correlation table it is observed that the independent 

variables namely emotional intelligence, teacher self-efficacy, job satisfaction and 

decision making of the teachers are significantly influencing adversity quotient of 

unmarried and its dimension. Therefore the results reveal that, higher the emotional 

intelligence, teacher self efficacy, job satisfaction and decision making of the 

teachers, higher the adversity quotient of the unmarried teachers. 

 The results of the correlation matrix presented above has necessitated 

further analysis using a step-wise regression, in order to obtain the true contribution 

of the related independent variables on adversity quotient of unmarried teachers in 

the present study. 
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Table 4.15(a,b,c) Regression co-efficient and coefficient determination in a stepwise inclusion procedure among the unmarried 

teachers (N=92) 

Step 
No 

Dependent 
Variable 

Independent and 
Demographic 

Variables 

Co-efficient of 
Determination 

Unstandardized 
Co-efficient 

Standardized 
Co-efficient (Beta 

Co-eficient) 
t value Level of 

Significance 

 Constant -173.602  -14.597 P < 0.001 
1 

ADVERSITY 
 

QUOTIENT 

Emotional  
Intelligence 

0.794 1.086 0.874 11.923 P < 0.001 

2 Emotional  
Intelligence and 
Sex 

0.805 0.152 -0.107 2.872 P < 0.001 

3 Teacher Self 
Efficacy Excluded 0.064 1.040 P < 0.301 

4 Decision Making Excluded 0.103 1.623 0.108 
5 Job Satisfaction  0.083 1.215 .228 
6 Designation Excluded -0.008 0.148 0.883 
7 Educational 

Qualification Excluded -0.008 -0.160 0.930 

8 Experience Excluded 0.040 -1.231 0.222 
9 Age group in years Excluded -0.027 0.559 0.578 

10 Type of 
management Excluded -0.036 -0.764 0.447 
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Table 4.15a R and R2 Value of all the variables which influence the Adversity 
Quotient of unmarried teachers 

Variables R R2 

Emotional Intelligence 0.891 0.794 

Emotional Intelligence and Gender 0.897 0.805 
 

 The regression analysis carried out to find the contribution of 

independent variables on dependent variable for the sample of unmarried teachers is 

presented in the above table. It is observed from the table that the first variable 

entered into the stepwise regression to emotional intelligence. The multiple 

correlation(R) obtained is 0.891, indicating that the strength of the relationship 

between adversity quotient and emotional intelligence is about 89.1percent. The 

coefficient of determination (R2) is 0.794. This shows approximately 79.4 percent of 

variance of the adversity quotient could be accounted by emotional intelligence. The 

second most significant variable entered is gender. The multiple correlation 

coefficient(R) between adversity quotient and emotional intelligence and gender is 

89.7, indicating that the strength of the relationship between adversity quotient and 

the two independent variables put together is about 89.7 percent. The value of R2 is 

0.805 which indicates that approximately 80.5percent of the variance of Adversity 

Quotient could be accounted to emotional intelligence and gender of unmarried 

teachers. 

Table 4.15(c) Percentage of each variable, which influence the Adversity 
Quotient of Teachers 

Variables 
Influencing 

Variable Value 
% of each Variable 

influencing 
Emotional Intelligence 0.794 79.4% 

Emotional Intelligence and Sex 0.805 1.1% 

Total  80.5% 
 

 The value of R2 is 0.805, which indicates that approximately 80.5 percent 

of the variance of the adversity quotient could be accounted by emotional 



195 
 

 

intelligence and gender. Out of this 79.4 percent of the variance is explained by 

emotional intelligence and 1.1percent of the variance is explained by gender. 

 Hence the regression equation formed using the  coefficient 

(standardized coefficient) at the end of the second step is 

 Y = 0.874 X8 -0.107.X1  

 It could be seen from the equation that the first variable entered into the 

step-wise regression analysis is emotional intelligence (X8), which is contributing 

more to adversity quotient of unmarried teachers. The coefficient of emotional 

intelligence is 0.874 indicates that the adversity quotient value would increase by 

0.874 units for every unit of change in emotional intelligence. The second variable 

entered into the step-wise regression analysis at the second step is gender (X1), 

which is the second contributing variable and the coefficient of gender is -0.107 

shows that the adversity quotient value would decrease by 0.148units for every unit 

of change in gender. 

 Hence, it is interpreted from the  coefficients that the most important 

predictor which influences adversity quotient for the unmarried teachers is 

emotional intelligence followed by gender. These variables put together significantly 

contributed adversity quotient at 0.01 level. The other variables such as teacher self 

efficacy, job satisfaction, decision making, marital status, age and experience, 

educational qualification, type of management, designation and experience have not 

manifested any significant contribution towards adversity quotient of unmarried 

teachers. 

 Hence the formulated hypothesis there is significant contribution of 

certain variables such as emotional intelligence, and gender towards Adversity 

Quotient of unmarried teachers is accepted and the formulated hypothesis there is 

significant contribution of certain variables such as teacher self efficacy decision 

making, job satisfaction, type of management age, educational qualification, 

designation and experience towards adversity quotient of unmarried teachers is 

rejected. 
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Table 4.16  Correlation matrix showing Inter Correlation between selected independent variables and Adversity quotient of 

Government school teachers(N=78) 

 
Emotional 

Intelligence 

Teacher 
Self 

Efficacy 

Decision 
Making 

Job 
Satisfaction 

Control Ownership Reach Endurance 
Overall 

Adversity 
Quotient 

Emotional 
Intelligence 

1 0.634** 0.788** 0.793** 0.703** 0.683** 0.748** 0.682** 0.842** 

Teacher Self 
Efficacy 

 1 0.718** 0.680** 0.327** 0.438** 0.407** 0.521** 0.515** 

Decision 
Making 

  1 0.863** 0.587** 0.628** 0.625** 0.642** 0.746** 

Job 
Satisfaction 

   1 0.649** 0.598** 0.598** 0.704** 0.768** 

Control     1 0.515** 0.513** 0.645** 0.796** 

Ownership      1 0.717** 0.635** 0.868** 

Reach       1 0.502** 0.805** 

Endurance        1 0.854** 

Overall 
Adversity 
Quotient 

        1 
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 The inter correlation between the independent variables of the study in 

teachers show significant relation among themselves and also with the dependent 

variable. All the independent variables namely emotional intelligence, teacher self -

efficacy, job satisfaction and decision making of the teachers are significantly 

influencing adversity quotient and its dimension. It is inferred from the above table 

that the Ownership dimension of adversity quotient® has a significant correlation 

(0.868) followed by Endurance (0.854), emotional intelligence (0.842) and reach 

dimension (0.805). It is also observed from the table all the independent variables 

have significant positive relationship among themselves at 0.01 level The results  

of the correlation matrix presented above has necessitated further analysis using a 

step-wise regression, in order to obtain the true contribution of the related 

independent variables on adversity quotient of Government school teachers in the 

present study. 
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Table 4.16(a,b,c) Regression co-efficient and co-efficient of determination in a step-wise inclusion procedure among Government 

school teachers. (N=78) 

Step 
No 

Dependent 
Variable 

Independent and Demographic 
Variables 

Co-efficient of 
Determination 

Unstandardized 
Co-efficient 

Standardized 
Co-efficient 
(Beta Co-
efficient) 

t 
value 

Level of 
Significance 

 Constant -183.439  -7.956 P < 0.001 
1 

ADVERSITY 
QUOTIENT 

 

Emotional  
Intelligence 

0.728 1.580 
0.842 13.587 P < 0.001 

2 Emotional  
Intelligence and Job Satisfaction 

0.735 1.178 
0.436 

0.627 
0.270 

-6.097 
2.771 

P < 0.001 

3 Teacher self efficacy,  Excluded -.130 -1.586 .117 
4 Decision making,  Excluded 0.082 0.657 .513 
5 

Designation,  Excluded -.115 -1.933 .057 
6 

Educational qualification,  Excluded 
-0.045 -0.747 .457 

7 
Years of experience,  Excluded -.090 -1.439 .155 

8 Age group in years,  Excluded -0.022 -0.329 .743 
9 Marital status Excluded -0.047 -0.775 .441 
10 Gender Excluded 0.104 1.543 .127 
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Table 4.16(b) R and R2 Value of all the variables which influence the Adversity 

Quotient of Government school teachers 

Variables R R2 
Emotional Intelligence 0.842 0.728 

Emotional Intelligence and Job Satisfaction 0.858 0.735 
 

 The regression analysis carried out to find the contribution of 

independent variables on dependent variables for the sample of government 

schoolteachers presented in the above table. It is interpreted from the table that the 

first variable entered into the step-wise regression is emotional intelligence. The 

multiple  correlation  (  R  )  obtained  is  0.842,  indicating  that  the  strength  of  the  

relationship between emotional intelligence and adversity quotient is about 84.2 

percent. The coefficient of determination (R2) is 0.705. This shows that 

approximately 70.5 percent of adversity quotient could be accounted by emotional 

intelligence. Job satisfaction is the second variable entered into the step-wise 

regression analysis at the second step. The multiple correlation(R) between 

emotional intelligence and combination of job satisfaction is 0.858 indicating the 

strength of relationship between Adversity Quotient of government school teachers 

and the two independent variables, emotional intelligence and job satisfaction put 

together is 85.8percent. The value of R2 is 0.735, which indicates that approximately 

73.5percent of Adversity Quotient of government school teachers could be 

accounted by emotional intelligence and job satisfaction. 

Table 4.16(c) Percentage of each variable, which influence the Adversity 

Quotient of Teachers 

Variables 
Influencing 

Variable 
Value 

% of each 
Variable 

influencing 
Emotional Intelligence 0.728 72.8% 

Emotional Intelligence and Job satisfaction 0.735 0.7% 
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 Out of 73.5 percent, 72.8 percent variance is explained by emotional 

intelligence and 0.7 percent variances accounted by job satisfaction. Hence the 

regression equation formed using the  coefficient (standardized coefficient) at the 

end of the second step is 

 Y= 0.627 X8 + 0.270X10 

 It could be seen from the equation that the first variable entered into the 

step-wise regression analysis is emotional intelligence (X8) which is the first 

contributing variable and the coefficient of emotional intelligence is 0.627 shows 

that the adversity quotient value would increase by 0.627 units for every unit of 

change in emotional intelligence. The second and final variable entered into step-

wise regression at the second step is job satisfaction (X10 ) which is the final 

contributing variable and the coefficient of job satisfaction is 0.270 indicates that the 

adversity quotient value increases by 0.270 units for every unit of change in Job 

satisfaction. 

 Hence, it is be interpreted from the  coefficient that the most important 

predictor which influences Adversity Quotient of government school teachers is 

emotional intelligence followed by job satisfaction. These variables put together 

significantly contributed adversity quotient at 0.01.The independent variables such 

as teacher self efficacy, decision making, designation, educational qualification, 

experience, marital status gender, and age are not contributing adversity quotient of 

government school teachers significantly. 

 Hence the formulated hypothesis there is a significant contribution of 

certain variables such as emotional intelligence, and job satisfaction towards 

Adversity Quotient of government school teachers is accepted and the formulated 

hypothesis. there is a significant contribution of certain variables such as teacher self 

efficacy decision making, gender, marital status, age, educational qualification, 

designation and experience towards Adversity Quotient of government school 

teachers is rejected. 
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Table 4.17  Correlation matrix showing Inter Correlation between selected independent variables and Adversity quotient of 

Government -Aided school Teachers(N=47) 

Variables 
Emotional 

Intelligence 

Teacher 
Self 

Efficacy 

Decision 
Making 

Job 
Satisfaction 

Control Ownership Reach Endurance 
Overall 

Adversity 
Quotient 

Emotional 
Intelligence 

1 0.330* 0.540** 0.574** 0.362* 0.319* 0.286 0.297* 0.487** 

Teacher Self 
Efficacy 

. 1 0.464** 0.247 0.237 0.218 0.099 0.165 0.280 

Decision 
Making 

  1 0.649** 0.522** 0.169 0.189 0.526** 0.537** 

Job 
Satisfaction 

   1 0.363* 0.331* 0.208 0.574** 0.568** 

 Control    . 1 0.118 -0.098 0.549** 0.606** 

Ownership      1 0.420** 0.252 0.712** 

Reach       1 0.118 0.537** 

Endurance        1 0.734** 

Overall 
Adversity 
Quotient 

        1 
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 The inter correlation between the independent variables of the study in 

teachers show significant relation among themselves and also with a dependent 

variable. Almost all the independent variables namely emotional intelligence, job 

satisfaction and decision making of the teachers and are significantly influencing 

adversity quotient and its dimension but for teacher self efficacy 

 It  is  inferred  from  the  above  table  that  the  endurance  dimension  of  

Adversity Quotient® has a significant correlation (0.734) followed by Ownership 

(0.712),Control dimension (0.606),job satisfaction(0.568),decision making and reach 

dimension (0.537). It is also observed from the table all the independent variables 

except teacher self efficacy have significant positive relationship among themselves 

at 0.01 level. The results of the correlation matrix presented above has necessitated 

further analysis using a step-wise regression, in order to obtain the true contribution 

of the related independent variables on adversity quotient of government - aided 

school teachers in the present study. 
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Table 4.17(a,b,c) Regression co-efficient and co-efficient of determination in a step-wise inclusion procedure among Government - 
Aidedschool teachers. (N=47) 

Step No 
Dependent 
Variable 

Independent and 
Demographic 

Variables 

Co-efficient of 
Determination 

Unstandardized 
Co-efficient 

Standardized 
Co-efficient (Beta 

Co-eficient) 
t value Level of 

Significance 

 Constant 48.243  1.619 P < 0.113 
1 

ADVERSITY 
QUOTIENT 

Job Satisfaction 0.323 0.611 0.328 2.187 P < 0.034 
2 Job Satisfaction, 

Sex 
0.393 -22.125 -0.284 -2.483 P < 0.017 

3 Job Satisfaction, 
Sex, Decision 
Making 

0.450 0.366 0.316 2.125 P < 0.039 

4 Emotional  
Intelligence,  

Excluded 0.139 .961 P < 0.342 

5 Decision Making, Excluded -0.006 -0.047 P < 0.963 
6 Designation Excluded -0.070 -0.603 P < 0.550 
7 Educational 

Qualification Excluded -0.097 -0.808 P <.423 

8 Years of 
experience Excluded 0.049 0.383 P <.703 

9 Age group in 
years Excluded 0.076 0.608 P <.547 

10 Marital status  Excluded _0.024 _0.199 P <.843 
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Table 4.17(b) R and R2 Value of all the variables which influence the Adversity 

Quotient of government aided school teachers 

Variables R R2 
Job Satisfaction 0.568 0.323 

Job Satisfaction, gender 0.627 0.393 

Job Satisfaction, gender, Decision Making 0.671 0.450 
 

 The regression analysis carried out to find the contribution of 

independent variables on dependent variable for the sample of government-aided 

schoolteachers is presented in the above table. It is observed from the table that the 

first variable entered into the stepwise regression is job satisfaction. The multiple 

correlation® obtained is 0.568 indicating that the strength of the relationship 

between adversity quotient and job satisfaction is about 56.8percent. The coefficient 

of determination (R2) is 0.323. This shows approximately 32.3percent of variance of 

the adversity quotient could be accounted by job satisfaction of government aided 

schoolteachers. The second most significant variable entered is gender. The multiple 

correlation co-efficient (R) between adversity quotient and job satisfaction and 

gender is0.627, indicating that the strength of the relationship between adversity 

quotient and the two independent variables put together is about 62.7 percent. The 

value of R2 is 0.393, which indicates that approximately 39.3 percent of the variance 

of  the  adversity  quotient  could  be  accounted  by  job  satisfaction  and  gender  of  

government aided schoolteachers. The third significant variable is decision making. 

The multiple correlation coefficient(R) between adversity quotient and job 

satisfaction, gender, and decision making is 0.671 indicating that the strength of the 

relationship between adversity quotient and the three independent variables put 

together is about 67.1 percentage among government aided school teachers. The 

value  of  R2 is 0.45 which indicates that approximately 45percent of Adversity 

Quotient of government aided school teachers could be accounted by job 

satisfaction, gender and decision making. 
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Table 4.17(c) Percentage of each variable which influence the Adversity 

Quotient of government aided school teachers 

Variables 
Influencing 

Variable 
Value 

% of each 
Variable 

influencing 

Job Satisfaction 0. 323 32.3% 

Job Satisfaction, gender 0.393 7% 

Job Satisfaction, gender, Decision Making 0.450 5.7% 

Total  45% 
 

 The  value  of  R2 is 0.450 which indicates out of 45percent,32.3percent 

variance is explained by job satisfaction, 7percent by gender and 5.7 percent by 

decision making.  

 The regression equation formed using  coefficient (standardized 

coefficient) at the end of third step is 

 Y = 0.328X10 - 0.284X1+ 0.316X11 

 It could be seen from the equation that the first variable entered into the 

step-wise regression analysis is job satisfaction (X10), which is contributing more to 

adversity quotient government aided schoolteachers. The coefficient of job 

satisfaction (X10) is 0.328 indicates that the adversity quotient value would increase 

by 0.328 units for every unit of change in job satisfaction (X10). The second variable 

entered into the step-wise regression analysis at the second step is gender (X1), 

which is the second contributing variable and the coefficient of gender is 0.284 

shows that the Adversity Quotient value would increase by 0.284units for every unit 

of change in gender. The third variable entered is decision making (X11), which is 

the third contributing variable and its coefficient is 0.316 shows that the adversity 
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quotient value would increase by 0.316 units for every unit of change in decision 

making. 

 Hence, it is interpreted from the  coefficients that the most important 

predictor which influences adversity quotient for the sample of government aided 

schoolteachers in job satisfaction emotional intelligence followed by gender, 

decision making. These variables put together significantly contributed Adversity 

Quotient at 0.01level. The other variables such as emotional intelligence, teacher 

self-efficacy, age, marital status, age and experience, educational qualification, 

designation and experience have not manifested any significant contribution towards 

Adversity Quotient. 

 Hence the formulated hypothesis there is significant contribution of 

certain variables such as job satisfaction, age and decision making, towards 

Adversity Quotient of government aided school teachers is accepted and the 

formulated  hypothesis  there  is  significant  contribution  of  certain  variables  such  as  

emotional intelligence, teacher self efficacy, age, marital status, designation, 

education, qualification and experience towards Adversity Quotient is rejected. 
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Table 4.18  Correlation matrix showing Inter Correlation between selected independent variables and Adversity quotient of Self-

financing school Teachers(N=378) 

Variables 
Overall 

Emotional 
Intelligence 

Teacher Self 
Efficacy 

Decision 
Making 

Job 
Satisfaction 

Control Ownership Reach Endurance 
Overall 

Adversity 
Quotient 

Overall Emotional 
Intelligence 

1 0.570** 0.589** 0.602** 0.538** 0.620** 0.660** 0.575** 0.795** 

Teacher Self 
Efficacy 

 1 0.589** 0.245** 0.389** 0.445** 0.508** 0.350** 0.561** 

Decision Making   1 0.442** 0.402** 0.456** 0.539** 0.399** 0.596** 

Job Satisfaction    1 0.487** 0.427** 0.430** 0.457** 0.595** 

Control     1 0.253** 0.199** 0.650** 0.678** 

Ownership      1 0.738** 0.422** 0.821** 

Reach       1 0.241** 0.730** 

Endurance        1 0.770** 

Overall Adversity 
Quotient 

       . 1 
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 The inter correlation between the independent variables of the study 

show significant relation among themselves and also with a dependent variable. All 

the independent variables namely emotional intelligence, teacher self- efficacy, job 

satisfaction and decision making of the teachers and are significantly influencing 

Adversity  Quotient  and  its  dimensions.  It  is  inferred  from the  above  table  that  the  

Ownership dimension of adversity quotient® has a significant correlation (0.821) 

followed by emotional intelligence (0.795), Endurance dimension (0.770), reach 

dimension (0.730), and control dimension (0.678). It is also observed from the table 

all the independent variables have significant positive relationship among 

themselves at 0.0- level. The results of the correlation matrix presented above has 

necessitated further analysis using a step-wise regression, in order to obtain the true 

contribution of the related independent variables on adversity quotient of self 

financing school teachers in the present study. 
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Table 4.19(a,b,c) Regression co-efficient and co-efficient of determination in a step-wise inclusion procedure among self financing 

school teachers. (N=378) 

Step 
No 

Dependent 
Variable 

Independent and Demographic 
Variables 

Co-efficient of 
Determination 

Unstandardized 
Co-efficient 

Standardized 
Co-efficient (Beta 

Co-eficient) 
t value Level of 

Significance 

 Constant -173.602  -14.597 P < 0.001 
1 

 
ADVERSITY 
QUOTIENT 

Emotional  
Intelligence 

0.632 1.086 0.531 11.923 P < 0.001 

2 Emotional  
Intelligence and Decision Making 

0.657 0.152 0.114 2.872 P < 0.001 

3 Emotional  
Intelligence, Decision Making and Job 
Satisfaction 

0.673 0.368 0.190 5.027 P < 0.004 

4 Emotional  
Intelligence, Decision Making, Job 
Satisfaction and Teacher Self Efficacy 

0.684 0.205 0.144 3.665 P < 0.001 

5 Designation Excluded -0.042 -1.392 .165 
6 Educational Qualification Excluded -0.016 0.542 0.588 
7 Experience Excluded -0.003 -0.88 0.930 
8 Age Excluded 0.040 1.345 0.180 
9 Martial Status Excluded -0.047 -1.576 0.116 

10 Gender Excluded -0.023 -0.775 0.439 
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Table 4.19(b) R and R2 Value of all the variables which influence the 

Adversity Quotient of self financing school teachers 

Variables R R2 
Emotional Intelligence 0.795 0.632 

Emotional Intelligence and Decision Making 0.810 0.657 

Emotional Intelligence, Decision Making and Job 
Satisfaction 

0.820 0.673 

Emotional Intelligence, Decision Making, Job 
Satisfaction and Teacher Self Efficacy 

0.827 0.684 

 

 The regression analysis carried out to find the contribution of 

independent variables on dependent variable for the sample of self-financing school 

teachers  is  presented  in  the  above  table.  It  is  observed  from the  table  that  the  first  

variable entered into the stepwise regression to emotional intelligence. The multiple 

correlation® obtained is 0.795 indicating that the strength of the relationship 

between adversity quotient and emotional intelligence is about 79.5percent. The 

coefficient of determination (R2) is 0.632. This shows approximately 63.2 percent of 

variance  of  the  adversity  quotient  of  self-financing  school  teachers  could  be  

accounted by emotional intelligence. The second most significant variable entered is 

decision making. The multiple correlation coefficient(R) between adversity quotient 

and emotional intelligence and decision- making is0.810, indicating that the strength 

of the relationship between adversity quotient and the two independent variables put 

together is about 81 percent. The value of R2 is 0.657, which indicates that 

approximately 65.7 percent of the variance of the adversity quotient of self financing 

school teachers could be accounted by emotional intelligence and decision making 

The third significant variable is job satisfaction. The multiple correlation 

coefficient(R) between adversity quotient and emotional intelligence, decision 

making and job satisfaction is 0.820indicating that the strength of the relationship 

between adversity quotient and the three independent variables put together is about 

82.0 percentage. The value of R2 is 0.673, which indicates that approximately 67.3 

percent of the variance of the adversity quotient of self-financing school teachers 

could be accounted by emotional intelligence, decision making and job satisfaction. 
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The fourth significant variable is teacher self -efficacy. The multiple correlation 

coefficient(R) between adversity quotient and emotional intelligence, decision 

making, job satisfaction and teacher self efficacy is 0.827 indicating that the strength 

of the relationship between adversity quotient and the four independent variables put 

together is about 82.7 percent. The value of R2 is 0.684 which indicates that 

approximately 68.4 percent of Adversity Quotient of self financing school teachers 

could be accounted by emotional intelligence, decision making, job satisfaction and 

teacher self efficacy. 

Table 4.19(c) Percentage of each variable, which influence the Adversity 

Quotient of self- financing school teachers 

Variables 
Influencing 

Variable 
Value 

% of each 
Variable 

influencing 

Emotional Intelligence 0.632 63.2% 

Emotional Intelligence and Decision- Making 0.657 2.5% 

Emotional Intelligence, Decision- Making and 
Job Satisfaction 

0.673 1.6% 

Emotional Intelligence, Decision -Making, Job 
Satisfaction and Teacher Self -Efficacy 

0.684 1.1% 

Total  68.4% 
 

 The value of R2 is 0.684 which indicates that approximately 68.4 percent 

of the variance of the adversity quotient could be accounted by emotional 

intelligence, decision- making, job satisfaction and teacher self efficacy. Out of this, 

68.4 percent about 63.2 percent variance is explained by emotional intelligence, 2.5 

percent by decision making, 1.6 percent of variance is explained by job satisfaction 

and 1.1 percent is accounted for teacher self efficacy. 

 The regression equation formed using  coefficient (standardized 

coefficient) at the end of 4th step is 

 Y = 0.531X8 + 0.114X11 + 0.190X10 + 0.144X9 
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  It could be seen from the equation that the first variable entered into the 

step-wise regression analysis is emotional intelligence (X8), which is contributing 

more  to  Adversity  Quotient.  The  coefficient  of  emotional  intelligence  is  0.531  

indicates that the Adversity Quotient of self financing school teachers, value would 

increase by 0.531 units for every unit of change in emotional intelligence. The 

second variable entered into the step-wise regression analysis at the second step is 

decision making (X11), which is the second contributing variable and the coefficient 

of decision making is 0.114 shows that the Adversity Quotient value would increase 

by 0.114 units for every unit of change in decision making. The third variable 

entered is job satisfaction (X10), which is the third contributing variable and its 

coefficient is 0.190 shows that the Adversity Quotient value of self financing school 

teachers would increase by 0.190 units for every unit of change in job satisfaction. 

The fourth variable entered into the step-wise regression analysis at the fourth step is 

teacher self efficacy which is the fourth contributing variable and the coefficient of 

teacher  self  efficacy  is  0.144  shows  that  the  Adversity  Quotient  value  of  self  

financing school teachers increases by 0.144 units for every unit of change in 

teacher self efficacy. 

 Hence, it is interpreted from the  coefficients that the most important 

predictor which influences Adversity Quotient for the sample of self financing 

school teachers is emotional intelligence followed by decision making, job 

satisfaction, and teacher self efficacy. These variables put together significantly 

contributed adversity quotient at 0.01level. The other variables such as gender 

marital status, age and experience, educational qualification and designation have 

not manifested any significant contribution towards Adversity Quotient. 

 Hence, the formulated hypothesis there is significant contribution of 

certain variables such as emotional intelligence, teacher self -efficacy and decision 

making, towards Adversity Quotient is accepted and the formulated hypothesis there 

is significant contribution of certain variables such as, gender, marital status, age, 

experience, and educational qualification and designation towards Adversity 

Quotient of self- financing schoolteachers is rejected. 
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4.3.1 Discussion with regard to relationships  

 The step-wise regression analysis was done in order to ascertain the 

relationship between the selected independent variables namely emotional 

intelligence, teacher self efficacy, job satisfaction, decision making and 

demographic variables namely gender, marital status, age, educational qualification, 

designation, Type of management and experience, Each analysis was presented with 

two tables, first table showing the correlation matrix and the second table showing 

the of determination, beta coefficients, ‘t’ and ‘p’ value. 

 The results of multiple regression analysis in all classifications namely, 

entire sample, married teachers, unmarried teachers, Government school teachers, 

government-aided school teachers, and self- financing school teachers clearly 

revealed that emotional intelligence, job satisfaction, decision making, teacher self 

efficacy,  type  of  management,  and  gender  contribute  significantly  on  adversity  

quotient® of the teachers. It is interesting to note that but for government –aided 

school, emotional intelligence have entered in to the regression equation in the first 

step itself. In the whole sample 62.9 percent, married teachers 57 percent, 

Government schoolteachers 70.5 percent and self –financing schoolteachers 63.2 

percent emotional intelligence influences Adversity Quotient. It was revealed that 

the variable emotional intelligence contributes more to teachers Adversity Quotient. 

This finding with respect to emotional intelligence is in line with the findings of 

(Hae Young Woo, Jung Hee Song.,2015) who have stated that emotional 

intelligence is significantly correlated with adversity quotient and enhancing 

emotional intelligence will enhance Adversity Quotient. Education is an important 

instrument in bringing out potentialities of human beings while effectiveness of a 

system of education is mainly dependent upon its teachers. As today’s children grow 

up in a world plagued by violence and despair, teachers need to be emotionally 

sound. A teacher who is emotionally competent can take corrective measures or 

preventive ones to keep students in track. Their Adversity Quotient should be 

improved. As cited in the study of Canival (2010), advances and changes on 

technology, science, values, environment hold a varied assortment of challenges and 
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adversities in education could be easily tackled if teacher’s adversity quotient is 

improved. 

 The next variable entered in the step-wise regression for the whole 

sample, married teachers and self-financing schools is decision making. It has 

2.8percent influence over Adversity Quotient of the teachers. The present study 

supports the earlier study of Judy (2014) that there is a significant relationship 

between Adversity Quotient and decision making of the student teachers. Every 

teacher is a decision maker in his/her classroom. Every individual is unique. To suit 

to the need of every individual the teacher is expected to take timely decision. Only 

if  the  teacher  is  emotionally  sound  timely  decisions  could  be  taken.  As  Glickman  

(1991) states: "Effective teaching is not a set of generic practices, but instead is a set 

of  context-driven  decisions  about  teaching.  Effective  teachers  do  not  use  the  same 

set of practices for every lesson. Instead, what effective teachers do is constantly 

reflect about their work, observe whether students are learning or not, and, then 

adjust their practice accordingly. Teaching is becoming a stressful profession. 

Getting quality time for teaching is so difficult. Short time span for completing the 

portions, apart from teaching shift of work –censes duty, election duty, getting 

community certificate, residential proof, income certificate, preparing the details for 

aadhar card, distribution of free books, bag, cycle lap top, scholarship details, 

maintaining the record for all these and keeping the students inside the class room in 

attention is very stressful. Also the present day teaching is result oriented. Unless 

and until the teacher takes good decision in planning and preparation, from the 

lessons learnt from the adverse events, to meet the end is next to impossible. 

 For the unmarried teacher population decision- making is an excluded 

variable. This may be because they are dependent at home. Parents take decision. In 

school mostly they are the juniors. They were observing their seniors and following 

them to avoid problems. Not taking ones own decisions. 

 The third predictor variable of Adversity Quotient is job satisfaction for 

the whole sample, married teachers and self-financing schoolteachers. This result is 

in line with the findings of the earlier research by Jung-Hee Song and Hae-Young 
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Woo (2015) that there was a significant relationship between job satisfaction and 

Adversity Quotient. Job satisfaction is an affective reaction to an individual’s work 

situation. It can be defined as an overall feeling about one’s job or career or in terms 

of specific facets of the job or career (e.g., compensation, autonomy, coworkers) and 

it can be related to specific outcomes, such as productivity. If the Adversity Quotient 

is high the teacher will be able to enjoy his/ her work. 

 For the government –aided school the first predicting factor is job 

satisfaction. The result shows that 32.8 percent of job satisfaction is accountable for 

Adversity Quotient. For the teachers working in government –aided schools, the 

salary is high. Job security, Job autonomy is there. Hence the job satisfaction of the 

teachers is high.  

 The fourth contributing variable is type of management. The working 

condition and the type of students coming in will differ in different types of school. 

Teachers working in Government schools have variety of adverse event to face 

every  day  such  as,  School  climate,  not  much  parental  co-operation  or  support  etc.  

This result is in line with the study of D’Souza(2006),Low(2010),that there is a 

significant relationship between the type of management and Adversity Quotient. 

 For the married teacher population the second variable contributing to the 

adversity quotient of teacher is gender. It gives the negative contribution of 1.07. For 

whole sample, married teachers, and self-financing schoolteachers teacher self- 

efficacy is entered as a predicting factor of Adversity Quotient. This result supports 

the earlier research result of Williams (2003) that there is a significant relationship 

between teacher self- efficacy and adversity quotient. 

 Emotional intelligence entered in to the regression equation as a first 

predictor of Adversity Quotient for the whole sample, married teachers, government 

school teachers, and self-financing school teachers where as Job satisfaction is 

entered as a first predictor of Adversity Quotient for unmarried teacher population. It 

is clearly evident from the present study Emotional intelligence plays a significant 

role on adversity quotient. Decision making which is very closely related to 
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adversity quotient as both are from cognitive domain of the brain is entered in to the 

regression equation as a second predictor for the whole sample, married teachers, 

and self-financing school teachers where as gender is entered in to the regression 

equation as a second predictor for single teachers and government – aided school 

teachers. Job satisfaction is entered in to the regression equation as a first predictor 

of Adversity Quotient for the government – aided school teachers and entered in to 

the regression equation as a third predictor for the whole sample, married teachers, 

and self-financing school teachers. Teacher self-efficacy is entered as a fourth 

predictor in to the regression equation for whole sample, married teachers and for 

the self-financing schoolteachers. Type of management has entered in to the 

regression equation as a first predictor of adversity quotient for the whole sample, 

Further from stepwise regression analysis it is evident that all the predictor variables 

and demographic variable type of management have contributed about 68percent 

towards adversity quotient of teachers. Hence, the finding of the current study 

authenticates the need for emotional intelligence, decision-making, job satisfaction 

and teacher self- efficacy to improve the adversity Quotient of the teachers. 

4.4 OVERALL DISCUSSION 

 In this present study, the investigator had concluded that there is positive 

significant relationship between the predictor variables and criterion variable. Each 

predictor variable like emotional intelligence, teacher self -efficacy, job satisfaction 

and decision making is associated with the criterion variable Adversity Quotient. 

 It has been observed that majority of the teacher respondents (65.4 

percent) were in low level (40 – 118) Adversity Quotient. This finding is in 

conformity with the findings of Jesssie.B.Aquino (2013),Villaver (2005), who have 

reported secondary school teachers adversity quotient® was below average. The 

adversity level of the teachers found to be below the middle score. It can be said that 

the results show that very vulnerable to stressful situation. Teaching is becoming a 

stressful profession such as short time span for completing the portions, lots of 

records are to be maintained. Teachers become responsible for their community 

certificate, aadhar card etc. Education is under increasing pressure, both internal and 
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external, to reinvent itself. To meet these challenges, it is essential that teachers’ 

adversity quotient should be improved. According to Stolz(2000) adversity quotient 

can be increased. It can be trained. It is high time that the department makes a note 

of this. An interesting finding in this study is various dimensions of adversity 

quotient. The mean value of reach is high for both male and female. Low Adversity 

Quotient  allows  the  adversity  to  bleed  over  into  other  facets  of  one’s  life.  Higher  

reach score indicates the teachers will be able to carry out their duties without major 

change, even though their Adversity Quotient is low. 

 Response  to  adversity  is  crucial  element  of  emotional  climate.  Teacher  

should be emotionally sound and intelligent to manage the multitasks given day-to-

day. It is not what a teacher is, or how a teacher feels, but what a teacher does that 

has the potential for affecting students’ achievement in the midst of all adverse 

events. The study revealed that emotional intelligence, Teacher self-efficacy, job 

satisfaction and decision making contributes 68 percent to Adversity Quotient. 

Hence, the finding of the current study authenticates the need for improving 

Adversity Quotient of teachers. 
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CHAPTER V 

SUMMARY AND CONCLUSIONS 

 

5.1 INTRODUCTION  

 Gandhiji said, ’By education I mean an all round drawing out of the best 

in child and man, body, mind and spirit.’ We are marching forward in science and 

technology. But there is a crisis of character in to-day’s competitive materialistic 

world. Education is under increasing pressure, both internal and external, to reinvent 

itself. Efforts are taken to lift up the financial status, modernization, and to increase 

the comfort zone. Human mind is set on reaching the heights of luxury. Parents find 

no time to talk with children. Teachers find no time to entertain them. Society finds 

no time to care for them. Where are we taking our future generation? 

 The sole responsibility of moulding the next generation is in the hands of 

a teacher. It is the teacher who passes on the values and virtues generation after 

generation. Educational leadership is called for accountable and responsible. Above 

all students are given so much of freedom that they neither have respect nor have 

fear for the teachers. Response to adversity is a crucial element of emotional state. It 

is high time that educationalists take a break and evaluate our educational system. 

 Under  the  umbrella  of  modernization,  to  meet  both  ends  meet  both  the  

parents  are  working.  The  child  is  sent  to  school  even  before  3years,  from then  on  

they are pushed into the market of competition. The child should enjoy schooling. 

But, on the other hand the child is worried about the marks and home works all the 

time.  The  children  are  forced  to  keep  their  eyes  on  only  first.  So,  in  Chennai  City  

even after school hours most of the children are in tutorial classes. Teachers on the 

other hand are expected to mould them to be the better citizens. So they have to be 

sound in their emotional intelligence to build up the inter-personal relationship with 

the students. They should be climbers who knows how to over -come the adverse 

situations. Each individual is unique. The teacher should be well trained to manage 
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the time for every individual in his/ her class and take right timely decisions to mold 

the character. If efforts are taken to help the teachers to meet the change, overcome 

the adversities, good values could be imparted to the future generation. Having this 

thought in mind the investigator investigated the correlation between emotional 

intelligence, teacher self-efficacy, job satisfaction decision making and adversity 

quotient of teachers. 

5.1.1 Problem of the present study 

 Emotional intelligence of the teacher plays a vital role in molding the 

students. When the teacher is not emotionally competent, he/ she cannot have a good 

relationship with his/her students. Ultimately the teacher finds it hard to handle the 

students who are aggressive. Once the teacher is aware of his/her emotional 

intelligence they can improve. Then they can develop a healthy relationship with the 

student and help the student to develop emotional skills such as listening, resist 

negative influence, be more responsible and understand the acceptable behavior in 

any situation. 

 Self efficacy is the individuals’ assessment of their capabilities to 

organize and execute actions required to achieve successful levels of 

performance(Bandra,1986) Teachers’ self-efficacy is the teachers’ personal (self-

perceived) belief in ability to plan instruction and accomplish instructional 

objectives. This will help the teacher to develop a positive attitude about his/her 

student Thus, mould the students in the desired way. This also gives job satisfaction. 

 Decision-making is a process using critical thinking skills to optimize a 

decision. Teaching is nothing but decision-making. What to teach?, When to teach?, 

How to teach? Every thing is Decision making. Only a teacher, who is having a 

sound mind, can impart quality education. 

 The role of a teacher is extremely challenging. To meet the challenges, 

adversities, the teacher needs skills to overcome. The researcher studied the new 

concept adversity quotient of the teachers. Adversity quotient® determines whether 

a person stands strong and true, or he or she will be crippled or destroyed, or 
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continue  to  grow  when  he  or  she  is  faced  with  adversity.  It  is  also  a  foundational  

factor of success that can determine how, and what extent his or her attitude, 

abilities and performance are manifested in the world. AQ® can be enriched and 

strengthened because it is learned. 

 All these five factors -Emotional Intelligence, Teachers’ self-efficacy, 

Job satisfaction, decision -making and adversity quotient- are developed from 

learned helplessness theory. Their dimensions are overlapping. Hence the researcher 

aimed to find out the correlation between them and the amount of influence each 

factor make with adversity quotient of teachers. Hence the present study investigates 

the psychological correlates of adversity quotient® of teachers. 

5.1.2 Variables in the study 

 Variables classified as dependent, independent and demographic 

variables are 

3. Dependent variable :  

 Adversity Quotient of teachers 

4. Independent Variables :  

 Emotional Intelligence 

 Teacher self efficacy 

 Job satisfaction 

 Decision making 

3.  Demographic variables:  

 Gender - Male and Female 

 Marital status - Married and Single 

 Age group in years - 21 to 30 years,31 to 40 years,41 to 50 

years, and 51 to60 And 51 to60 years. 
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 Type of Management- Government, Government-aided and 

Self- financing 

 Educational qualification- Graduate, Post Graduate and Post 

graduate with M.Phil/Ph.D 

 Designation - SGT (Secondary Grade Teacher), TGT (Trainned 

Graduate Teacher), and PGT (Post Graduate Teacher) 

 Experience in years – Up to 5 years, 6 to 10 years, 11 to 15 

years, 16 to 20 years and Above 20 years. 

 Thus, the dependent, independent and demographic variables were 

identified and systematically treated in the present study. 

5.1.3 Sample characteristics 

 The sample chosen in the present study included male and female, 

secondary grade teachers, trained teacher, and post graduate teachers from 

government, government-aided, and self financing schools in Chennai city.Only 

teachers having their e-mail id, and were willing to participate were selected for the 

present study. 

Table 5.1 Sample distribution for Pilot Study and Main Study 

Investigation 
SGT TGT PGT 

Total 
Male Female Male Female Male Female 

Pilot Study 1 4 2 18 5 20 50 

Main Study 7 184 15 140 28 129 503 

Total 8 188 17 158 33 149 553 
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5.2 TOOLS USED 

 The tools used for assessing the variables were of two kinds; one 

consisted of standardized tools available and appropriate for the population and 

sample, second consisted of tools constructed appropriately, as suitable tools were 

not available. Thus, the selected and constructed tools were as follows: 

Table 5.2 Tools Used 

Variables Tools 
Adversity 
Quotient 

Adversity Response Profile 9.1 by Stoltz.P (2015) 

Emotional 
Intelligence 

Emotional Intelligence scale for teachers constructed by the 
researcher 

Teacher self 
efficacy 

Adapted Teacher self Efficacy Scale constructed and 
validated by Bandura (2000) 

Job Satisfaction Job satisfaction scale for teachers constructed and validated 
by Anand (1981) 

Decision Making Decision making scale for secondary school teachers 
constructed and validated by Vaidhya,F(2010)  

Demographic Personal data sheet Constructed by the Researcher 
 

5.3 FINDINGS WITH REGARD TO COMPARISONS 

 The comparisons of the individual groups with respect to each of the 

variable led to the following conclusions: 

1. a. Male teachers found to have a higher mean score in emotional 

intelligence when compared to female teachers 

 b. Male teachers found to have higher mean score in self- efficacy 

when compared to female teachers. 

  c. Male teachers found to have higher mean score in Job 

satisfaction when compared to female teachers. 
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 d. Male teachers found to have higher mean score in decision 

making when compared to female teachers. 

 e. Male teachers found to have higher mean score in Adversity 

Quotient, its dimension control, ownership, reach and 

endurance when compared to female teachers adversity 

quotient, its dimensions. 

2. a. Married teachers found to have a higher mean score in 

emotional intelligence when compared to unmarried teachers. 

 b. Married teachers found to have higher mean score in self 

efficacy when compared to unmarried teachers. 

 c. Married teachers found to have higher Job satisfaction when 

compared to unmarried teachers. 

 d. Married teachers found to have higher mean score in decision 

making when compared to unmarried teachers. 

 e. Married teachers found to have higher mean score in Adversity 

Quotient, its dimensions, control, ownership, reach and 

endurance when compared to unmarried teachers, Adversity 

Quotient and, its dimensions. 

3. a. Teachers in 51-60 years age group found to have higher mean 

score in emotional intelligence when compared to teachers in 

21-30 years, 31 to 40 years and 41 to 50 years and the same was 

lowest for the age group 31 to 40 years. Teachers belonging to 

the age groups 21 to 30years, 31 to 40 years, 41 to50 years do 

not differ significantly. 

 b. Teachers in (51-60 years) age group found to have higher mean 

score in self efficacy when compared to teachers in 21-30 years, 

31 to 40 years and 41 to 50 years and the same was lowest for 
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the age group 31 to 40 years. Teachers belonging to the age 

groups 21 to 30 years, 31 to 40 years, 41 to50 years do not 

differ significantly. 

 c. There is no significant difference among different age group of 

teachers in job satisfaction. 

 d.  There is significant difference among different age group of 

teachers in their mean score in decision-making. Teachers in 

51-60 years age group found to have higher mean score in 

decision making when compared to teachers in 21-30 years, 31 

to 40 years and41 to 50 years and the same was lowest for the 

age group 21 to 30 years. Teachers belonging to the age groups 

21 to 30 years, 31 to 40 years, 41 to50 years do not differ 

significantly. 

 e. There is significant difference among different age group of 

teachers in their Adversity Quotient. Teachers belonging to 51-

60 years age group found to have higher mean score in 

adversity quotient, and its dimension control, ownership, reach 

and endurance when compared to Adversity Quotient its 

dimension control, ownership, reach and endurance of the 

teachers belonging to 21-30 years, 31 to 40 years, and 41 to 50 

years and the same was lowest for the age group 31 to 40 years. 

4. a. The government school teachers are significantly higher in 

emotional intelligence, teacher self efficacy, and decision 

making, control, ownership, reach, endurance, and overall 

AQ®, than government aided followed by self financing school 

teachers. 

 b. There is no significant difference among government, 

government aided and self-financing school teachers in their job 

satisfaction. 
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5. a. There is no significant difference in teachers having graduation, 

post graduation and post graduation with M.Phil/Ph.D as their 

qualification, in their, emotional intelligence job satisfaction, 

adversity quotient® and its dimensions 

 b. Teachers having graduation, post graduation and post 

graduation with M.Phil/Ph.D as their qualification, significantly 

differ in their teacher self efficacy and decision making. 

  The mean score of teachers whose qualification is PG with 

M.Phil/PhD is higher in self-efficacy and in decision- making 

and  the  same  is  lower  teacher  self-efficacy  and  for  decision  

making for the teachers with only graduate qualification. 

6. a. There is significant difference among Secondary grade, trained 

graduate and post graduate teachers in their mean score in 

emotional intelligence, teacher self-efficacy, job satisfaction, 

decision- making and adversity quotient ® and its dimensions 

control and endurance.  

    The trained graduate teachers are found to have higher mean 

score in their in emotional intelligence, teacher self-efficacy, 

job satisfaction, and decision making, Adversity Quotient ®, 

control and endurance than secondary teachers and post-

graduate teachers. And the same was lowest for the secondary 

grade teachers. 

7. a. There is no significant difference among teachers with different 

years of experience, in their job satisfaction and ownership, 

reach and- endurance dimensions of adversity quotient®. 

 b. There is significant difference among teachers with different 

years of experience in their emotional intelligence, teacher self 

efficacy, decision making, Adversity Quotient® and its 

dimension control. 
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 Further the teachers belonging above twenty years experience group had 

the highest emotional intelligence and the teachers belonging to 11to15years of 

experience had the least. Teachers having experience groups 11 to 15years, up to 5 

year, 16 to 20 years, 6 to10 years do not differ significantly. 

 The mean value for teacher self efficacy with respect to the teachers 

having above 20 years of experience was the highest for the teachers and the same 

was lowest for the teachers having 11 to 15 years of experience. 

 The mean score on decision making with respect to the years of 

experience was the highest for the teachers having above twenty years of experience 

and the same was lowest for teachers having 11 to 15 years of experience. 

 The mean score for overall adversity quotient® with respect to years of 

experience was the highest for the teachers having above twenty years of experience 

and the same was lowest to the teachers having 11 to 15 years of experience. 

5.4 FINDINGS WITH REGARD TO ANALYSIS OF RELATIONSHIPS 

 It was found Adversity quotient® of teachers had a positive correlation 

with all the independent variables namely emotional intelligence, teacher self 

efficacy, decision making, Adversity Quotient® and its dimension control for the 

entire sample and also for the sample of married teachers, unmarried teachers, 

teachers from government schools, and teachers from private schools. For 

Government aided schoolteachers, job satisfaction is not significantly correlated 

with Adversity Quotient®. 

 2. In case of the entire sample, the multiple correlation coefficient(R) 

between adversity quotient and emotional intelligence, decision-making, job 

satisfaction, teacher self efficacy and Type of management is 0.825 indicating that 

the strength of the relationship between adversity quotient and the four independent 

variables and one demographic variable put together is about 82.5 percent. The 

value of R2 is 0.680 which indicates that approximately 68.0 percent of the variance 

of the Adversity Quotient could be accounted by emotional intelligence, decision 
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making, job satisfaction, teacher self efficacy and type of management. Out of this 

68 percent, 62.9.9 percent of variance is explained by emotional intelligence, 2.8 

percentage of variance is explained by decision-making and 1.4 percentage of 

variance  is  explained  by  job  satisfaction.  0.5  percent  teacher  self-efficacy  and  0.4  

percent is accounted for type of management. 

 3. In case of the married teachers, the multiple correlation coefficient(R) 

between adversity quotient and emotional intelligence, decision-making, job 

satisfaction, teacher self -efficacy and Type of management is 0.802 indicating that 

the strength of the relationship between adversity quotient and the four independent 

variables and one demographic variable put together is about 80.2 percent. The 

value of R2 is 0.644 which indicates that approximately 64.4 percent of the variance 

of the Adversity Quotient could be accounted by emotional intelligence, decision 

making, job satisfaction, teacher self efficacy and type of management. Out of this 

64.4 percent, 57.9 percent of variance is explained by emotional intelligence, 3.7 

percentage of variance is explained by decision- making and 1.9 percentage of 

variance  is  explained  by  job  satisfaction.  0.5  percent  teacher  self  efficacy  and  0.4  

percent is accounted for type of management 

 3. In case of the un married teachers, the multiple correlation (R) 

between emotional intelligence and combination of job satisfaction is 0.89.7 percent. 

Out of 80.5 percent, 79.4 percent variance is explained by emotional intelligence and 

1.1percent variances accounted by gender 

 4. In case of government schoolteachers, the multiple correlation (R) 

between emotional intelligence and combination of job satisfaction is 0.858 percent 

accounted by emotional intelligence and job satisfaction. Out of 735 percent, 72.8 

percent variance is explained by emotional intelligence and 0.7percent variances 

accounted by job satisfaction. 

 5. In case of government-aided schoolteachers, the multiple correlation 

coefficient(R) between Adversity Quotient and job satisfaction gender, and decision- 

making is 0.671 indicating that the strength of the relationship between Adversity 
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Quotient and the three independent variables put together is about 67.1 percentage. 

The value of R2 is 0.450 percent, which indicates that approximately 45 percent, of 

the variance of the adversity quotient could be accounted by job satisfaction, 7 

percent gender and 5.7 percent decision -making. 

 6. In case of self financing school teachers, the multiple correlation 

coefficient(R) between Adversity Quotient and emotional intelligence, decision 

making, job satisfaction and teacher self efficacy is 0.827 percent indicating that the 

strength of the relationship between adversity quotient and the four independent 

variables put together is about 82.7 percent The value of R2is 0.684 percent which 

indicates that approximately 68.4 percent of the variance of the Adversity Quotient 

could be accounted by emotional intelligence, decision making, job satisfaction and 

teacher self efficacy. Out of 68.4 percent, 63.2 percent variance is explained by 

emotional intelligence and 2.5 percent variances accounted by decision 

making.1.6% percent variances accounted by job satisfaction and 1.1% for teacher 

self efficacy. 

 From the specific findings, the investigator has concluded that the 

psychological variables such as emotional intelligence, teacher self- efficacy, job 

satisfaction, decision making, demographic variables gender and type of 

management have contributed to adversity quotient®. Out of the above predictor 

variables, emotional intelligence has highly contributed and it is assured in every 

stage of findings. 

5.5 RESULTS OF THE RESEARCH QUESTIONS 

 The results of the five research questions have been discussed here. 

Research Question 1 

 What is the individual contribution of each of the four predictor variables 

emotional intelligence, teacher self -efficacy, job satisfaction and decision making 

on teachers adversity quotient of teachers? 
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 The table presented below shows the order of the variables entered into 

the step-wise regression analysis to predict adversity quotient for the entire sample 

as well as for the sample of married, unmarried, government, government-aided and 

self-financing school teachers. 

Table 5.3 Table shows the order of variables entered into regression analysis to 

predict Adversity Quotient of the teachers 

Variables 
Entire 
sample 

Married Unmarried 
Govt. 
school 

Govt.Aided 
Self 

financing 
Gender X X (2) X (2) X 
Marital status X X X X X X 
Age X X X X X X 
Qualification X X X X X X 
Type of 
management 

(5) (5) X X X X 

Designation X X X X X X 
Experience X X X X X X 
Emotional 
Intelligence 

(1) (1) (1) (1) X (1) 

Teacher self 
efficacy 

(4) (4) X X X (4) 

Job satisfaction (3) (3) X (2) (1) (3) 
Decision 
making 

(2) (2) X X (3) (2) 

 

From the above table, it can be concluded that,  

 emotional intelligence followed by decision making followed by job 

satisfaction followed by teacher self efficacy followed by type of 

management for the entire sample. 

 emotional intelligence followed by decision making followed by job 

satisfaction followed by teacher self efficacy followed by type of 

management for the sample of married teachers 



231 
 

 

 emotional intelligence followed by gender for the sample of 

unmarried teachers 

 emotional intelligence followed by job satisfaction for the sample of 

government school teachers 

 job satisfaction followed by decision making followed by gender for 

the sample government-aided school teachers 

 emotional intelligence, followed by, decision making, followed by 

job satisfaction followed by teacher self efficacy for the sample Self –

financing school teachers 

 Therefore, it can be revealed from the above result that the predictor 

variables emotional intelligence, decision making, job satisfaction, teacher self 

efficacy predicts Adversity Quotient Utmost among all the groups of the sample. 

Research Question-2 

 Is there any significant relationship between each of the predictor 

variables emotional intelligence, teacher self- efficacy, job satisfaction and decision 

making and the criterion variable adversity quotient of the teachers? 

Answer-2 

 Yes. There is a positive significant correlation between the selected 

independent variables namely emotional intelligence, teacher self- efficacy, job 

satisfaction and decision making and dependent variable adversity quotient of the 

teachers. 
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Research Question-3 

What is the level of Adversity Quotient® of the teachers? 

Answer 3 

 

 

 From the pie diagram it is clear that majority of the teachers are in low-

level adversity quotient. Teachers fall in the lower level of adversity quotient with 

65.4 percentage, followed by below average with 16.5 percentage, 8.3 percentage 

are in the average level, and only 4.4 percentage falls in the high level of adversity 

quotient. 

Research Question -4 

 Are there any significant relationship between the groups classified based 

on demographic variables for all the five predictors and criterion variables? 

  

4.4 5.4
8.3

16.5

65.4

%

High

Above Aver.

Average

Below Aver.

Low
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Table 5.4 Relationship between the groups classified based on demographic 

variables for all the five predictor and criterion variables? 

Demographic 
Variable 

Predictor Variables 
Criterion 
variable Emotional 

intelligence 
Teacher 

self efficacy 
Job 

satisfaction 
Decision 
making 

Gender 0.001** 
S 

 
NS 

0.001** 
S 

0.001** 
S 

0.001** 
S 

Marital status 0.001** 
S 

0.001** 
S 

NS 
0.004** 

S 
0.001** 

S 

Age 0.001** 
S 

0.003** 
S 

NS 
0.001** 

S 
0.001** 

S 

Qualification 
NS 

0.002** 
S 

NS 
0.004** 

S 
NS 

Type of 
management 

0.002** 
S 

0.001** 
S 

NS 
0.001** 

S 
0.001** 

S 

Designation 0.001** 
S 

0.001** 
S 

0.006** 
S 

0.001** 
S 

0.020* 

Experience 0.001** 
S 

0.001** 
S 

NS 
0.017* 

S 
0.047* 

S 
 

From the above table it is inferred as follows: 

 GENDER had made significant difference between all the selected 

variables such as emotional intelligence, teacher self-efficacy, job 

satisfaction, decision -making, and Adversity Quotient of teacher. 

 MARITAL STATUS had made significant difference in emotional 

intelligence, teacher self -efficacy, decision making, decision making 

and Adversity Quotient. But did not make any significant difference 

in Job satisfaction. 
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 AGE had made significant difference in emotional intelligence, 

teacher self-efficacy, decision-making and Adversity Quotient. But 

did not make any significant difference in Job satisfaction. 

 QUALIFICATION had made significance only for teacher self- 

efficacy and decision-making. 

 TYPE OF MANAGEMENT had made significant difference in 

emotional intelligence, teacher self-efficacy, decision-making, 

decision-making and Adversity Quotient. But did not make any 

significant difference in Job satisfaction. 

 DESIGNATION had made significant difference in emotional 

intelligence, teacher self efficacy, job satisfaction, decision making 

and Adversity Quotient 

 EXPERIENCE had made significant difference in emotional 

intelligence, teacher self- efficacy, decision making, decision making 

and Adversity Quotient. But did not make any significant difference 

in Job satisfaction. 

 Therefore, it is enclosed that there exists significant difference in the 

predictive variables and criterion variables based on the demographic variables 

namely gender, marital status, age, qualification, type of management, and 

experience. 

5.6 EDUCATIONAL IMPLICATION 

 Teachers  are  the  pivotal  force  of  the  economic  system  of  a  nation  of  a  

global  society.  If  the  center  of  an  axle  is  strong  and  firm then  the  running  will  be  

smooth. So also with the teachers, if they are emotionally strong, satisfied in their 

vocation, bold enough to face the challenges and take right decision their self-

efficacy will be high and the learning environment they provide for the budding 

citizens of this nation will be vibrant.  
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 The world demands the students, young people to be leaders, social and 

environmental entrepreneurs. Developing such skill for the global market is not 

easy. In an ever-advancing competitive world to make students empowered to face 

the challenges is a herculean task.  

 The teachers need to realize and channelize every potentiality of the 

student to maximize it. Such a roles call for a balanced personality. The mind needs 

to bein ‘ever widening thoughts and actions’. All these demand, skills for emotional 

intelligence. The 21st century teachers are compelled to train one self to have a high 

emotional quotient. The educational institutions should provide opportunities to 

develop such dexterity.  

 All creation desire for a peaceful society, a society devoid of corruption, 

violence and blood shed. The print media and the television –media often projects 

instances that calls for worry and anxiety among teachers about the cliental who are 

students. As nation builders, the self – efficacy of the individual teacher need to be 

strong.  Belief  in  one  self,  alone  makes  him/  her  to  be  ‘climbers’.  The  role  of  

education department is very important to impart those skills required to build  

self-efficacy in the teachers. Importantly this research, contribute that the inter 

relationships between the variables, state that teachers whose self –efficacy is strong 

are emotionally strong to face all adverse situations could make fruitful decisions 

and they are well satisfied too. So the education departments should engage 

activities to enhance self – efficacy among teachers. 

 Satisfaction is the lubricant for a excellent work culture. It is very 

important to develop environment for every individual to be satisfied. As job 

satisfaction plays a vital role in building one’s self –efficacy and adversity quotient 

the employers’ look out is to provide opportunity to move up the ladder in the 

carrier.  

 India being a progressive nation, the axe-head falls the teacher to provide 

socially politically and economically well-balanced society. The teacher is 

constantly involved in the process of decision- making. If we as a nation are proud 
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of  producing  stalwarts  like  Dr.  Abdul  Kalam,  the  credit  lies  with  the  teacher  who  

identified the talent and made the right decision for his carrier. Teachers require 

such expertise to be imbibed in them. And so the institutions responsible for should 

shoulder the cause to make it a reality for the teachers. 

 Challenges and adverse situations are every day’s spice of life. Very 

often the present younger generation of teachers do not want to face any perils. They 

often prefer to quit. Stability, commitment and loyalty, are becoming rare 

phenomena of the teaching society. Values are declining in the society. To brave the 

wave of adversity the capacity need to be built, enhanced and wired into every 

teacher. The research contribute that adversity quotient is very low among teachers. 

Measures need to be taken to make teachers who will  posses the LEAD quality to 

overcome every obstacle. Obstacles need to turned as opportunities. For which 

teachers need to be ‘climbers’ and not ‘campers’ and ‘quitters’. Efficient on going 

training  alone  can  bring  the  desired  result.  All  –  the  educational  board,  the  

institutions, the leaders and the decision and policy makers, should take the onus to 

see the desired change in the society and nation. Since Adversity Quotient is a learnt 

behavior activities to develop it must be planned and in-service training should be 

imparted as often as one could. Multitasking is becoming a life style pattern of the 

21st century. Efficiency is the demanded of every individual. With all these 

parameters it is but natural for the teachers to be psychologically disturbed. Training 

on Adversity Quotient helps them over come at ease.  

 Thus it is very important to build teachers with Adversity Quotient 

versatile. Sufficient resources required for building the same should be kept 

available to make better society. 

5.7 SUGGESTIONS FOR FURTHER RESEARCH  

a) This research was done among school -teachers. The same can be 

done with senior college teachers. 

b) Adversity quotient in a new area so the same research can be tried 

with the rural population. 
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c) The research can also be carried out among the heads of the 

institutions/ department heads. 

d) The research also can be done in correlation with other 

psychological variables, such as motivation, emotional maturity 

and metacognition 

e) The research could be carried among the pre-service teachers. 

f) The research can be carried out among teacher educators with other 

psychological variables. 

g) Experimental study with programs to develop Adversity Quotient 

can be done among teacher educators.  

5.8 CONCLUSION 

 The  magnificence  of  a  building  speaks  volumes  of  the  skills  of  the  

architect. If teachers are nation builders it speaks about the skills horned by the 

teacher, the architect of it. Each monument tells the era, culture, style etc. The 

strength of it, the beauty of it – all goes to the architect. If the architect is well versed 

with nuances it will be well portrayed in his work. The same is with teachers. If they 

posses all the skills to build the character, values, skills, knowledge and technology, 

in one self, the Students will have the same. So it is very important to organize 

training for same as in-service.  

 Adversity is  the spice of life.  In ever evolving dynamisms of education, 

horning skills to move forward, to be progressive is the call of the day.  

 Be a climber! Be proactive! Be resilient! 
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